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1. Introduction 
 
I am pleased to introduce our School Improvement Strategy. The strategy sets out clearly the responsibility of the LA in school 
improvement and also that of schools and how we work together to secure the best educational outcomes for children and young 
people. We anticipate that this will be of assistance to Headteachers and Executive Heads, Heads of Schools, Governing Bodies,  
Sponsor Organisations and Diocesan Directors.  
 
Our strategy for school improvement focuses on how we will achieve our aspirations and targets for improvement as set out in 
Kent’s Bold Steps for Education 2014-17. 
 
Our services to support school improvement work with all schools in the county to ensure that children receive the best quality of 
education and achieve well. These services include, Finance, Human Resources, Property Services, Special Educational 
Needs specialists, Attendance and Inclusion Officers, Educational Psychologists, Area Education Officers, the Early Years service, 
Professional Development and Governor Services. The work of these teams and other officers make a significant contribution to 
supporting and challenging schools in their improvement journeys. 
 
The strategy focuses mainly on the work of the School Improvement Service, its support offer to all schools and its targeted work to 
bring about improvement where it is needed most. It also includes wider strategies for improvement such as the development of 
school networks and collaborations for school to school support, which started in Kent in September 2012.  
 
We are constantly seeking to improve the ways we work in partnership with schools and I welcome any views about how we could 
be working differently and better.  We update our strategy annually and I look forward to seeing further positive developments as 
we move forward.  
 
The County Council is deeply committed to education and to improving the life chances of all children and young people in Kent. 
We value highly the concept of the Kent family of schools where we work together for the benefit of all. Lastly we are continuing to 
fund a strong school improvement service so that we make the improvements that are needed in pupil achievement, closing 
education attainment gaps and in the number of good and outstanding schools in Kent.  
 
 
 
Roger Gough 
Cabinet Member for Education and Health Reform 
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2. Overview 
 
Education is key to improving the life chances of children and young people and we work in partnership with schools, early years 
and post-16 providers to deliver an outstanding education offer to Kent children and young people. The Council is committed to 
delivering and supporting the improvements set out in Bold Steps for Education. (Appendix 1) 
 
Our vision is for Kent to be the most forward looking area in England for education and learning so that we are one of the best 
places for children and young people to grow up, learn, develop and achieve.  

We aim for Kent to be a place where families thrive and all children learn and develop well from the earliest years so that they are 
ready to succeed at school, have excellent foundations for learning and are equipped well for achievement in life, no matter what 
their background.  

In Kent we aim to have the same expectations for every child and young person to make good progress in their learning, to achieve 
well and to have the best opportunities for an independent economic and social life as they become young adults. 

Every child and young person has the right to go to a good or outstanding school, have access to the best teaching, and benefit 
from schools and other providers working in partnership with each other to share the best practice as they continue to improve.   

Our strategic priorities in Bold Steps for Education are to ensure all pupils achieve to their full potential, to shape education and 
skills provision around the needs of young people and the Kent economy and improve the services and outcomes for the most 
vulnerable young people in Kent.  

Our Ambition 

Central to our ambition is the desire to create the conditions in which pupils experience the best learning and teaching, and where 
pupils’ moral and intellectual development and confidence can flourish. We want every child in Kent to achieve well above 
expectations and not to be held back by their social background. We want every young person to benefit from a broad range of 
pathways to further learning and employment, for their own achievement and for the success of the Kent economy.  

We do this by focusing relentlessly on improving standards and the quality of education and learning so that excellence is promoted 
across the system. We aim to  ensure children get a good start in life, by working alongside all the agencies who work with very 
young children and their families, particularly health practitioners and those  providing services through our Children’s Centres, so 
that we promote the highest quality early learning and childcare in the Foundation Stage. We work tirelessly to ensure every child 
can go to a good school where they make good progress and can have fair access to school places. And we aim to ensure every 
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young person to age 18 is engaged in purposeful education and training, and they are well prepared for skilled employment and 
higher learning.  

We will achieve this by learning from and spreading the influence of the best, whether locally, nationally or internationally and 
through working in partnership across all types of school and phases of education and learning. We also depend for success on the 
effectiveness of our partnership working across the business sectors, local government, health, social care, the voluntary and 
community sectors, and especially with parents, carers, local communities and the children and young people themselves.  

We aim to support the best schools and school leaders to lead the system and drive improvement across all schools, settings and 
education and training providers, supporting and challenging each other in how we achieve our goals, so that we are able to 
transform outcomes for all of our children and young people. We also seek to promote innovation and creativity in teaching and 
learning and the curriculum, so that Kent achieves a world class education system, greater social mobility and reverses the national 
trends of under performance for vulnerable and disadvantaged groups which hold back progress in our economy and our society.   

We see learning as a lifelong process in which learners should always be able to progress to the next stage of their lives, with the 
necessary foundations for success, to develop their skills, training and qualifications both in and out of work and in informal and 
formal learning situations. We give particular priority to improving the skills and employability of 14 - 24 year olds, so that they make 
a good start to adult life and their potential is not lost to the Kent economy.    
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3. Kent’s Commitment: 
 
We aim to ensure that all Kent children and young people: 
 

• live in a community where they thrive and achieve; 
 

• have access to the highest quality schools and services that recognise the  diversity of the community and provide 
opportunities that meet the full range of needs; 
 

• enjoy an inclusive educational experience that stretches their academic, artistic and sporting needs and talents and enables 
them to experience success; and be optimistic and excited by the possibilities of their future and become confident adults 
who achieve their aspirations and make a difference to their families, communities and the wider world. 
 

Our mission is that all Kent schools, early years and post-16 providers: 
 

• are an inclusive family that supports strong communities and provides leadership in our community and operate as a family, 
whatever the status of individual schools, so that there is good collaboration and support for each other to improve and to 
provide the very best for children 

 
• become “Good” or “Outstanding” enabling them to make their own choice about their future 

 
• be autonomous but work collaboratively, with strong schools supporting weaker schools so that all children benefit from their 

success; 
 

• be the first choice of families who live in the county; 
 

• attract the best teachers who are focused on teaching and learning, and supporting children’s progress and attainment; 
 

• use their resources well to ensure that all children are included in education and achieve the best outcomes; 
 

• are led by inspirational leaders and strategic governing bodies who ensure that children have the best start in life, the best 
teaching and great opportunities to develop as individuals. 
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Kent County Council aims to: 
 

- be the champion of all children, young people and families and ensure good support for all vulnerable children so that they 
can succeed; 
 

- work with all schools and academies and free schools, welcoming other  providers to the Kent family of schools with the 
same offer of support and  challenge, and expect them to work together with the wider family; 
 

- use our wider influence to provide strategic leadership with partners and stakeholders to provide an educational offer that 
enables all children to achieve the best outcomes; 
 

- plan strategically so that we have a strong supply of early years, school and post-16 places in the right place not just for now 
but for the future; 
 

- facilitate creative solutions that go beyond traditional thinking and models of organisation, including federations, 
amalgamations and collaborative partnerships; where these provide opportunities for improved outcomes for children and 
young people; 
 

- support schools on their journey to excellence through effective and evidence – based challenge and support; 
 

- celebrate the success of schools and have early conversations with school leaders and governors about emerging areas for 
improvement; 
 

- act early and decisively to challenge governors and Headteachers to improve any school’s under-performance and act with 
integrity and transparency in the use of our statutory intervention powers, always putting the interests of children first; 
 

- offer services to schools that provide the best quality and value;  
 

- appoint and recruit skilled local governors who are trained and supported to add value to their schools’ improvement; 
 

- and deliver a multi-dimensional Leadership programme led by a recognised national lead working with all partners including 
the local authority. 
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4. Key School Improvement Priorities for Kent  
 
The Bold Steps for Education 2014-17 document sets out clearly what needs to improve and the targets for improvement in the 
next few years. We are deliberately challenging and ambitious about the things we know need to be better and the aspects of 
education we know we should be aiming for excellence in. The 2014 -2017 targets and key milestones are included in Appendix 2.  

For example by 2017 we aim to ensure that:   

• Foundation Stage outcomes for 5 year olds will continue to improve so that the percentage of children achieving the good 
Level of development will move from 64% in 2013 to 68% in 2014 and 80% in 2017.  
 

• The FSM achievement gap in the EYFS will close from the 2013 baseline of 19% to 17% in 2014 to 14% in 2017 
 
• 95% of  two year olds eligible for a free place will be in provision that is good or outstanding  by 2017 
 
• Key Stage 1 attainment will be amongst the best for our statistical neighbours and improve in Reading from, 79% in 2013 

to 82% in 2014 to 90% by 2017, in Writing from 67% in 2013 to 72% in 2014 to 85% by 2017 and in Maths from 79% in 
2013 to 82% in 2014 to 90% by 2017  

 
• Key Stage 2 attainment will be amongst the best for our statistical neighbours, above the national average and improve 

from 74% in 2013 to 76% in 2014 to 85% by 2017 of pupils attaining Level 4 in Reading, Writing and Mathematics 
combined and 90% pupils achieving 2 Levels of progress. 

 
• At Key Stage 2, pupils making 2 levels of progress will improve in Reading from 86% in 2013 to 88% in 2014 and to 94% 

by 2017. In Writing progress rates will improve from 91% in 2013 to 93% in 2014 and 96% by 2017. In Mathematics 
progress rates will improve from 86% in 2013 to 90% in 2014 to 94% by 2017.  

 
• Key Stage 4 attainment will be amongst the best for our statistical neighbours and improve to at least 72% of pupils 

attaining 5 good GCSEs including English and mathematics from 63% in 2013 to 66% in 2014 and to 72% by 2017. 
 
• The achievement gaps at key stages 2 and 4 for FSM will continue to reduce from the 2013 baseline, and be less than 

the national gap figures for pupils from low income backgrounds,. In Key Stage 2 in 2013 the gap for FSM is currently 
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22.5%. In 2014 this will reduce to 21% and 15% by 2017. In Key Stage 4 the FSM gap is 32.4% and will reduce to 30% in 
2014 and 24% by 2017.  

 
• The achievement gaps for children in care in 2013 are 32% at Key Stage 2 and 46% at Key Stage 4. In 2014 these gaps 

will reduce to 30% and 44% respectively and by 2017 we expect these to be 24% and 39% respectively. 
 
• The achievement gaps for SEN in 2013 are 50% at Key Stage 2 and 43% at Key Stage 4. In 2014 these will be 46% and 

42.5% respectively and by 2017 these will reduce to 41% and 37% respectively. 
 
• We will reduce the number of KCC schools in an Ofsted category of concern year by year, so that by 2017 no schools will 

be in this category. At the start of September 2013 there were 20 schools judged inadequate. In 2014 there will be no 
more than 14 schools in this category.  

 
• There will be an increase in the number of good schools, with at least 85% of Primary and Secondary schools judged as 

good or outstanding by 2017. All Special schools will be good or outstanding. In September 2013 we have 72% of 
schools deemed good or outstanding. In 2014 we expect to see this increase to 75%. 

 
• By 2017, at least 96% of Secondary schools will be performing above the floor standard and all Primary schools will be 

performing above the current 60% (65% in 2014) Level 4 floor standard.  There are currently 86% of Primary schools and 
83% of Secondary schools above the floor standard. In 2014 we expect this to be 90% and 85% respectively. 

 
• By 2017, in nearly all schools (95%) teaching will be consistently good. Currently 72% of teaching is good or better in all 

schools. This will be 75% in 2014. 
 
• We will improve the attendance of children and young people by supporting the reduction of persistent absence to 2% in 

Primary and 5.5% in Secondary schools by 2014 and to 1.3% in Primary and 4.5% in Secondary schools by 2017.  
 
• By 2014, no children and young people in care will be excluded from school, fewer than 10% will be persistently absent 

and their attainment will improve year on year from the 2013 baseline and be above the national average. The 
achievement gaps at key stages 2 and 4 will be less than the national gaps.   

 



 10 

• With the delivery of new models for PRUs and Alternative Curriculum provision for pupils aged 14-19, there will be fewer 
than 40 pupils permanently excluded from school by 2017. By 2014 permanent exclusions will have reduced to 120.      

 
• By 2017, all young people attending a PRU will have a positive learning or training destination at ages 16 and 17.      
 
• By 2014, Children Missing Education will be identified, tracked and monitored, and 90% of all new children referred who 

are found will be offered suitable education provision within 30 days. 

5. How We Do It 

In order to bring about these rapid improvements we put most of our effort into delivering and embedding well thought out 
strategies which deliver systematic and sharply focused work, particularly by:   

• Being a better commissioner of services, especially in relation to services that support vulnerable children and young people 
and in relation to expanding educational provision in early years, schools, 14-19 and for SEND pupils, so that we meet 
demand with good and more cost effective provision. 

 

• Developing District based working so that there is more coordinated and integrated work between schools, early years 
settings, education services, health, social care and other partners. 

 

• Providing high quality performance data at school, district and county Levels to sharply focus improvement and identify and 
learn from rapidly improving trends. 

 

• Focusing on improvement and innovation in teaching and learning and expanding the use of the ‘Every Lesson Counts’ 
programme so that satisfactory teaching improves to good very quickly. 

 

• Recognising the best early years providers, schools, teachers and school leaders and using them effectively across the 
system to develop and disseminate best practice. 
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• Encouraging and promoting more effective school partnerships and collaboration, and partnership working with academy 
sponsors, employers, health commissioners and providers and other key stakeholders, to build capacity for system wide 
improvements in Kent.  

 

• Working in close cooperation with the National College, teaching school alliances, teacher training institutions and Kent 
NLEs and LLEs to support school improvement in a coordinated way across the county. 

 

• Supporting governors to carry out their role effectively, be more informed about best practice, use data constructively to plan 
for improvements in their schools and keep the performance of the school under review, taking prompt action where 
necessary   

 

• Ensuring that education, health and social care work closely with parents and carers and together with the voluntary sector 
to bring about the necessary improvements in the quality of provision for vulnerable children and young people, from the 
early years of childhood to early adulthood.  

 
 
• Developing ways to give children and young people a greater say in the services that affect them and making better use of 

their views in designing and implementing new ways of working. 
 

A key means of getting there is to promote a more self improving school to school support system and system leadership 
and maximise the use of existing good capacity in Kent.  
 
System leaders build partnerships of support that focus effort and energy in the same direction to ensure improvement is sustained 
and the pace of change increases. In world class systems ‘poor to fair’ schools become good schools quickly and performance 
gains are significant in a short time because the influence of the best performing schools is effectively spread around the system. 
 
A more effective and longer term sustainable strategy for school improvement and developments in teaching quality and leadership 
capacity requires these kinds of collaboration within and between schools, and it is a key role for the local authority to support and 
facilitate this way of working.  
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These ambitious improvements in children and young people’s educational outcomes and employability, and in the quality of Kent 
schools, early years providers and post 16 learning and skills providers, are supported by detailed service plans with year on year 
milestones and performance measures. A detailed performance framework is attached as an appendix to this document.  
 
More detailed delivery plans have been set out in the 14-24 Strategy, the Early Years, the SEND Strategy, the Education 
Commissioning Plan, the business plan for EduKent, and the project plans for KIASS and Integrated 0-11 Services.  
 
6. The Way Forward 
 
Schools are responsible for their own self-improvement and performance and for securing the best possible outcomes, including 
the safeguarding and well-being of their pupils. Schools plan for on-going improvement and need the maximum autonomy to make 
decisions and manage resources to have the greatest positive impact on the children and young people in their care. 
 
The most effective and ambitious schools are those that are open to outside influences, welcome challenge, are reflective and self- 
evaluative, are keen to share their good practices with others, work collaboratively to support and benefit from other schools and 
agencies, and are actively seeking to learn from best practice elsewhere. Schools have a critical community leadership role and 
can have a big impact in the community development and sometimes regeneration of the local area and in securing outcomes for 
this and future generations of children, young people and their families. 
 
School performance is improving but is not yet ‘good or outstanding for all’. 

 
The national context and policy direction of successive governments is for schools to be increasingly autonomous, responsible for 
their own budgets and improvement and free to make the decisions that they believe will enable them to secure the best outcomes 
for children and young people. We welcome this autonomy and work with schools in partnership, challenging for high standards 
and facilitating and brokering high quality services that support school improvement. 
 
Research from the most successful educational systems demonstrates that the best schools consistently deliver high standards, 
have strong leadership and governance, provide good teaching and learning and take responsibility for their own improvement.   
 
In September 2012 we launched the Kent School Collaboration strategy, focused on developing a school to school improvement 
system led by schools and Headteachers. The aim was to make the best use of the excellent leadership and teaching capacity in 
the system for the benefit of all schools, in order to accelerate the pace of change.  
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Headteachers, as system leaders, build much greater resilience into the system as a whole, through the expansion of a broader 
exchange of knowledge, skills and expertise with the strongest schools supporting those who require it, but also benefitting 
themselves from collaboration with others. This has developed to include more than 500 schools working in 60 collaborative hubs, 
with strong partnership agreements focused on raising standards and improving the quality of schools.  
 
With autonomy, comes strong school accountability for performance, through published results and the Ofsted inspection 
framework, to their local community, parents and wider stakeholders who rely on schools to be successful. It is part of the School 
Improvement Strategy to support schools to evidence their progress over time and to evaluate the impact of improvement efforts by 
analysing and using the most appropriate quantitative and qualitative data.    
 
Where the local authority is aware of other feedback on schools, which may result from parents’ views and complaints, the views of 
governors and the wider community and issues arising from exclusions and SEN data, parental preferences for school places and 
feedback from young people, the School Improvement Service would incorporate these into discussions with schools.  

 
As the champion of children, young people and families the local authority also gives priority to the needs of vulnerable groups as 
part of the School Improvement Strategy, where the focus is on closing achievement gaps and the quality of provision and 
outcomes for children and young people at risk of exclusion, and those with special educational needs and disabilities. A focus on 
the progress and attainment of these pupils is a core part of the School Improvement Strategy.  
 
Bold Steps for Education in Kent is therefore rightly ambitious to turn around and improve aspects of educational performance 
which falls short of expectations and is not improving at a good enough rate. This means that much of the work of the School 
Improvement Service is targeted where greater improvement is needed, based on a clear assessment of the strengths and 
weaknesses of schools and an agreed programme of support each year matched also to schools’ own self evaluation and levels of 
need for support for improvement.  
 
7. Implementing our School Improvement Strategy 
 
In implementing a clear strategy for school improvement we build on and augment:  

 
• what schools are expected to do for themselves to manage their own improvement; 
• how schools benefit from working collaboratively together to support each other’s 

improvement and how well they adopt collective responsibility for improving outcomes for children and young people in the 
local area.  
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In addition the local authority works with schools where there is a need for increased capacity and where the agreed processes of 
review, evaluation,  improvement planning, and external support and challenge are a necessary accompaniment to what schools 
can do for themselves. This is especially the case where there is a need to accelerate the rate of improvement to ensure pupils 
make sufficiently good progress.  
 
The strategy reflects Kent County Council’s statutory responsibility for supporting, challenging and intervening in schools, as set out 
in a range of legislation including the Education and Inspections Act 2006, the Academies Act 2010 and the Education Act 2011 
which amended the 2006 Act. Please see Appendices 3 and 4. 
 
We have a duty to intervene more formally when schools are not providing a good enough quality of education and where there is 
cause for concern, or when OfSTED judges a school to be inadequate. We are transparent about how we do this and all actions 
are discussed with governors and senior leaders before any formal action may be taken.  
 
However the strategy focuses primarily on building the climate and capacity for a culture of continuous improvement through 
effective development and dissemination of best practice between schools, and we therefore give priority to supporting schools to 
collaborate to bring about improvement. We already have many examples of schools generously and successfully doing this with 
impact. 
 
Strategic Role of the Local Authority 
 
The main strategic responsibilities of the local authority are to: 
 

• Challenge and support schools to improve , and intervene more formally where necessary, to ensure high standards of pupil 
achievement and schools are good and outstanding  

• Make appropriate provision for excluded pupils, and children with special educational needs and disabilities and ensure they 
make good progress. 

• Ensure there are sufficient good quality school places for every child  
• Deliver fair access to appropriate education for each child 

 
The Corporate Director of ELS together with the Cabinet Member for Education and Health Reform have the responsibility to 
ensure that the council’s functions and its capacity are at least sufficient to meet its statutory responsibilities, and that we carry 
them out to a high standard.  
 
The School Improvement Strategy is one of the key ways in which KCC’s statutory duties are discharged.  
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• The LA retains the capacity to intervene in schools which are underperforming, under the terms of section 60 of the 

Education and Inspections Act 2006 and the Education Act 2011. Accordingly the LA takes decisive action where schools 
have a record of failing to achieve the floor standards of attainment or progress or where there are serious concerns which 
put achievement, safety and general well-being of children and young people at risk. 

 
• It is recognised that different schools need different kinds of support at various times with aspects of their improvement work. 

Therefore the strategy is designed to provide tailor made packages of support for schools, including the local authority’s own 
improvement advisers, brokered consultancy and access to various training programmes. The focus of this work will include 
support for good and outstanding schools as part of their continuous improvement.  

 
• For schools requiring improvement and schools in a category of concern there are detailed action plans, more intensive 

support and six weekly progress reviews to monitor the rate of improvement. These include senior leaders and governors in 
focusing the school’s resources on clear targets for improvement. The process is aligned to the regular monitoring of these 
schools by HMI.  

 
• Lastly a key part of the strategy is the brokering of effective partnerships and collaborations, which include stronger schools 

supporting the improvement of less well performing schools. The LA has worked with Headteachers to establish a more 
systematic school to school support model, which complements the LA’s school improvement function.  The newly formed 
Kent Association of Headteachers area boards are taking this agenda forward, with the development of school to school 
support in each local area, using the recognised strengths of schools to help others to improve.  

 
• In addition to the collaborations, the Teaching Schools, Academy Trusts and other partner organisations such as the 

National College, South East Leadership Trust and Academy Trusts form a secure partnership network for school 
improvement across all Kent schools. 
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Allocations of Support for each Category of School  
 

Inadequate Satisfactory/RI Good Outstanding 
2020 Days 12 days 3 Days * 3 Days 

Ofsted Category Judged by Ofsted to require 
Improvement 

Increased support from usual 
level if: 

• Due inspection 
• Additional concerns 

Increased support from usual 
level if: 

• Due inspection 
• Additional concerns 

At Risk of Category At risk of an RI judgement 
due to for e.g. 

- Downward trends 
- Close to or below floor 
- Underperforming 

vulnerable groups 

  

 
The local authority knows its schools well, analyses all performance data and inspection outcomes and uses the feedback and 
monitoring arrangements carried out by School Improvement Advisers to categorise schools and allocate resources and packages 
of support for improvement accordingly.  
 
The relationship between the School Improvement service and each school is based on the level of concern related to OfSTED 
inspection outcomes, performance in national tests and public examinations, and the LA and Diocesan knowledge and intelligence 
about the school using all available data and information. Schools causing concern receive the highest level of attention and this 
scales back as the level of performance of schools improves to good and outstanding. The Service makes an offer of support to all 
maintained schools and academies.  
 
In most cases, schools will be the best source of their own improvement. It is expected that schools will address the causes of 
weakness promptly through their own self-evaluation and the regular meeting for all schools with their linked School Improvement 
Adviser. If serious weaknesses emerge, then the LA will consider how best to support the school, where necessary using the full 
range of intervention powers. In all cases we intend that schools remain active partners in their own improvement journey. 
 
The School Improvement Adviser, together with the Headteacher, will plan the focus of the support allocated to the school; broadly 
encompassing pupils achievement, (including target setting), teaching and learning and leadership and management.  
 



 17 

In addition to the work that individual Advisers complete with schools, the Principal Advisers monitor progress across schools and 
where insufficient progress is made, a more general review or scoping meeting will be held with a school to challenge performance 
and agree a programme of improvement. These meetings are organised with the Headteacher and Chair of Governors and focus 
on performance data and other information about the school. The Principal Adviser for the relevant phase checks that the action 
plan for improvement is fit for purpose, is being implemented and is securing progress against the areas of concern.  
 
Academies 
 
Working with all schools is a fundamental part of the Local Authority’s commitment to the Kent family of schools. We have good 
relationships with all maintained schools and additionally as part of the improvement strategy, we offer all Academies two days of 
support. In the majority of cases this support is welcomed and further commissioned work results from the detailed conversations 
between the Senior Improvement Advisers and Academy schools.  There are a very few examples where the support is not yet 
welcomed.  In these cases the Local Authority will monitor the progress of all students across the age ranges, where data is 
available to us, and if necessary, after consultation with the Director, seek to write a formal letter of concern to the trust detailing our 
level of concern and setting out both our reasons and our continued offer of support. Should our concerns persist we may write a 
formal letter to the Secretary of State advising them of the Local Authority’s concerns.  

 
LA Monitoring and Evaluation Schedule  
 
The implementation of the local authority school categorisation cycle ensures that there is a clear focus on progress and outcomes 
for all pupils, the quality of teaching and the effectiveness of senior leadership and governance.  
 
Each school is reviewed against the Ofsted judgements for overall effectiveness, and in addition to the categorisation each school 
is reviewed termly (six times a year) as part of the Primary and Secondary, Special and PRU meetings led by Principal Advisers.  
 
The Director of Education Quality and Standards oversees this process and agrees action to support schools where appropriate, or 
intervene if necessary. 
 
Every school has an attached Adviser who works with the school to provide challenge and support, and who carries out a regular 
cycle of monitoring and evaluation, joint lesson observations, reviews of school pupil progress data and reviews of the impact of 
leadership and management, depending on the capacity of the school and the effectiveness and accuracy of its self evaluation and 
internal monitoring. Outcomes of these processes are regularly reported to governors.  
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The key functions of a School Improvement Adviser are to: 
 

• Analyse, interpret and use data outcomes from Kent's categorisation risk process 
• Review School Self Evaluation 
• Agree improvement priorities 
• Examine and discuss targets 
• Plan for improvement 
• Discuss and broker support where required 
• Write reports for the school, governors and Local Authority 
• Give advice to governors on performance management process and objectives 
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The core offer for each category of school is set out below. 
 
 Universal Core Support Inadequate Schools RI Schools Good Schools * Outstanding 

Schools * 

Days of 
support from 
LA Adviser 

 20 Days 12 Days 3 Days 3 Days 

Leadership 
Support 

Core 
• Lead officer support to GB for HT 

recruitment 
• External Adviser to GB/MC for HTs 

appraisal 
• HT induction for newly appointed 

primary an special HTs Headteachers,  
Heads of School and Acting 
Headteachers in post for more than 4 
terms 

• Brokering of secondments and 
leadership support 

• Brokering of school to school support 
(NLE/LLE) 

• Brokering Headteacher mentoring and 
coaching 

 
Chargeable service 
• Ofsted training 
• Strategic Headship Programme (in 

their 2nd to 4th  year in post)  
• Deputy Headteacher programme  

career 1:1 with National College 
Associate 

• Targeted Deputy Headteacher to 
Headship – by invitation 

• Future Leaders  - National College for 
Teaching and Leadership course 

Core 
• Support for post 

inspection 
Statement of 
Action 

• Targeted 
Leadership and 
Management 
Reviews 

• Targeted Full 
School Reviews 

•  Attendance at 
Progress and 
impact reviews 

 
 
 
Chargeable services 
• Bespoke 

leadership support 
from NLE/LLE, 
consultant, or 
executive HT  

• Commissioned 
consultant support  

 

Core 
• Invitation to 

scoping 
meetings to 
review action, 
impact and 
support 

• Targeted 
Leadership 
and 
Management 
Reviews 

• Targeted Full 
School 
Reviews  

• Attendance at 
Progress and 
impact reviews 
 

Chargeable 
services 
• Bespoke 

leadership 
support from 
NLE/LLE or 
consultant, or 
executive HT 

• Commissioned 

Chargeable 
services  
• Access to 

Executive 
Headteacher 
Programme 
(existing Exec 
HTs) – 5 half 
days 

• Access to 
Potential 
Executive 
Headteacher  

• Bespoke 
school reviews 

• Universal core 
support 

Chargeable 
services 
• Access to 

Executive 
Headteacher 
Programme 
(existing Exec 
HTs)  

• Access to 
Potential 
Executive 
Headteacher 

•  Bespoke 
school 
reviews 

• Universal 
core support 
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• Coaching and Mentoring 
• Middle Leaders applying for SLE 

status – by invitation 
• Medway/Kent Wave 6 Project – by 

application 
• Leadership Group – targeted at 

NQTs at end of first year with good or 
outstanding assessments 

• Inspirational Leadership -  by 
application 

• Interview support for HT on SLT post 
• National Award for SEN Co-ordination 

- mandatory 
 

 

consultant 
support 

• Access to 
Every Leader 
Counts short 
course (HT 
and DHT of 
double 
satisfactory 
schools) – by 
invitation 

• Maintaining 
the 
Momentum 
long course – 
by invitation 

Teaching and 
Learning 
Support 

Core 
• SIA focus on quality of teaching and 

data analysis in regular visits 
 
Chargeable service 
• Access to Every Lesson Counts 

training through CPD online 
• Teaching and Learning audits 
• Bespoke GB training 
• Input at NQT programme 
• Teaching school packages 
• Ad hoc requests 

Core 
• Termly visit from 

SIA focus on 
quality of teaching 
and joint lesson 
observation 

• Targeted teaching 
and learning 
reviews 

• Deployment of 
County ASTs for 
on-site support 

• Attendance at 
Progress and 
impact reviews 

 
Chargeable services 
• Commissioning of 

Teaching school 
SLEs and 
consultants/IAs for 

• Termly visit 
from SIA focus 
on quality of 
teaching and 
joint lesson 
observation 

• Targeted 
teaching and 
learning 
reviews 

• Deployment of 
County ASTs 
for on-site 
support 

• Attendance at 
Progress and 
impact reviews 

 
Chargeable 
services 
• Commissioning 

• Seasonal visit 
from SIA focus 
on quality of 
teaching to 
include joint 
lesson 
observation 

• Access to all 
chargeable 
services 

 
 

• Seasonal visit 
from SIA 
focus on 
quality of 
teaching to 
include joint 
lesson 
observation 

• Access to all 
chargeable 
services 
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on-site support 
 

of Teaching 
school SLEs 
and 
consultants/IAs 
for on-site 
support 

 Universal Core Support Inadequate Schools RI Schools Good Schools * Outstanding 
Schools * 

Assessment 
Support 

Core 
• KS1 (Y2) moderation visits of reading, 

writing and maths  
• KS2 (Y6) moderation visits of writing  
• District  moderation of writing for all 

schools not receiving a KS moderation 
visit 

• Annually updated advice about 
changes in national assessment  

 
Chargeable service 

 Training for statutory KS1 and KS2 
assessment 
• Update for experienced teachers 
• Full for inexperienced teachers 
• Phonics screening check briefings 
• Access to PiXL and EPAS 
• Ad hoc requests 
 

 Moderation  
• P scales – writing, maths and science 
• YR and Y1 cross phase in writing and 

maths 
• Y4 and Y5 moderation of writing  
 

Core 
• Targeted KS1 (Y2) 

moderation visits of 
reading, writing 
and maths  

• Targeted KS2 (Y6) 
moderation visits of 
writing  

 
Chargeable services 
• Bespoke support  – 

e.g.: work scrutiny 
and moderation 
with staff, 
assessment for 
learning training 

 
 

Core 
• Targeted KS1 

(Y2) 
moderation 
visits of 
reading, writing 
and maths  

• Targeted KS2 
(Y6) 
moderation 
visits of writing  

 
Chargeable 
service 
• Bespoke 

support – e.g.: 
work scrutiny 
and 
moderation 
with staff, 
assessment for 
learning 
training 

• Moderation as 
part of a 4 
year rolling 
programme 

• Access to all 
chargeable 
services 

 
 
 
 
 

• Moderation as 
part of a 4 
year rolling 
programme 

• Access to all 
chargeable 
services 

 
 

Safeguarding Core 
• Telephone consultation service 
• Child Protection Newsletter 

• Commissioned 
Safeguarding 
Reviews 

• Commissioned 
Safeguarding 
Reviews 

• Access to all 
chargeable 
services 

• Access to all 
chargeable 
services 
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• Attendance at KSCB Education 
Advisory Sub Group, Serious Case 
Reviews, Quality and Effectiveness 
Sub Group, Training and Development 
Sub Group 

• QA monitoring visits for Kent’s 
residential special schools – Standard 
20 of NMS 

 
Chargeable service 
• Training for Designated Staff (DCPC) 
• Basic Awareness Child Protection 

training – CDP online 
• Safer Recruitment training (with SPS) 
• Bespoke INSET day or twilight Child 

Protection training 
• E-Safety training 
• Review of Safeguarding arrangements 
• Specialist risk assessment (e.g. for 

Risk by Association) 
• Disciplinary Investigations 
• Support with managing risk (AIM 

model) 
• Investigating complaints 
• Bespoke training for school governors 

• Access to all 
chargeable 
services 
 

• Access to all 
chargeable 
services 
 

  

Data Core 
• Making Figures Speak for Themselves 

KS1,KS2 KS4 & Post 16 
• School Summary Sheets – primary, 

secondary, special and PRU 
• KAH data summaries 
• Phonics – school and LA summary 
• Secondary Schools Comparative 

Analysis 
• General data queries 
• General ad hoc requests 

• Access to all 
chargeable 
services 
 

• Access to all 
chargeable 
services 
 

• Access to all 
chargeable 
services 
 

• Access to all 
chargeable 
services 
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• Collaborative Summary Sheets 
 
 
Chargeable Services 
• FFT Live 
• RAISE online 
• Getting data-fit for Ofsted 

 
 Universal Core Support Inadequate Schools RI Schools Good Schools * Outstanding 

Schools * 

Governor 
Support 

Core 
• Telephone and email helpline 
• Dedicated email notification service 
• New CoG welcome and handbook 
• 3xpa governor forum in 4 areas 
• 3xpa clerks network in 4 areas 
• The Governor magazine -  e-format 
• Website resources – model 

documents 
• 3xpa Kent Governors’ Association 
• Notes of Visit from SIAs 
• School Summary Data sheets 
 
Chargeable service 
• Clerking Service 
• Training programme 
• Annual conference 
• The Governor Magazine hard copy 

posted to home address 
• National College Leadership 

Development Programme for Chairs 
• ‘Meet the needs’ training 
• Governing Body review 
• Governing Body Observation 
• Ad hoc requests 

• Review of 
governance 
commissioned by 
SIA 

• Interim Executive 
Board 

• Review of 
governance 
commissioned 
by SIA 

• Access to all 
chargeable 
services 
 

• Access to all 
chargeable 
services 
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Curriculum 
Support 

Core 
• Website toolkit 
• Seasonal newsletter 
 
Chargeable service 
• Seasonal  Subject network meetings 
• District based courses 
• Access to all courses and conferences  

on CPD online (£140 per day/£80 per 
half day) 

• SoW for Science available to buy in 
January  

• Ad hoc requests 

Chargeable services 
• Bespoke and 

subsidised courses 
targeted by SIA 

• Bespoke 
consultant support 
targeted by SIA 

 
 
 

Chargeable 
services 
• Bespoke and 

subsidised 
courses 
targeted by 
SIA 

• Bespoke 
consultant 
support 
targeted by 
SIA 

 

• Access to all 
chargeable 
services 
 

• Access to all 
chargeable 
services 

 

CPD including 
Conferences 

Core 
• One free place on certain courses 

(e.g. Primary New Curriculum) 
 
Chargeable service 
• Improving together network - £42 per 

month 
• Access to all courses and conferences  

on CPD online (£140 per day/£80 per 
half day) 

Chargeable services 
• Bespoke and 

subsidised courses 
targeted by SIA 

 
 
 

Chargeable 
services 
• Bespoke and 

subsidised 
courses 
targeted by 
SIA 

 

• Access to all 
chargeable 
services 
 

• Access to all 
chargeable 
services 
 

Communication Core 
Weekly e-bulletin 
Corporate Directors meeting for HTs 
Website 
Kent Association of Headteachers Area and Executive Boards 
Teaching Schools 
Range of Steering Groups, e.g. Primary HT forum, SENCO forum 
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8. Moving Forward: School to School Support through Collaborations and the KAH Boards 
 
Commissioning Local Solutions 
 
‘.....one of the most powerful ways of achieving improvement is through collaboration, with the best schools, settings and leaders 
supporting those that are more challenged. But it’s not just the school or centre receiving support that improves – providing support 
gives even the most accomplished teachers and leaders an opportunity to gain new ideas and improve their own practice.’ 
(DfE,2012) 
 
Collaboration between schools over a range of issues has been a characteristic of both national and local systems of education for 
many years. The growing understanding from research that the best guidance for raising standards is to facilitate schools learning 
from others’ good practice, combined with a reduction in funding for other forms of support, has been the impetus for developing 
collaborations of schools in Kent. 
 
School to school support through collaborations and overseen by the KAH Boards is the primary way of schools working together to 
improve teaching and learning, leadership capacity, school governance, the curriculum, behaviour management, supporting pupils 
with SEN, EAL, or other particular needs, and to provide better training opportunities for staff and governors.  
 
The school to school support model is co-ordinated and developed by head teachers, and brokered where necessary by local 
authority Advisers. The local authority provides funding for this work, commissions some tailor made improvement programmes 
from some schools to support others and offer support and advice to develop and deepen the maturity of the school collaborative 
partnerships.  
 
The local authority attends meetings, provides data and data analysis and also information about OfSTED inspection outcomes to 
the KAH Boards, in order to guide the decisions about schools supporting other schools in the area. This is done in partnership 
between all schools so that every school is an active partner, both contributing to and benefitting from the sharing and development 
of best practice.  
 
The Senior Improvement Advisers and the Area Education Officers attend KAH meetings to support and advise and where 
appropriate commission the work of particular schools to provide specific programmes of support, through the mechanism of 
School to School Support. The Director of Education Quality and Standards also attends the strategic meeting of the Teaching 
Schools Executive to commission targeted school improvement work as appropriate. 
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As part of this model, schools share expertise, ensure that school to school support addresses school improvement priorities, they 
develop peer to peer support, they use National Leaders of Education (NLE), a Leading Teacher, or a member of staff to work with 
colleagues in another school, and make effective use of Teaching Schools.  

 
Governors  
 
Governors are also closely engaged in this way of working, by working collaboratively and learning from other governing bodies. 
During 2014 a new offer will be launched for Kent Governors to ensure the best practise and standards in schools. This will include 
developments in governing body reviews, a review of the clerking service and ensuring training is timely and of high quality for the 
needs of individual schools. 
 
Governing bodies are encouraged to undertake a self evaluation adopting the Governors Leadership Management Kite mark, which 
is a review of their strengths, their potential to contribute strong governors to other schools, their ability to take on complete 
governance of more than one school and to decide whether to adopt alternative governance models that could improve their 
schools to achieve good and outstanding outcomes. The local authority publishes case studies of the most effective examples of 
Governance across the county, following such reviews. 
 
Partners' Role 
 
The self-improving school system includes a wide range of significant partners, including the Diocesan Authorities, Further and 
Higher Education, educational charities and business links. We ensure we work closely with these partners as part of the school 
improvement programme, to increase capacity and to align efforts for improvement activity.  
 
Conclusion 
 
Our strategy succeeds if we see a rapid rate of improvement in the outcomes for pupils and the quality of education provided by 
Kent schools, if most schools feel well supported and challenged, they get effective support from each other thorough well planned 
collaboration and Headteachers and other senior leaders develop a more sustainable approach to continuous improvement across 
the system.  
 
More detailed information on the school improvement strategy is set out in the appendices to this document.  
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Education, Learning and Skills Vision and Priorities for 
Improvement 

 
Vision: 
 
Our vision is for Kent to be the most forward looking area in England for education and 
learning so that we are the best place for children and young people to grow up, learn, 
develop and achieve.  
 
Kent should be a place where families thrive and all children learn and develop well 
from the earliest years so that they are ready to succeed at school, have excellent 
foundations for learning and are equipped well for achievement in life, no matter what 
their background.  
 
In Kent we should have the same expectations for every child and young person to 
make good progress in their learning, to achieve well and to have the best opportunities 
for an independent economic and social life as they become young adults. 
 
Every child and young person should go to a good or outstanding early years setting 
and school, have access to the best teaching, and benefit from schools and other 
providers working in partnership with each other to share the best practice as they 
continue to improve.   
 
Our strategic priorities in Kent Bold Steps for Education are to ensure all pupils meet their full 
potential, to shape education and skills provision around the needs of the Kent economy and 
improve services and outcomes for the most vulnerable young people in Kent.  
 
Our Ambition 
 
Central to our ambition is the desire to create the conditions in which pupils experience the 
best learning and teaching, and where pupils’ moral and intellectual development and 
confidence can flourish. We want every child in Kent to achieve well above expectations and 
not to be held back by their social background. We want every young person to benefit from a 
broad range of pathways to further learning and employment, for their own achievement and 
for the success of the Kent economy.  
 
We will do this by focusing relentlessly on improving standards and the quality of education 
and learning so that excellence is promoted across the system. We will ensure children 
continue to get a good start in life, by working alongside all the agencies who work with very 
young children and their families, particularly health practitioners and those  providing services 
through  community based hubs, so that we promote the highest quality early learning and 
childcare in the Foundation Stage. We will work tirelessly to ensure every child can go to a 
good school where they make good progress and can have fair access to school places. And 
we will ensure every young person to age 18 is engaged in purposeful education and training, 
and they are well prepared for skilled employment and higher learning.  
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Ensuring the most vulnerable learners experience success is our top priority. We want to close 
the attainment gaps that exists as a barrier to their future success. 
 
We will achieve this by learning from and spreading the influence of the best, whether locally, 
nationally or internationally and through working in partnership across all types of school and 
phases of education and learning and with partners across the business sectors, local 
government, health, social care, the voluntary and community sectors, and especially with 
parents, carers, local communities and the children and young people themselves.  
 
We will support the best early years settings, schools and their leaders to lead the system and 
drive improvement through collaboration across all schools, settings and education and 
training providers, supporting and challenging each other in how we achieve our goals, so that 
we are able to transform outcomes for all children and young people more rapidly. We will 
promote innovation and creativity in teaching and learning and the curriculum, so that Kent 
achieves a world class education system, greater social mobility and reverses the national 
trends of under performance for vulnerable and disadvantaged groups which hold back 
progress in our economy and our society.   
 
We see learning as a lifelong process in which learners should always be able to progress 
successfully to the next stage of their lives, with the necessary foundations for success, to 
develop their skills, training and qualifications both in and out of work and in informal and 
formal learning situations. We will give particular priority to improving the skills and 
employability of 14 - 24 year olds, so that they make a good start to adult life and their potential 
is not lost to the Kent economy.    
 
We will work with early years settings, schools, post 16 providers and partners to ensure that 
children, young people and families are able to access the right services at the right time in the 
right place. Through developing more effective early intervention and prevention services we 
shall reduce the numbers of children, young people and families requiring specialist 
interventions and experiencing poorer outcomes and greater social exclusion. 
  
The Challenges for the Future 
 
The world is changing fast, expectations are rising rapidly and a more diverse education 
system is developing quickly. The UK has to achieve a more educated and skilled workforce 
and cannot afford to lose the potential of so many young people who, if they are not educated 
and skilled well enough, will lead less productive and satisfying lives. The economic and social 
cost of educational failure is immense and too much provision that is less than good damages 
the life chances of children and young people. In this mix the role of the Local Authority is 
changing to be more ambitious, focused and strategic in bringing about educational 
transformation for Kent by being a strong and influential partner with schools and other 
stakeholders and providers.  
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It is our job to build and support effective partnerships and networks that will be more effective 
in delivering better services and improved outcomes and it is also our role to champion more 
innovative and creative practice and ways of working.   
 
In particular our priorities are to: 
 

• Raise attainment, close achievement gaps, reduce exclusion, have more good and 
outstanding early years settings and schools, and ensure all young people are engaged 
in learning or training until age 18, with a good outcomes that leads to employment 

• Further embed our new partnership relationships with all early years and childcare 
settings, schools and other providers, based on collaboration and shared effort,  to build 
a more effective system of school to school support  

• Continue to raise educational performance in line with agreed targets and support and 
challenge lower performing early years and childcare settings,  schools and other 
providers to improve to good quality provision quickly 

• Continue to support greater choice for parents and families in every area by 
commissioning a sufficient and diverse supply of places in strong schools and quality 
early years settings 

• Deliver improved multi-agency support for children and families who have additional 
needs by developing our early intervention and prevention services and working in a 
more integrated way to achieve better outcomes. 

• Increase our focus on and support for vulnerable pupils, so that achievement gaps close 
for pupils on free school meals, children in care and pupils with special educational 
needs and disabilities  

• Work with schools to ensure every child has fair access to all schools and other 
provision 

• Promote and support smooth and effective transition for every child and young person 
from any one educational stage and provision to another; 

• Continue to develop the opportunities and pathways for all 14-19 year olds to participate 
and succeed so that they can access higher Levels of learning or employment to age 24 

• Champion 21st century learning so that schools and other settings innovate more and 
achieve more by delivering a curriculum that develops pupils’ skills and knowledge for 
the future.  

 
     

New ways of working are key to success in a more diverse educational landscape, with many 
different providers across the early years, schools and post 16 skills and employment sectors. 
This landscape requires us to drive change through strategic influence, highly effective 
partnership arrangements and collaborative networks in which pooled effort and shared 
priorities can achieve better outcomes, increase capacity in the system and create more 
innovative solutions at a time of reducing Levels of resource.   More successful delivery in Kent 
depend on the emergence of new vehicles for joint working and partnership. It continues to be 
a priority to ensure success by supporting:  
 

• School leaders to lead the system through stronger school partnerships, the Kent 
Association of Headteachers, working at a local Level through District school forums 
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that have strong and purposeful working relationships in order to deliver the best 
opportunities and outcomes for their children and young people  

• Schools to procure support services well, have real choice and be able to procure high 
quality services through EduKent  

• Increased collaborative working in the early years and childcare sectors 
• Locality based working and commissioning to pool and target resources to local needs 

in Districts 
• Local 14-19 strategic partnerships to maximise effort and increase capacity to transform 

post 16 learning pathways and training opportunities so that they are truly excellent.   
 
 
Key Strategic Developments in 2012-13 
 
In quickening the pace of improvement we have focused attention on transforming the way we 
work and the delivery of services. During 2012-13 we have: 
 

• As part of the Government’s policy for free early education places for disadvantaged 
two year olds,   introduced the ‘Free for Two’ scheme in Kent  with more than 1,200 two 
year olds having accessed a free early education place;   

 
• Devolved the Specialist Teaching Service to a lead Special School in each District to 

improve support to mainstream schools for special educational needs through the Local 
Inclusion Forum Team (LIFTs). This work is focused on increasing capacity to support 
learners with SEN and achieving better progress and outcomes for them. The 
partnership model is helping us to ensure mainstream schools are implementing core 
standards and partnerships support the development of best practice. 

 
• Developed a system of school to school collaboration, so that there are now 60 

improvement hubs involving nearly 500 schools with clear partnership agreements 
sharply focused on improving leadership,  the quality of teaching and standards of 
attainment. This work is supported by funding from the School Funding Forum. 

 
• Reviewed the Pupil Referral Units and in partnership with schools, developed eight new 

Alternative Provision delivery hubs to support young people at risk of disengaging from 
school. The establishment of this new provision alongside new ways of working with 
schools has significantly improved outcomes for learners and reduced exclusions 
across the county. 

 
• Developed a new Integrated Adolescent Support Service aimed at delivering more 

coordinated and targeted support and better outcomes for vulnerable adolescents. This 
approach has been expanded across the whole of Kent in 2013.  

 
• Implemented the 14 to 24 Strategy to ensure all young people at age16 have access to 

appropriate high quality learning, skills or employment with training pathways. 12 district 
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data packs have been developed to ensure that the local offer meets young people’s 
needs including all vulnerable learners. 
 

• Established five Learning and Employment zones in Shepway, Dover, Thanet, Swale 
and Gravesham to help coordinate the work of a range of agencies in supporting young 
people into employment. The work is supported by the Kent Employment Programme 
which has placed over 450 young into apprenticeships over the last 12 months.  

 
• Developed our Strategy for Special Educational Needs and Disabilities to improve the 

outcomes for Kent’s children and young people with SEN and those who are disabled 
(SEND). This work will deliver the requirements of the Children and Families Bill, the 
new arrangements for education, health and care plans, the development of the local 
offer, more SEN provision in Kent Special and mainstream school, with less reliance on 
out of county placements and better outcomes and progress for pupils. Over 94% of 
respondents supported the proposals to provide better support for parents, improved 
early intervention and prevention, more integrated services and joint commissioning 
across education, health and social care to achieve better progress and outcomes for all 
children and young people with a disability or special educational needs 

 
• Expanded the Pathfinder for SEND, helping us to deliver co-ordinated assessment and 

integrated education, health and care plans for children with special educational needs.  
We have reached a wider group of parents and we are using their views to determine 
the content and format of Kent’s Local Offer.  We have also piloted the use of personal 
budgets for families to use on transport and more than 75 families are now receiving a 
direct payment for the Personal Transport Budget.  

 
• Developed our approach to District based working, allocating resources and staff more 

clearly to district teams so that service delivery can be more coordinated and early help 
and earlier intervention for vulnerable children can be more accessible for schools and 
families. 

 
• Developed the organisation of the Kent Association of Headteachers which is now 

operating with four area boards overseeing school improvement collaborations and 
school to school support. 

 
• Delivered all the school expansions required for the school year beginning September 

2013, thus achieving important steps in our aim to provide a good local school for every 
Kent pupil. An additional 660 places (equivalent to 22 permanent forms of entry) in 
Primary schools, 120 additional places in Secondary schools (four forms of entry) and 
362 temporary school places for Reception pupils were delivered this year. This 
equates to 41 classrooms plus infrastructure in 37 Primary schools for 2013-14. 
 

• Bid for additional Capital funding from a new ‘Targeted Basic Need’ programme 
announced by the DfE to support the school expansion programme.  19 bids out of 26 
were successful, attracting an additional £31m to build additional capacity in Primary 
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and Special schools across Kent, including five brand new Primary Academies.  The 
additional places funded by this programme will be available by September 2015. 

 
• Developed Edukent so that it is supported by more effective business planning, 

marketing and tailor made procurement of services for schools such as the extensive 
range of additional educational psychology services to schools on a traded basis in 
addition to core and statutory work.  

 
Progress in 2012-13 and where are we now? 
 
We set very challenging and aspirational improvement targets and in 2012 -13 there were 
positive indications that we are achieving progress.   In 2012-13 we achieved progress in the 
following areas: 
 

• Results improved for Kent children at every key stage of education from pre-school age 
to 19 years. 

 
• Under the new Early Years Foundation Stage framework 64% of Kent children 

achieved a Good Level of Development (GLD). This is 12% higher than the national 
average. Kent remains top against its statistical neighbours.  

 
• At Key Stage 1 we met or surpassed our targets for Level 2B and above in Reading, 

Writing and Maths in 2013. In Reading and Mathematics we have also achieved the 
2014 targets. In reading, writing and mathematics, results are now in line or above the 
national average and the FSM and SEN achievement gaps are narrowing at a faster 
rate than nationally. 

 
• At Key Stage 2 we continue to see improvement on the new measure of Level 4 and 

above in Reading, Writing and Mathematics combined. Kent achieved a 2% 
improvement in results in 2013 but remains 2% below the national average. 
Performance is in line with most statistical neighbours.  

 
At Key Stage 4 there was good improvement in 5 or more A*-C GCSE grades including 
English and Maths, from 61% in 2012 to 63% in 2013. Kent is ranked second in our 
statistical neighbours group, and performance is 4% above the national average of 
59%.  
 

• Outcomes for children in care (CIC) continued to improve at both Key Stages 2 and 4. 
In 2013, of the Kent CIC looked after for more than 12 months 43% .achieved Level 4 
combined in Reading, Writing and Maths compared to 38% in 2012. At GCSE 15% 
achieved 5 A* to C grades including English and Maths compared to 13% in 2012. 

 
• Performance at post-16 improved on some indicators this year. The percentage of 

students achieving two or more A Level passes increased to 96%, compared to 92% in 
2012. The greatest improvement was in the number of students gaining three or more A 



Updated as at 21 November 2013 

 8 

and B grades which improved from 5% in 2012 to 8.5% in 2013, compared to 7.4% 
nationally. 

 
• The number of schools in Kent judged good or outstanding by Ofsted increased to 

72% from 59% last year. 
 

• During the last school year 74 schools improved from a previous satisfactory Ofsted 
judgement to good. 
 

• Ofsted has judged 80% of Secondary schools in Kent and 74% of Special Schools as 
good or outstanding. 69% of Primary schools are now good or outstanding. 

 
• 70% of pupils in Kent now attend a good or outstanding school compared to 62% 

in 2012. This equates to 25,565 more learners receiving a better education.  
 

• The quality of Pupil Referral Units and Alternative Provision improved to 75% good or 
outstanding from 60% in 2012. 

  
• A good number of satisfactory schools (62) significantly improved their Key Stage 2 

and Key Stage 4 results in 2013, and are above the government’s floor standard. 
 

• There has been a further reduction in the number of permanent exclusions, down to 
143 in 2013 from 209 the previous year. 
 

• Persistent absence rates reduced from last year with the percentage of pupils who are 
persistently absent in Primary schools reducing from 3.8% in 2011 to 3.1% in 2012. 
Secondary school persistent absence also decreased from 9.2% in 2011 to 8.4% in 
2012.  
 

• The number of apprenticeships continued to increase, and Kent is outperforming the 
South East for the number of people starting apprenticeships by 3% overall. The 
number of young people taking up apprenticeship in the 19 to 25 age range increased 
on last year by 11%. 
 

• NEET figures reduced to 5% compared to 6% the previous year. 
 

• There was good progress in improving the number of SEN Assessments completed 
within the required timeframes. Performance has reached the 90% target Level for the 
year.  

 
• The completion of psychological statutory advice completed with the required time 

frames has improved to 98% 
 

• We commissioned 3462 new Primary school places between September 2010 and 
September 2013 to meet the growing demand, and ensured every child who needed 
one had a school place. 
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• We opened 2 new primary schools and rebuilt 5 secondary schools, all at a total cost of 

£82 million. 
 

• We delivered new ways of working through the development and implementation of a 
high quality traded Educational Psychology service offer through EduKent additional to 
core service delivery. This was taken up by over 43% of Kent schools. 

 
 
 
The Early Years Foundation Stage 
 
The main overall indicator for children at the end of the Early Years Foundation Stage changed 
in 2013 and is now the percentage of children achieving a Good Level of Development (GLD) 
for which they need to achieve Expected or Exceeding in all Prime Learning Goals (including 
Literacy and Mathematics). In Kent overall 64% of children achieved a GLD, with a range 
across districts of 55% – 69%. Performance in Kent is 12% above the national average of 
52%.  This is a very strong performance which prepares children well for starting school and 
making good progress in Key Stage 1.  

 
By 2017 we expect a minimum of 80% of children at the end of EYFS to have achieved a 
Good Level of Development. We have also set a new target for reducing the gap between all 
children achieving a good Level of development at the end of the EYFS and those in receipt of 
free school meals to 14.5%. Whilst this is ambitious we believe we can narrow this still further 
and will therefore revise this target over the next two years. 
 
 
Key Stage 1  
 
Standards at Key Stage 1 improved by an average of 4% and performance is now in line with 
or above the national average.  
 
Attainment in Reading at Key Stage 1, Level 2b and above, overall improved compared to 
2012 and this continues a four year upward trend. 79% of seven year olds achieved Level 2b 
or above in 2013, which is exactly in line with the national average of 79%. 
 
At Level 3 and above in Reading there was also further improvement on last year and a 
continuing upward trend. 30% of seven year olds achieved a Level 3 or above compared with 
27% in 2012. Kent is 1% ahead of the national average of 29%. 
  
Attainment in Writing at Key Stage 1, at Level 2b and above, improved by 4% in 2013 and 
continues a four year upward trend. Attainment in writing at this Level is now at 67% compared 
to 62% in 2012. However Kent is 1% below the national average at Level 2b and the gap 
between standards in writing and reading is a concern.  
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At Level 3 and above in Writing we have also seen continuous improvement with 15% of pupils 
achieving this level in writing compared to 13% in 2012., though we have closed the gap with 
the national figure. Standards at Level 3 are in line with the national average.   
 
Attainment in Mathematics at Key Stage 1 at Level 2b and above, improved with 79% of 
pupils achieving this level compared to 77% in 2012. At Level 3 and above there was further 
improvement from 21% to 23% in 2013. Kent is in line or just above national averages at both 
Level 2b+ and Level 3 in 2013 and this reflects a continuing upward trend. 
 
 
Key Stage 2  
 
On the new measure for attainment at Key Stage 2 in 2013, the combined Reading, Writing 
and Mathematics Level 4 and above score, 74% of pupils achieved this level of attainment 
compared to 72% in 2012. The national average is 76%.  
 
At Level 5+ attainment in Reading, Writing and Mathematics combined improved to 22%, 
compared to 20% in 2012, which is a 2% improvement compared to a national improvement of 
1%.  
 
In 2012, 211 schools performed at or above the national average at Level 4 and above in the 
new measure of Reading, Writing and Maths combined. In 2013 this increased to 223 schools. 
198 schools improved their performance compared to 2012 and 18 schools achieved 95-100% 
in the national Key Stage 2 tests this year. 
 
Attainment in Reading at Level 4 and above declined by 2% in 2013, following a significant 
improvement of 4% in 2012 and at Level 5 and above it declined by 4% in 2013, following a 
significant improvement of 7% in 2012. National performance also declined in 2013, by 1% at 
Level 4 and by 3% at Level 5. 86% of pupils achieved the expected 2 Levels of progress in 
Reading between key stages 1 and 2, compared to a national figure of 88%. 
 
Attainment in Writing at Levels 4 and 5 shows a significant increase in 2013 by almost 4%. 
Nationally at Levels 4 and 5, performance improved by 2%. 91% of pupils achieved the two 
levels of expected progress in Writing, which is exactly in line with the national performance. 
 
In Mathematics, following a 4% improvement in 2012, attainment at Level 4 and above 
declined by 1% in 2013 and attainment at Level 5 and above improved by 1%.National 
performance declined by 1% at Level 4 but improved by 2% at Level 5. 86% of pupils achieved 
the expected two levels of progress in Maths against a national performance of 88%. 
 
The Floor Standard at Key Stage 2  
 
The floor standard at Key Stage 2 is 60% of pupils achieving the expected Level 4 and above 
in Reading, Writing and Mathematics.   In 2012, 23 schools performed below the floor 
standard, a significant reduction from the 70 schools in 2011 and the 95 schools in 2010. 
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However, in 2013 on the new measure of Level 4 in Reading, Writing and Mathematics 
combined, 59 schools performed below the floor standard.  
 
 
Statistical Neighbours (SN)  
 
Kent’s top statistical neighbour achieved 77% Level 4 combined in 2013 compared to 74% in 
Kent. The difference between Kent and the highest performing LA is now 3%, thereby closing 
the gap and accelerating progress whilst other similar local authorities’ performance has 
declined against the new Key Stage 2 measure. Compared to our 11 statistical neighbours we 
are 6th for Level 4+ performance and 2nd for Level 5 performance.  
 
 
Key Stage 4 
 
Provisional results at Key Stage 4 show Kent’s performance at 5 or more GCSE A*-C grades 
including English and maths improved to 63%, compared to 61% in 2012. This is 4% above 
the national figure of 59%, which dropped this year. Kent is ranked second within our statistical 
neighbours group, where the average is 60%. 
  
Expected rates of progress at Key Stage 4 (three levels of progress between key stages 2 and 
4) also improved this year, by 5.3% in English to 74%, and by 2% in maths to 73%. Both these 
figures are above the national averages of 71% in English and 72% in maths. 

 
Kent’s 5+ A*-G results were 2% above the national average, at 95.7% compared to the 
national average of 93.9%.  This is a good indication of the success of Kent schools’ inclusive 
approach to securing educational success for the vast majority of pupils. Performance in 
English A* to C grades is 4.8% above the national average and in Maths performance is in line 
with the national average.  
 
Nine secondary schools performed below the floor standard of 40% of pupils achieving five 
good GCSE grades with English and mathematics compared to 19 schools in 2012.  Overall 
75% of secondary schools improved or maintained their GCSE performance in 2013, including 
a small number of schools that declined by no more than 1%.   
 
A Level  
 
Performance at post-16 has improved on some indicators this year but has dropped in the rest, 
although less than the national average. The percentage of students achieving two or more A 
Level passes increased to 96%, compared to 92% in 2012.  
 
Kent’s Average Points Score per entry is up 1.8 to 212.5, compared to the national static result 
of 212.7. The Average Points Score per student dropped 14.9 points to 722.4, compared to a 
national reduction of 23.9 to 709.1. The greatest improvement has been in the number of 
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students gaining three or more A and B grades which improved from 5% in 2012 to 8.5% in 
2013, compared to 7.4% nationally. 
 
 
Gender Differences  
 
In the Early Years Foundation Stage, girls continue to out-perform boys with 72% of girls and 
56% of boys achieving a good level of development. This gap is wide and persists through 
each succeeding stage of education.  
 
At Key Stage 1, the gender gap continues to show girls doing better than boys in all three 
areas. In Reading the gap is 10%, in Writing it is 16% and in Mathematics it is 3%.  
 
In Reading, attainment at Level 2b and above for girls shows considerable improvement again 
compared to last year. 85% of girls achieved this level compared to 81% in 2012, which is 1% 
above the national average. Level 2b+ attainment for boys declined by 2% in 2013 from 76% in 
2012 to 74% in 2013, after 4 years of continuous improvement. Despite this decline Kent 
remains in line with the boys’ national average of 74%. 
 
The attainment of higher achieving girls improved in 2013 with 35% achieving Level 3 
compared to 32% in 2012. This is 1.6% above the national average for 2013. After an 8% 
improvement in 2012, the attainment of higher achieving boys declined this year by 4%. 
Despite this boys’ attainment at Level 3 remains above the national average. However the 
gender difference is a concern and will be a continued focus for improvement in this academic 
year. Both girls and boys performance at Key Stage 1 remains above the national average.  
 
In Writing, girls’ attainment at Level 2b+ improved to 75%in 2013, which is in line with the 
national average. Boys’ attainment at Level 2b+ declined by 7% this year, after a 15% 
improvement in 2012. This is a concern, although boys’ attainment is also in line with the 
national average. 
 
Higher achieving girls’ performance at Level 3 improved by 3% this year after a decline in 
2012. This is now in line with the national average of 20%. Boys’ performance at Level 3 in 
writing improved by 1.4% compared to 2012 and is now above the national average by 0.6%. 
This is a strong performance in 2013. Both girls’ and boys’ performance in writing at Key Stage 
1 is in line with the national average.  
 
In Mathematics, girls’ attainment at Level 2b improved by 3% in 2013, with 81% of pupils 
achieving this standard compared to 78% in 2012. Boys’ performance improved by 4% in 
2013, with 77% of pupils attaining this level compared to 73% in 2012. Attainment for both 
boys and girls is showing a good three year upward trend in mathematics at Level 2b.   
 
Attainment for higher achieving girls and boys improved in 2013 by almost 2%. Attainment for 
higher achieving boys improved by over 7% in 2013, which is a very positive result. This is 
particularly impressive as nationally the figure only increased from 24% to 25%. Attainment for 
higher achieving girls improved in line with the national average.  
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At Key Stage 2, the attainment of girls at Level 4 and above in Reading, Writing and Maths 
combined continues to outperform that of boys. 77% of girls achieved the expected level 
compared to 70% of boys. This is 2% below the national average for both boys and girls. 
Attainment for girls improved by 1% and there is a four year upward trend. Boys also improved 
their performance by 1% compared to 2012 but the gap between the attainment outcomes for 
girls and boys is 7%, the same as in 2012. This mirrors exactly the national gender gap for 
2013 and the trend nationally for this measure.  
 
Attainment at Level 5 in Reading, Writing and Mathematics combined improved for both boys 
and girls in 2013. 26% of girls and 18% of boys achieved Level 5 or above. Boys’ results are in 
line with the national average and the girls’ outcomes  are 1% above it. Attainment for girls 
improved by 3%, compared to 1% improvement nationally and boys’ attainment improved by 
1%, which is the same as the national improvement rate. 
 
At Key Stage 4, the gender gap in attainment of five good GCSE grades including English and 
Maths widened to 9% compared to 8% in 2012. 58% of boys and 67% of girls attained this 
level of achievement in 2013 compared to 54% boys and 64% girls nationally in 2012.   
 
Gender differences continue to be significant therefore, opening up markedly in the EYFS and 
continuing to be a key performance issue at all key stages, so that by GCSE just over half of 
boys achieve a good outcome. Boys are over-represented in figures for SEN, exclusion from 
school, children in care and the NEET data and improving their progress and attainment is a 
key element in raising standards overall in Kent and in achieving full participation for all young 
people until age 18.   
 

 
Outcomes for Vulnerable Groups 
 
All attainment gaps at any age are of great significance to the life chances of children as they 
move through their schooling. Children that fall behind in the earlier years of learning do not 
often enough catch up sufficiently with their peers. We are determined to narrow these gaps in 
the next three years.  
 
As we accelerate the rate of progress overall, we need to work even harder to close the gaps 
in performance that exist for Free School Meals (FSM) pupils, Children in Care (CIC), and 
pupils with Special Educational Needs (SEN) or with Statements of Special Educational Need 
(SSEN). These gaps are mostly wider in Kent compared to national figures and are not 
narrowing. For example, actual outcomes for pupils on free school meals have improved over 
the past three years, but gaps are not narrowing as standards overall rise for other pupils.   
 
In the Early Years Foundation Stage, there is good progress in narrowing the achievement 
gap to 19%, based on FSM data, compared to 24% in 2012. This is the third best result 
nationally on this measure. The achievement gap for children achieving a good level of 
development between the lowest attaining 20% of children and the mean is 25%, which is very 
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similar to last year’s figure of 24%, compared to the England figure of 37%. This is extremely 
encouraging.  
 
At Key Stage 1 there is still a significant gap between FSM pupils and their peers. The gap in 
reading at Level 2b+ is 21%, in writing it is 24% and in mathematics it is 19%. At the same 
time, between 2011 and 2013, outcomes for pupils on free school meals have improved by 
about 10% in reading, writing and maths but more progress is needed to narrow the 
achievement gaps at this critical stage in the early lives of less advantaged children.  
 
The special education needs (SEN) gap continues to be significant. In reading the gap for 
children who are on School Action or Action Plus is 47% and for children with a statement it is 
72%. In writing, for children on School Action or Action Plus, the gap is 55% and for children 
with a statement it is 71%. In mathematics the gap for children on School Action and Action 
Plus is 44% and for children with a statement it is 70%.  These gaps in attainment are 
unacceptably wide.  
 
At Key Stage 2 there is still a significant attainment gap between FSM pupils and their peers. 
The gap in reading, writing and mathematics combined at Level 4 and above, remains at 
22.5% and has not improved in 2013. The national achievement gap is 17%. At the same time, 
between 2011 and 2013, outcomes for pupils on free school meals improved by about 8% in 
reading, writing and maths combined.  
 
In reading the attainment gap is 15.1%, in writing it is 18% and in mathematics it is 16%. Gaps 
in rates of progress are narrower between FSM and non FSM pupils, and in 2013 these were 
7.2% in reading, 6.5% in writing and 8.6% in mathematics. While 177 Primary schools 
improved the FSM gap in 2013, the lack of progress overall on this key issue is a serious 
concern and very disappointing.    
  
The special educational needs (SEN) gap continues to be significant although there was some 
improvement in 2013. For pupils with a statement the attainment gap at Level 4 Reading, 
Writing and Mathematics combined is now 64% having narrowed from 65.4% in 2012. For 
pupils on Action Plus the attainment gap is now 35.7% having narrowed from 38.2% in 2012. 
For pupils on School Action the gap is now 28.8% having narrowed from 32.2% in 2012. 
 
The GCSE attainment gap between pupils eligible for FSM and their peers for 5+ A*-C 
including English and maths improved slightly by 0.5% to 32.4%. This has not improved in the 
last three years and is still significantly greater than the national figure of 26% in 2012. The 
national FSM gap at Key Stage 4 is reducing at a faster rate compared to Kent, which is very 
disappointing.  
 
At the same time, between 2011 and 2013, outcomes for pupils on free school meals 
achieving five good GCSEs including English and maths have improved by about 9%. 
 
In 2013, 37% of FSM pupils achieved 5 or more good GCSEs with English and mathematics. 
There remains a significant gap between FSM students and non FSM students in both three 
levels of progress in English of 22.7% and Maths at 26.7%. This gap has narrowed by 2.1% 



Updated as at 21 November 2013 

 15 

and 1.4% respectively since 2012. Whilst this is positive the gap needs to narrow at a much 
faster rate in future years. 
 
Once again pupils with SEN statements achieve less well in Kent, where gaps are wider 
compared to the GCSE achievements of other similar pupils nationally. However, although 
very wide, in 2013 the SEN achievement gap narrowed at Key Stage 4 by nearly 4% to 43.5%. 
This will continue to be a priority for further improvement in 2014. 
 
 
Children in Care 
 
In 2013, outcomes for children in care (CIC) continued to improve at both Key Stages 2 and 4. 
In 2013, 43% of CIC who were looked after for more than 12 months achieved Level 4 or 
above in reading, writing and maths at Key Stage 2 compared to 38% who achieved Level 4 in 
2012.  
 
61% of CiC pupils achieved 2 Levels of Progress in Key Stage 2 Reading compared to 86.3% 
for all pupils. 68% achieved 2 Levels of Progress in Writing compared to 91.0% for all pupils 
and 56% achieved 2 Levels of Progress in Maths compared to 85.9% for all pupils. 
 
At GCSE 15% of CIC achieved 5 or more A* to C grades including English and Maths 
compared to 13% in 2012.  
 
26% of CiC pupils achieved 3 Levels of Progress in Key Stage 4 English compared to 74% for 
all pupils and 20% achieved 3 Levels of Progress Maths compared to 72.9% for all pupils 
 
This means the CIC Key Stage 2 gap narrowed by 5% down to 37% from 42% last year, which 
is very welcome. The CIC Key Stage 4 attainment gap narrowed by 2%, down to 47% from 
49% in 2012. However these are the widest achievement gaps of any pupil group, and are an 
important focus for improvement in 2014. 
 
Summary of Progress in Narrowing Gaps  
 
Overall, while standards continue to improve at each key stage, slow progress is being made 
in improving progress and narrowing the gaps in attainment for pupils on free school meals 
and those with special educational needs. In spite of improvements in the outcomes for 
Children in Care, their achievement gaps continue to be the widest of any pupil group and are 
a key priority for improvement in 2014. 
 
It is very disappointing that, in spite of additional resources through the pupil premium (£26 
million in Kent in 2012-13) the attainment gaps for pupils on free school meals have shown no 
improvement. The gaps are markedly wider in Kent than nationally, which means more 
disadvantaged learners are doing less well and therefore continue to have more educational 
disadvantage than elsewhere in the country. This is unacceptable.  
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Educational attainment gaps result in low social mobility. Children’s life chances should not be 
determined so young and with so little chance of catching up for those who are less 
advantaged. Recent national and international reports have highlighted this key issue for the 
economy and for individual life chances. The OECD Skills Outlook Report 2013 highlighted the 
low literacy and numeracy skills of 16-24 year olds in the UK compared to other countries. The 
Social Mobility and Child Poverty Commission Annual Report, October 2013, focuses on what 
more should be done to improve social mobility through the education system and other 
government policy areas. And a recent report from Save the Children, ‘Too Young to Fail’ 
provides a powerful analysis of achievement gaps and what we can do to improve. This is one 
of our top priorities in Kent and we are developing a number of projects to continue to address 
it during this school year. 
 
Overall, there are positive trends in the right direction on raising standards of attainment. 
However, we need to continue to be very ambitious because there is much to do to bring about 
the necessary improvement. Kent has a mixed economy of provision in the early years, 
schools and the skills and training sector, serving diverse communities with many challenges. 
This ranges from outstanding and good provision to a significant amount of provision (30% of 
schools) that is not yet good, which is letting down children and communities some of whom 
are the most disadvantaged in Kent. We do not compare well with the national picture or with 
statistical neighbours in some key areas of our performance and this must improve more 
quickly.   
 
We perform in line with or above the national average in the EYFS and for standards at Key 
Stage 1 and at GCSE.  The Key Stage 2 results are still below the national average and the 
achievement gaps for pupils eligible for the pupil premium at Key Stages 2 and 4 are still wider 
than the national gaps and are not reducing, which is a serious concern. Kent is in the bottom 
quartile nationally for standards at Key Stage 2 and for the attainment levels of pupils eligible 
for free school meals at Key Stages 2 and 4.  Disadvantaged 19 year olds in Kent also do less 
well than the national average. Children in care achieve below the national average for this 
group at Key Stage 2 and the achievement gaps for them are wider in Kent.  
 
The wide variations between schools highlight aspects of good practice that need to be more 
widely disseminated as part of the developing collaborations between schools. In many 
schools there is impressive narrowing of the gaps for different groups of pupils and very 
effective strategies, supported by the pupil premium, to accelerate the progress of these 
pupils. We will build on this good practice.  
 
Pupil Premium 
 
In Kent there has been a significant increase in the amount of funding in schools budgets for 
pupil premium from £26 million in 2012-13 to £40 million this school year. This is a significant 
resource to make more of a difference to closing achievement gaps for less advantaged pupils. 
The schools where there is greatest impact in narrowing achievement gaps use the additional 
funding provided by the pupil premium, and other school resources, to ensure that all groups of 
pupils are taught to a good standard and the lowest attaining groups of pupils, especially those 
on free school meals, receive the best teaching in small groups to accelerate their progress.  
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Priority is given to detailed monitoring of every pupil’s progress and other effective strategies 
including targeted small group and individual tuition to improve progress in literacy and 
mathematics, with a strong emphasis on the systematic development of phonics as part of a 
well developed approach to teaching reading and writing. More generally schools are 
accelerating progress by investing more time in the range and quality of assessment and 
feedback to pupils on their performance, provided routinely by teachers, and supporting this by 
teaching pupils the learning skills they need to monitor, evaluate and assess their progress 
against improvement goals which they understand and sometimes set for themselves. In 
addition schools are investing in more use of peer mentoring and tutoring, enabling pupils to 
teach their peers in well coordinated and structured ways using high quality resources, 
including digital packages which motivate and structure the learning pathway. The fundamental 
issue in any school is to ensure all groups of pupils receive consistently good teaching and 
where pupils are taught by teaching assistants to ensure that provision is also high quality, 
helps pupils to catch up and is monitored carefully by teachers and senior leaders.  There is 
abundant evidence nationally, and in local schools, to show that significant narrowing of the 
achievement gaps is possible and we aim to achieve greater impact on this key priority in the 
near future. A key expectation is that schools plan for and achieve three Levels of progress for 
pupil premium pupils during Key Stage 2, and four Level of progress between Key Stages 2 
and 4.  
 
Provision and Outcomes for 14 - 24 Year Olds 
 
The 14 to 24 Strategy aims to achieve a fundamental shift in the education system in Kent.  
During 2013 the development of 12 districts data packs has highlighted a number of key 
actions for all learning providers in each district to consider, in particular the improvements 
needed to the quality and breadth of the post 16 curriculum offer. The data also asks questions 
about the local pathways, their compatibility with the local economy and the support young 
people receive, particularly vulnerable young people. Local groupings of learning providers 
have been meeting to address these challenges across the county to identify collaborative 
solutions to the challenges, so that gaps in provision are addressed and every young person 
can be on the right pathway.  
 
A number of schools and colleges have realigned their post 16 offer based on the information 
from the district data packs. This is already influencing practice. For example in some schools 
there have been clear changes to the post 16 curriculum to develop knowledge and skills more 
closely matching the economic needs of the area. The data pack, and the subsequent work to 
re-model the curriculum, has been well received and an OFSTED post 16 survey highlighted 
this best practice recently.  
 
There has been good planning for and implementation of the post 16 study programmes to 
offer more creative and flexible curriculum opportunities for young people. An example is the 
2.1.2 programme, which includes an English and Maths achievement programme leading to 
GCSE Level 2, a substantial vocational qualification and work experience. A number of 
schools are offering these innovative programmes to students that have not achieved Level 2 
including English and Maths by the end of Year 11. A key feature of this programme is the 
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engagement of local employers to support the development of employability skills and to 
provide weekly work placements. 
 
A GCSE Level 2 qualification in English and Maths is necessary preparation for progression to 
Level 3 study and to skilled employment with training. Nationally, there is a low conversion rate 
at post 16 to Level 2 from any point at Level 1. Work is underway with schools to improve 
Level 2 qualifications for post 16 year olds and develop alternative courses to GCSE repeats. 
This is a key aspect of achieving the improved participation rates and outcomes set out in the 
14-24 Strategy.   
 
A particular challenge is to improve the standards and skills achieved by young people aged 
19 from low income backgrounds at Levels 2 and 3. These outcomes are below the national 
average, the achievement gap for Level 2 is 32% in Kent compared to 25% nationally between 
outcomes for the most vulnerable 19 year olds  and other students, and it is not closing quickly 
enough. To address this gap we have established 12 Skills and Employability Hubs, one in 
each district to support the development of high quality vocational and technical pathways for 
all learners to maximise their potential.  The Local Authority is working with the University of 
Glasgow to draw on research to make these hubs successful providers for young people in 
making a difference in closing the achievement gap and getting better outcomes for 
disadvantaged young people.  
 
Without these qualifications vulnerable groups have significantly reduced access to 
apprenticeships, thereby reducing their employability. The establishment of 5 Learning and 
Employment Zones in the 5 areas with the highest number of unemployed 18 to 25 year olds is 
also beginning to make a significant contribution to the life chances of this group. 
 
We have continued to make significant progress to ensure all Year 11 and Year 12 learners 
have a September guarantee of a learning destination.  At the beginning of November 2013  
93.5% of Year 11 students had received offers, and 86.7% of Year 12 students had received 
offers of places. The Local Authority has a duty to track vulnerable learners and ensure they 
have appropriate support to engage them in learning or training to age 18 . This in turn 
contributes to the reduction in the NEET figures.  
 
The NEET Figures 
 
The NEET figure in Kent continues to fall, with 5.1% of 16 to 18 year olds at the end of the last 
academic year not in education employment or training. This is a positive reduction compared 
to 6.3% in 2012. The number of young people who are not known has shown the most 
significant decline to 1.9%, which out performs all other SE local authority areas. It is an 
impressive result especially as we move to the implementation of the Raising of the 
Participation Age, which is one of our key priorities.  Much of this work is being delivered to 
support all young people aged 16 to19 (or to age 25 with a learning difficulty or disability) to 
access appropriate learning pathways or employment with training. The collaborative NEET to 
EET groups that have been established in all the districts, focus on individual learner pathways 
and are having a significant impact, for example, in Maidstone this approach has supported 
over 200 learners back into positive learning pathways. 
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A significant number of NEET young people continue to be those with a learning difficulty or 
disability. There are significant gaps in post 16 provision as there is insufficient vocational 
provision for these young people. This is being addressed through the data packs and 
discussions with schools, colleges and work based learning providers. Special  Schools are 
working more closely with the FE Colleges to ensure the current Year 12 students are 
supported and can have access to an assisted apprenticeship programme, with additional  
mentoring and support. Specific programmes are being developed to support other vulnerable 
learners and excluded young people to access an appropriate post 16 offer.  
 
Apprenticeships 
 
The work on Apprenticeships continues to expand and offers good skilled employment 
opportunities for young people in Kent. We are nationally recognised for the developments in 
this area of work. There are currently 303 apprenticeship starts within KCC, which is an 
increase of 120 over the last year. Over 145 schools have also taken on their own apprentices 
which exceeds our target of 25% of all schools for this year. 
 
The Skills and Employability Service has also placed over 430 unemployed 17 to 24 year olds 
into an apprenticeship scheme over the last 12 months with over 100 pledges from employers 
to take on apprentices in the pipeline.   This work has made a major contribution to reducing 
the number of unemployed 18 to 24 year olds by 1300 from this time last year. It will continue 
to be a priority for the service over the next year. The major achievement of this programme 
has been effective employer engagement with over 800 businesses providing high quality 
employment opportunities for Kent young people, putting them on appropriate pathways for 
employment with training.  
 
Youth Unemployment  
 
Unemployment among young people continues to be a concern, and tackling this is one of our 
top priorities.  While the number of 18-24 year olds in Kent who are unemployed has declined 
to 5.3%, the figures for Thanet (11.8%) and Swale (8.0%) Shepway (6.3%) Gravesham (6.6%) 
and Dover (6.8%) remain well above both the Kent and national averages. This continues to 
require a more targeted and intensive response as part of our improvement strategy through 
the work of the Learning and Employment Action Zones and partnership working with 
employers and the District Councils. A key challenge is to ensure all young people achieve the 
levels of literacy, numeracy and IT competence required to stay in education and training and 
move successfully into higher levels of learning or employment.  
 
The Learning, Skills and Employment Partnership Board is overseeing the work of the 14-24 
Strategy in bringing about the necessary improvements. It monitors progress against the key 
performance measures set out in the strategy and brings together a range of learning 
providers and employers to influence the next phase of developments. Future work steams will 
develop a strategy to improve Maths and English at Level 2 for all 16 to 18 year olds, develop 
high quality vocational options in line with local economic needs, improve pathways for LLDD 
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learners with learning difficulties, reduce the high dropout rate from schools and colleges at 
age17 and increase the number of higher and advanced apprenticeships. 
 
 
Ofsted Inspection Outcomes  
 
Kent schools made good progress in the last school year in improving inspection outcomes 
and in increasing the number of good and outstanding schools. Ofsted has recently published 
its latest national statistics for all inspections carried out in the last school year. Nationally 78% 
of schools are now good and outstanding and there has been a 9% increase in the percentage 
of schools nationally with these Levels of performance. In kent the improvement rate has been 
11%.     
 
72% of Kent schools are now good or outstanding. This includes 80% of Secondary schools, 
69% of Primary schools and 75% of Special Schools. There has been a significant increase in 
the number of good and outstanding schools, compared to 59% in the previous year and 
significantly better than 2010-2011 where only 55% of schools were judged good or better.  
 
In Kent 16% of schools are outstanding and 56% are good, compared to 20% outstanding and 
58% good nationally. However, despite the increase in the percentage of good and 
outstanding schools to 72%, Kent continues to be among the lowest performing local 
authorities for the number of good and outstanding schools. Our priority for 2013 onwards is to 
close the gap with the national picture, and exceed it.  
 
In 2012, 62% of pupils in Kent attended a good or outstanding school. This figure has now 
increased to 70%, which equates to 25,565 more children and young people receiving a better 
education.  
 
In 2012, only 55% of Primary school pupils (58,577) attended a good or outstanding school. 
This figure has now increased to 66%, (75,255 pupils) which equates to 16,678 more pupils 
receiving a better primary education.  
 
In 2012, 69% of Secondary school pupils (65,855) attended a good or outstanding school. This 
figure has now increased to 74%, (73,191 pupils) which equates to 7,336 more pupils receiving 
a better secondary education.  
 
The percentage of pupils attending a good or outstanding Special school has dropped by 
nearly 2%, from 79% in 2012 to 77.6% in 2013.  
 
There has been a dramatic improvement in the numbers attending a good or outstanding Pupil 
Referral Unit from 30% of pupils in 2012 to 76% in 2013. As a result 582 more pupils attending 
PRUs were receiving a better education.   
 
At the end of the last school year there were 141 (24%) mainstream schools requiring 
improvement, excluding Pupil Referral Units. This represents a significant improvement 
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compared to September 2012 when there were 211 (37%) Primary and Secondary schools 
requiring improvement.  
 
At the end of the last school year there were 20 schools in an Ofsted category of concern, 
which was the same number as in September 2012. While 11 schools successfully came out 
of category in the past year, another15 schools were judged to be inadequate by Ofsted. Our 
aim is to ensure no Kent school goes into an Ofsted category of concern.  
 
Many ‘satisfactory’ or ‘requires improvement’ schools are well led and making good progress, 
and a good number of these schools significantly improved their results in 2013, so that we 
can be more confident of a future good inspection outcome. We expect this positive trend to 
continue and to gather pace towards our ambitious target of at least 85% of Primary and 
Secondary schools and 100% of Special schools to be judged good or outstanding by Ofsted 
by 2017.  By 2014 we expect 74% of schools to be good or outstanding. Over time, this is 
deliberately ambitious in order to challenge ourselves to do much better very soon.  
 
All schools currently rated as inadequate and as ‘requires improvement’ are working closely 
with the School Improvement Team to ensure they achieve a rapid rate of improvement.  
 
The Ofsted Annual Report is rightly critical of some local authorities for not taking their school 
improvement responsibilities seriously enough and for not using the available powers of 
intervention and support to accelerate improvement, address decline and prevent school 
failure. We are determined to do everything we can, within the framework of government policy 
and through our own local initiative, to bring about dramatic improvement in the quality of 
schools in Kent to ensure every school requiring improvement becomes a good school within 
the next two years, and that we continue to work together in partnership to ensure no good and 
outstanding schools decline. 
 
Exclusions 
 
During the school year 2011-12, permanent exclusions in Kent reduced by 16%, to 192 from 
252 in 2011. During the last school year, 2012-13, the number of permanent exclusions 
reduced further to 144, exceeding our target and increasing the life chances of a significant 
number of young people.  
 
Of these, 36 exclusions were Primary, 106 Secondary and 2 were pupils excluded from 
Special schools. At Primary level one district accounted for 14 of the permanent exclusions 
with another district having zero permanent exclusions.  At Secondary level the highest 
excluding district permanently excluded 27 pupils with another having zero permanent 
exclusions This variation reflects the quality of practice in different parts of the county.. The 
new target for 2017 is to reduce the number of permanent exclusions to no more than 30 
overall.  
 
Fixed- term exclusions have also reduced from 12, 836 in 2011-12 to 10,733 in 2012-13. 
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The strategy to reduce exclusions continues to include the development of the Pupil Referral 
Units and Alternative provision, and to improve more inclusive and collaborative work between 
schools in each District. It also includes better monitoring of fixed-term exclusions, and more 
targeted earlier intervention to support pupils at risk of exclusion. Some of this is provided by 
the new PRU models and the new Integrated Adolescent Support Service, with Inclusion 
Officers working as core members of the integrated teams  
 
Improvements in education provision following the PRU review are well underway with the 
establishment of newly constituted Management Committees in all provisions. There is a 
strong consensus for increased local management of PRU provision, and each committee is 
now made up of representative Headteachers in each local area. The aim to reduce exclusions 
continues with localities reviewing their practices. A number of areas have committed to a zero 
exclusion position and already there are positive indications of improved outcomes for young 
people at age16, with fewer becoming NEET.  
 
An increasing number of Primary school exclusions, some of very young children, is a cause 
for concern. The In Year Fair Access Protocol has been developed in each area to enable 
schools to cooperate in managing pupil moves from school to school, where appropriate, and 
work is underway to develop nurture groups in Primary schools to support pupils with more 
challenging behaviour.  
 
 
Attendance 
 
Absence data released by the DfE in October 2013 shows Kent has reduced the number of 
pupils who are persistently absent by 30.6% over the past two years. This equates to 
approximately 4000 more children in Kent attending school more regularly.   
  
However, in comparing 2012-13 with the same period in 2011-12, overall absence in both 
Primary and Secondary schools has increased by 0.2% and 0.1% respectively. Persistent 
Absence has reduced in Secondary schools by 0.4% but it has remained constant at 3.5% in 
Primary schools. 
 
The Attendance Service has reviewed the core offer to schools and is focusing more effort on 
the early identification and intervention in cases where pupil absence trends are least positive.  
Further targeted work with individual pupils and families is planned in conjunction with KIASS 
and the Troubled Families Programme. A focus on poor attendance at school will also be a key 
strand of work in the development of more integrated 0-11 Services for vulnerable children and 
families.  
 
 
Commissioning Education Provision 
 
We aim to secure good quality school places in every community so that every young person 
can have the best chance in life. In the 2012-13 school year we achieved our aim of creating 
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an extra 22 forms of entry in Primary Schools and 4 forms of entry in Secondary Schools, plus 
362 temporary places for meeting short term pressures for Reception aged pupils. 
 
However, looking to the future we continue to see a significant increase in pupil numbers 
requiring substantial expansion of school places in the next several years.  
 
The yearly number of births in Kent has increased by almost 25% in the period between 2002 
and 2012 and the number of Primary age pupils in Kent schools is expected to rise significantly 
from 111,147 in 2013 to 129,240 in 2021.  
 
The number of Reception age pupils in Kent schools has increased from 14,498 in 2006-07 to 
16,982 in 2012-13.  This is an increase of over 17%. The number of Reception age pupils is 
forecast to increase to almost 17,700 over the next five years.  
 
The number of Year 7 pupils in Kent Secondary schools has fallen for four consecutive years 
from 16,605 in 2008-09 to 15,244 in 2012-13 and is expected to fall by a further 200 places in 
2013-14. Thereafter, Year 7 pupil numbers are forecast to rise to 17,848 through the period to 
2022, which is an increase of 17% on current numbers.   
 
The number of Year 7-11 pupils in Kent Secondary schools has been declining over the 
previous six years from 82,368 in 2006-7 to 79,244 in 2012-13 and is expected to continue 
falling to around 70,000 in 2015-16. Thereafter it is forecast to rise to 85,833 through the 
period to 2022, an increase of 8.3% on current numbers. 
 
The Education Commissioning Plan 2013-2018, published in October 2013, sets out how we 
will carry out our responsibility for ensuring there are sufficient places of high quality, in the 
right places for all learners, while at the same time fulfilling our other responsibilities to raise 
education standards and be the champion of children and their families in securing good 
quality education.  The purpose of the Commissioning Plan is to set out in detail how we will 
meet the future need for education provision in Kent. It aims to enable parents and education 
providers to put forward proposals as to how these needs might best be met.  We keep the 
Commissioning Plan under constant review and will publish a revised Plan in autumn 2014.  
 
We aim to maintain at least 5% to 7% surplus capacity in school places and ensure we deliver 
additional school places in line with demand and parental preferences. The current surplus 
capacity for Reception year groups across Kent is 4.6% but varies from 1.4% in Thanet to 
9.5% in Dover. The current surplus capacity for all Primary year groups (Reception – Year 6) is 
7.3% and varies across the County from 4.1% in Ashford to 13.8% in Dover.  The current 
surplus capacity for Year 7 is 11.9% across Kent but by 2022-23 there will be 4% deficit 
capacity. The current surplus capacity for all Secondary year groups (Years 7-11) is 8.8% 
across Kent, but by 2022 there will only be 0.5% surplus capacity in Secondary schools across 
the County if no new provision is made. . 
 
As part of the Commissioning Plan new provision will be developed as follows:  
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• By 2014 – 2015 school year, 15.3 permanent forms of entry and 250 temporary Year 
Reception places in Primary Schools and 3 permanent forms of entry and 25 temporary 
Year 7 places in Secondary Schools. 

 
• By 2015 – 2016 school year, 25.6 permanent forms of entry and 195 temporary Year 

reception places in Primary Schools and 9 permanent forms of entry in Secondary 
Schools  

 
• By 2016 – 2017 school year, 22 permanent forms of entry and 90 temporary reception 

year places in Primary Schools and 9 Permanent forms of entry in Secondary Schools  
 
 
The Commissioning Plan also sets out our intention to create at least 275 additional school 
places for pupils with autism (ASD) or behavioural, emotional and social needs (BESN) by 
increasing the number of Kent Special School places from 3491 to over 3700. There are ten 
Special schools in a building programme to expand the number of places available and create 
learning environments which are fit for purpose.  In line with the SEND Strategy we will also 
expand the range of specialist resourced provision in mainstream schools by expanding or 
creating new SEN resourced provision places for ASD and BESN pupils in mainstream 
schools and in each of the five new Primary Academies planned to open in September 2015. 
 
 
Kent Integrated Adolescent Support Service 
 
A key development in the past year is the Kent Integrated Adolescent Support Service, which 
now operates across the county. It is designed to work closely with schools to provide better 
support to vulnerable young people so that they can access the right service in the right place 
at the right time. It is an integrated multi-agency service which brings together practitioners 
from health, social care, youth work and education who provide a more coordinated and joined 
up response to the needs of vulnerable adolescents who are at greatest risk of harm and 
exclusion, disengagement from education and physical and mental difficulties. Managers at  
district and county Level work to develop new ways to support these young people and 
improve their outcomes.   
 
As a result more young people are accessing early help services and are being referred for 
early intervention, before problems and needs escalate. Young people are able to access a 
range of support to address substance misuse, youth offending, teenage parenting, sexual 
health, jobs and careers advice, employability provision, positive relationship group work, 
mentoring and positive activities. New online resources are also providing more support, 
information and advice.  
 
The Common Assessment Framework (CAF) is used as the basic assessment tool, and there 
has been an increase in the number of CAFS which are now available to support adolescents. 
As a consequence there is more common understanding of early intervention processes, 
improved casework practice and case management, and more personalised approaches to 
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addressing the needs of young people.    
 
This work is intended to make a significant contribution to reducing exclusions, NEETS, youth 
offending and re-offending, anti-social behaviour, the need for statutory social care child 
protection arrangements and care proceedings and the educational and well being outcomes 
for the most vulnerable adolescent in Kent. We have seen evidence of progress in some of 
these areas, but the service will not be rolled out in a fully integrated way until April 2014. 
 
 
 
Our Future Targets and Priorities: 
 
As there is much to do, our planned outcomes are ambitious and challenging. We are 
determined to pursue them relentlessly and we believe we have the ways to achieve them. As 
part of our ongoing discussions and partnership with Headteachers, governors and other 
stakeholders there is a good level of shared ambition to achieve the following improvements in 
the period leading up to 2017.  
 
 
In 2014 - 15 we will: 
 

• Promote more innovative and creative ways to deliver learning for the 21st century, 
including support for the delivery of the new National Curriculum and new vocational, 
GCSE and A Level curriculum pathways. 

 
• Champion school leadership which is most effective in improving teaching and learning 

and accelerating pupil progress, and provide leadership development opportunities 
which increase capacity in Kent to improve and transform the education system. 

 
• Deliver the School Improvement Strategy to ensure all schools requiring improvement 

become good and outstanding schools within two years and there are no Kent schools 
providing an inadequate quality of education.   

 
• Work with schools and early years settings to deliver a more focused approach to 

narrowing achievement gaps and achieve better outcomes for all vulnerable groups. 
 

• Develop the system of school to school support by embedding school collaborations 
further to achieve a faster rate of improvement in the quality of schools and the 
outcomes for pupils, including reducing achievement gaps.   

 
• Work with outstanding and good schools to increase their capacity to sponsor and 

improve schools requiring improvement, through academy or other structural 
arrangements.  
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• Implement the Early Years and Childcare Strategy to ensure there are more good early 
years settings achieving positives outcomes, more children are well developed to start 
school and there is better integration of the work of children’s centres, early year 
settings and schools. 

 
• Further integrate early help services for all vulnerable children and young people in 

Kent, by developing a new 0-11 service and implementing the KIASS model throughout 
the county, to achieve more coordinated support and better outcomes for vulnerable 
children and adolescents.  

 
• Take forward the effective delivery of new Pupil Referral Units and Alternative 

Curriculum provision to reduce exclusions further, and improve the quality of learning 
and outcomes for pupils at risk of disengagement from education and training.  
 

• Implement the key aspects of the 14-24 strategy by improving collaborative working 
between learning providers in all districts to ensure more young people are on the right 
pathway to stay in education or training to age 17 and 18 with better outcomes, and we 
see an increase in youth employment and apprenticeships and there is a better 
vocational offer linked to local economic trends. 

 
• Deliver the SEND Strategy to achieve improved progress and outcomes for pupils with 

special educational needs and disabilities in Special and mainstream schools. In 
particular we will increase the number of places for pupils with ASD and behavioural 
and emotional needs, improve early intervention and prevention through the local LIFTS 
so that there is a reduction in statutory referrals, and by 2014 we will deliver more 
integrated services and joint commissioning across education, health and social care as 
required by the Children and Families Bill.  

 
• Continue to improve District based working and support the development of the Kent 

Association of Headteachers, so that more decision making and coordination of 
services for children and young people happens locally through school collaborations 
and better integrated working between education, health and social care.  

 
• Deliver the Education Commissioning Plan so that the needed growth in good quality 

school places is delivered on time for September 2014, there is improved parental 
choice and planned improvements for September 2015 are on target.  
 

• Develop Edukent further to procure better services for schools to improve outcomes, at 
competitive cost and expand the trading of services to more schools in and beyond 
Kent.     

 
• Make more efficient use of DSG funding by reducing the rising costs of SEN transport 

and the number of SEN pupils placed out of county, as well as working with schools at 
risk of deficit budgets to ensure there are clear improvements by 2015.   
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To ensure all pupils meet their full potential, we aim to achieve the 
following by 2017  

 

• Foundation Stage outcomes for 5 year olds will continue to improve so that the 
percentage of children achieving the good Level of development will move from 64% in 
2013 to 68% in 2014 and 80% in 2017.  

• The FSM achievement gap in the EYFS will close from the 2013 baseline of 19% to 
17% in 2014 to 14% in 2017 

• 95% of  two year olds eligible for a free place will be in provision that is good or 
outstanding  by 2017 

 
• Key Stage 1 attainment will be amongst the best for our statistical neighbours and 

improve in Reading from, 79% in 2013 to 82% in 2014 to 90% by 2017, in Writing from 
67% in 2013 to 72% in 2014 to 85% by 2017 and in Maths from 79% in 2013 to 82% in 
2014 to 90% by 2017  

 
• Key Stage 2 attainment will be amongst the best for our statistical neighbours, above 

the national average and improve from 74% in 2013 to 76% in 2014 to 85% by 2017 of 
pupils attaining Level 4 in Reading, Writing and Mathematics combined and 90% pupils 
achieving 2 Levels of progress. 

 
• At Key Stage 2, pupils making 2 levels of progress will improve in Reading from 86% in 

2013 to 88% in 2014 and to 94% by 2017. In Writing progress rates will improve from 
91% in 2013 to 93% in 2014 and 96% by 2017. In Mathematics progress rates will 
improve from 86% in 2013 to 90% in 2014 to 94% by 2017.  

 
• Key Stage 4 attainment will be amongst the best for our statistical neighbours and 

improve to at least 72% of pupils attaining 5 good GCSEs including English and 
mathematics from 63% in 2013 to 66% in 2014 and to 72% by 2017. 

 
• The achievement gaps at key stages 2 and 4 for FSM will continue to reduce from the 

2013 baseline, and be less than the national gap figures for pupils from low income 
backgrounds,. In Key Stage 2 in 2013 the gap for FSM is currently 22.5%. In 2014 this 
will reduce to 21% and 15% by 2017. In Key Stage 4 the FSM gap is 32.4% and will 
reduce to 30% in 2014 and 24% by 2017.  

 
• The achievement gaps for children in care in 2013 are 32% at Key Stage 2 and 46% at 

Key Stage 4. In 2014 these gaps will reduce to 30% and 44% respectively and by 2017 
we expect these to be 24% and 39% respectively. 
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• The achievement gaps for SEN in 2013 are 50% at Key Stage 2 and 43% at Key Stage 
4. In 2014 these will be 46% and 42.5% respectively and by 2017 these will reduce to 
41% and 37% respectively. 

 
• We will reduce the number of KCC schools in an Ofsted category of concern year by 

year, so that by 2017 no schools will be in this category. At the start of September 2013 
there were 20 schools judged inadequate. In 2014 there will be no more than 14 
schools in this category.  

 
• There will be an increase in the number of good schools, with at least 85% of Primary 

and Secondary schools judged as good or outstanding by 2017. All Special schools will 
be good or outstanding. In September 2013 we have 72% of schools deemed good or 
outstanding. In 2014 we expect to see this increase to 75%. 

 
• By 2017, at least 96% of Secondary schools will be performing above the floor standard 

and all Primary schools will be performing above the current 60% (65% in 2014) Level 4 
floor standard.  There are currently 86% of Primary schools and 83% of Secondary 
schools above the floor standard. In 2014 we expect this to be 90% and 85% 
respectively. 

 
• By 2017, in nearly all schools (95%) teaching will be consistently good. Currently 72% 

of teaching is good or better in all schools. This will be 75% in 2014. 
 
• By 2014, 95% of SEN statutory assessments will be completed within a reduced 

timescale of 20 weeks (from 26 weeks) and pupils with statements will be making good 
progress and achieve above average outcomes when compared with national 
benchmarks.  

 
• By 2017, we will reduce the number of Kent’s children who are placed in independent 

and non maintained Special school placements to 272 and we will develop a strong 
partnership with providers based in the independent and non-maintained sector where 
this can help to drive down the overall cost of placements and transport. By 2014 this 
number will reduce to 353.  

• By 2014, every child and young person will be on the roll of a school, academy or pupil 
referral unit.  

 
• We will improve the attendance of children and young people by supporting the 

reduction of persistent absence to 2% in Primary and 5.5% in Secondary schools by 
2014 and to 1.3% in Primary and 4.5% in Secondary schools by 2017.  

 
• By 2014, no children and young people in care will be excluded from school, fewer than 

10% will be persistently absent and their attainment will improve year on year from the 
2013 baseline and be above the national average. The achievement gaps at key stages 
2 and 4 will be less than the national gaps.   
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• With the delivery of new models for PRUs and Alternative Curriculum provision for 
pupils aged 14-19, there will be fewer than 40 pupils permanently excluded from school 
by 2017. By 2014 permanent exclusions will have reduced to 120.      

 
• By 2017, all young people attending a PRU will have a positive learning or training 

destination at ages 16 and 17.      
 

• We will help parents to access a preferred school place for their child by increasing 
online admission applications to 95% by 2014 and increase the number of parents who 
get their first preference secondary school to above 85% and first preference primary 
school to above 87%.  First and second preferences combined will improve to 95%.    

 
• By 2014, Children Missing Education will be identified, tracked and monitored, and 90% 

of all new children referred who are found will be offered suitable education provision 
within 30 days. 

 
• We will maintain between 5% and 7% surplus capacity in school places and ensure we 

deliver additional school places in line with demand and parental preferences, each 
year as set out in the Education Commissioning Plan to 2016.  

 
 

 
To shape education and skills around the needs of the Kent economy we 
will achieve the following by 2017: 
 
 

• By 2015, there will be full participation in education and work based training for all 16-18 
year olds following year on year reductions in the NEET figures to no more than 1%. 

 
• The employability skills of 19 year olds will have improved, especially in English and 

mathematics, so that Level 2 attainment at age 19 is well above the national average. 
By 2014 this will be 83% and by 2017 90% of the cohort will achieve a Level 2 
qualification.  

 
• By 2017, there will be fewer young people who achieve no improvement in qualifications 

between the ages of 16 and 19, so that this number reduces to less than 5%. By 2014 
this will reduce to 9% of the cohort.  

 
• The outcomes at Level 3 for 19 year olds from disadvantaged backgrounds will be 

above the national average and the achievement gap between this group and other 
students will have reduced by 10% from the 2012 baseline to 27% by 2014 and  to 18% 
by 2017. 

 
• We will have established a successful pre-apprenticeship and Level 1 programme for 17 

year olds who are unable to achieve a Level 2 apprenticeship by 2015. 
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• The uptake of Level 2 and 3 vocational training in skills shortage areas will increase by 

10% from the 2012 baseline to 24,350 young people by 2014 and 26,175 by 2017. 
 

• The KCC Apprenticeship scheme will continue to recruit at least 88 apprentices each 
year, totalling 700 successful apprenticeships delivered by KCC by 2017.  By 2014 the 
numbers will increase to 400. 
 

• By 2017 at least 60% of schools will have provided one or more apprenticeships which 
have been taken up successfully by young people.  By 2014, at least 40% of schools 
will have taken on apprentices. 

 
• There will be a significant impact on unemployment among 18-24 year olds so that 

current levels reduce by 4000 to below 2008 Levels by 2017. By 2014 youth 
unemployment will be no more than 5.5%. 

 
• By 2017, the number of assisted employment opportunities for vulnerable learners with 

learning difficulties and disabilities will increase to 120 and by 2014 at least 110 young 
people will be supported in this way.  

 
• Post 16 attainment in English and mathematics will improve so that at least 55% of 16 

year olds that do not attain Level 2 in Year 11 will achieve the qualification by age 17. 
By 2014 this will be 35% and 55%of the cohort will achieve this Level of qualification by 
2017.  

 
• By 2017, the number of young people, especially those from low income backgrounds, 

aged 16 with skills below Level 2, to achieve a Level 2 qualification by age 17 and 
progress to Level 3 by age 18 will increase by 20% from the 2012 baseline.  

 
• We expect to see Advanced Level performance in Kent above the national average on 

all measures by 2016. 
 

• All young people aged 16 to 19 will be tracked by the LA working in partnership with 
schools and colleges so that their participation can be monitored, as required by 
statutory duty and participation rates improve year on year. . 

 
• Youth Employment and Learning Zones in Thanet, Swale, Shepway, Gravesham and 

Dover will be fully in operation by 2014 and will reduce unemployment for 16 to 24 to 
below the national average in all areas by 2017. 

 
• By 2014, each district in Kent will have effective partnership working for 14-19 year olds, 

involving KCC, schools, colleges, work based learning providers, employers and other 
agencies.  
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Getting There 
 
In order to bring about these rapid improvements we will put most of our effort into delivering 
and embedding well thought out strategies which deliver systematic and sharply focused work 
by:   
 
 

• Being a better commissioner of services, especially in relation to services that support 
vulnerable children and young people and in relation to expanding educational provision 
in early years, schools, 14-19 and for SEND pupils, so that we meet demand with good 
and more cost effective provision. 

 
• Developing District based working so that there is more coordinated and integrated 

work between schools, early years settings, education services, health, social care and 
other partners. 

 
• Providing high quality performance data at school, district and county Levels to sharply 

focus improvement and identify and learn from rapidly improving trends. 
 

• Focusing on improvement and innovation in teaching and learning and expanding the 
use of the ‘Every Lesson Counts’ programme so that satisfactory teaching improves to 
good very quickly. 

 
• Recognising the best early years providers, schools, teachers and school leaders and 

using them effectively across the system to develop and disseminate best practice. 
 

• Encouraging and promoting more effective school partnerships and collaboration, and 
partnership working with academy sponsors, employers, health commissioners and 
providers and other key stakeholders, to build capacity for system wide improvements in 
Kent.  

 
• Working in close cooperation with the National College, teaching school alliances, 

teacher training institutions and Kent NLEs and LLEs to support school improvement in 
a coordinated way across the county. 

 
• Supporting governors to carry out their role effectively, be more informed about best 

practice, use data constructively to plan for improvements in their schools and keep the 
performance of the school under review, taking prompt action where necessary   

 
• Ensuring that education, health and social care work closely with parents and carers 

and together with the voluntary sector to bring about the necessary improvements in the 
quality of provision for vulnerable children and young people, from the early years of 
childhood to early adulthood.  
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• Developing ways to give children and young people a greater say in the services that 
affect them and making better use of their views in designing and implementing new 
ways of working. 

 
 
A key means of getting there is to promote a more self improving school to school support 
system and system leadership and maximise the use of existing good capacity in Kent. System 
leaders build partnerships of support that focus effort and energy in the same direction to 
ensure improvement is sustained and the pace of change increases. In world class systems 
‘poor to fair’ schools become good schools quickly and performance gains are significant in a 
short time because the influence of the best performing schools is effectively spread around 
the system. 
 
A more effective and longer term sustainable strategy for school improvement and 
developments in teaching quality and leadership capacity requires these kinds of collaboration 
within and between schools, and it is a key role for the local authority to support and facilitate 
this way of working.  
 
These ambitious improvements in children and young people’s educational outcomes and 
employability, and in the quality of Kent schools, early years providers and post 16 learning 
and skills providers, are supported by detailed service plans with year on year milestones and 
performance measures. A detailed performance framework is attached as an appendix to this 
document.  
 
More detailed delivery plans have been set out in the 14-24 Strategy, the Early Years and 
School Improvement Strategies, the SEND Strategy, the Education Commissioning Plan, the 
business plan for Edukent, and the project plans for KIASS and Integrated 0-11 Services.    
 
 
 
Patrick Leeson  
Corporate Director 
Education, Learning and Skills    
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  Appendix 3  
Statutory Duties 

 
The Local Authority retains many statutory duties from the Education Act 2011; the ones pertaining to education improvement 
include a raft of duties around the provision and support of educational services, including: 

• moderation and monitoring of assessment processes; 
• ensuring full entitlement to curriculum; 
• convening a SACRE; 
• securing the appointment of governors; 
• agreeing the school calendar; 
• promoting the educational achievement of Looked After Children; 
• ensuring the full time education from 6th day of exclusion; 
• providing provision for children who cannot be in mainstream education; 
• scrutinising children missing from education; 
• issuing attendance orders; 
• securing provision for those children with Special Educational Needs. 
• improving outcomes for all children under 5; 
• promoting early years services; 
• ensuring Children Centres meet need; 
• securing sufficient childcare; 
• promoting the effective participation in education or training of young people in the area to 18 (25 if SEN). 

The Local Authority has discrete powers in school improvement to: 

• use powers of intervention to tackle underperforming schools; 
• issue warning notices where a school is causing concern regarding performance, standards or safety that is not being 

remedied by appropriate action; 
• take action when a school goes into an Ofsted category. 
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These duties are taken from the following legislation: 

• School Standards and Framework Act 1998 
• Education and Inspections Act 2006 (“the 2006 Act”) 
• Apprenticeships, Skills, Children and Learning Act, 2009 (ASCL Act) amended the 2006 Act) 
• The School Governance (Transition from an Interim Executive Board) England) Regulations 2010 (Transition Regulations) 
• Academies Act 2010 
• Education Act 20011 (amended the 2006 Act). 

The guidance from the Department for Education is detailed below to ensure the work of the Local Authority with regard to schools 
causing concern and schools eligible for intervention is transparent and understood by all stakeholders. 

A school will be “eligible for intervention” under the 2006 Act if it has not complied with a warning notice and the local authority have 
also given the school written notice of their intention to exercise their intervention powers under Part 4 of the 2006 Act or where it 
has been judged by Ofsted to require significant improvement (a “serious weaknesses” judgment under the September 2012 Ofsted 
framework or “special measures”). 

 
Where schools are eligible for intervention, local authorities may exercise their power to: require the governing body to enter into 
specified arrangements with a view to improving the performance of the school; appoint additional governors; suspend the 
delegated budget of the school; appoint an Interim Executive Board. 
 
Where schools are eligible for intervention the Secretary of State has the power to appoint additional governors; appoint an Interim 
Executive Board, or direct the local authority to close a school.  The Secretary of State also has the power under the Academies 
Act 2010 to make an academy order, subject in certain cases to consultation (see further detail in section 4 of this guidance). 
 
For the purposes of this guidance “schools causing concern” are not just those schools “eligible for intervention” within the meaning 
of Part 4 of the 2006 Act (see definition above), but are also those about which the local authority and/or the Secretary of State 
have other serious concerns which need tackling, such as those consistently below floor standards, those where there has been a 
serious drop in performance or where the performance is not meeting the expected standards of comparable schools.  These are 
the types of situations where the local authority may want to consider giving those schools a warning notice, and then a further 
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notice that they propose to use their intervention powers under the 2006 Act, making the school eligible for intervention and subject 
to the intervention powers of the local authority and/or the Secretary of State. 
 
Part 4 of, and Schedule 6 to, the 2006 Act set out that a school causing concern is one which is “eligible for intervention”.  This is 
where a: 
 

1. performance standards and safety warning notice has been given (section 60) with which the school has failed to comply 
and the local authority have also given the governing body a written notice that they propose to exercise one or more of their 
powers under Part 4 of the 2006 Act; 

2. teachers’ pay and conditions warning notice has been given (section 60A) with which the school has failed to comply and the 
local authority have also given written notice to the governing body that they propose to exercise one or more of their powers 
under Part 4 of the 2006 Act; 

3. a school requires significant improvement (section 61); and 
4. a school requires special measures (section 62). 

 
Schools eligible for intervention as a result of a performance standards and safety warning notice 
 
Performance standards and safety warning notices should be used as an early form of intervention, particularly where standards 
are unacceptably low and other tools and strategies have not secured improvement. 
 
A performance standards and safety warning notice may be given by a local authority in one of three circumstances.  Where: 
 

1. the standards of performance of pupils at the school are unacceptably low and are likely to remain so unless the authority 
exercise their powers under Part 4 of the 2006 Act; or 

2. there has been a serious breakdown in the way the school is managed or governed which is prejudicing, or likely to 
prejudice, such standards of performance; or 

3. the safety of pupils or staff at the school is threatened (whether by a breakdown of discipline or otherwise). 
 

The definition of what constitutes low standards of performance is set out in section 60 (3) of the 2006 Act.  This is where they are 
low by reference to any one or more of the following: 
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1. the standards that the pupils might in all the circumstances reasonably be expected to attain; 
2. where relevant, the standards previously attained by them; or  
3. the standards attained by pupils at comparable schools. 
 

Cases where schools are performing below the floor standards would be covered by point 1 above.  There is a clear expectation 
that in those cases, where the school has a history of performing below floor, conversion to an academy with a strong sponsor will 
be the normal route to secure improvement.  It should be noted that local authorities are not limited to giving a performance and 
standards warning notice only to those schools which are persistently below the floor.  If standards in the schools need to be 
challenged for another reason (e.g. there has been a sudden drop in performance or a school consistently performs below the level 
expected), then a warning notice may be a suitable tool if the local authority believes it meets the criteria set out above. 
 
A school is eligible for intervention and intervention powers may be exercised in the case where a performance standards and 
safety warning notice has been given and has not been complied with, and where the local authority have also given the school 
written notice that they propose to exercise one or more of their powers under Part 4 of the 2006 Act. 
 
This guidance is not concerned with warning notices given under section 60A of the 2006 only those given under section 60 of the 
2006 Act. 
 
Schools eligible for intervention as they have been judged as requiring significant improvement or special measures 
 
If, following an inspection under section 5 of the Education Act 2005, Ofsted considers a school to be inadequate (Grade 4), it will 
give a judgement that the school requires either ‘significant improvement’ (described as a school with ‘serious weaknesses’) or 
‘special measures’, a school that is eligible for intervention.  Where a school is eligible for intervention by virtue of this judgement, it 
is not necessary for the LA to give a warning notice to the school.  If the school has already been given a warning notice by a local 
authority, this judgement means the school is eligible for intervention whether or not the period of compliance in the warning notice 
has expired or the governing body has made representations or intend to make representations to Ofsted. 
 
There is a clear expectation that in these cases, where the school has been judged by Ofsted to have ”serious weaknesses” or 
require “special measures”, conversion to an academy with a strong sponsor will be the normal route to secure improvement. 
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From September inspectors will make a judgement on LAs’ statements of action.   This judgement will be made at the first 
monitoring inspection of all schools judged to require special measures and those that have been judged to have serious 
weaknesses (HMI will review the statement of action together with a representative of the LA, the headteacher and Chair of the 
governing body as part of that first monitoring inspection). 
 
Section 60 of the 2006 Act sets out the provisions relating to performance, standards and safety warning notices.  A performance 
standards and safety warning notice should be used where there is evidence to justify both the local authority’s concerns and the 
school’s reluctance or inability to address those concerns successfully within a reasonable time frame.  Before deciding to give 
such a warning notice, local authorities must draw on a suitable range of quantitative information to form a complete picture of a 
school’s performance. 
 
Giving a performance standards and safety warning notice 
 
When used effectively many local authorities have found that giving warning notices has had a positive impact on schools causing 
concern, often providing a catalyst for more focused and appropriate action from both the leadership team and the governing body.  
It is expected that local authorities will use these powers on a more frequent basis prior to more formal intervention being required. 
 
A performance, standards and safety warning notice must be given in writing to governing body of the school and must set out: 
 

1. The matters on which the local authority’s concerns are based.  These should be set out in some detail and explain the facts 
that exist in that particular school and the circumstances which are giving the local authority cause for concern; 

2. The action which the governing body are required to take in order to address the concerns raised; 
3. The initial compliance period beginning with the day when the warning notice is given and ending 15 working days following 

that day, during which time the governing body are to address the concerns set out in the warning notice, or make 
representations to Ofsted against the warning notice; and 

4. The action which the local authority is minded to take (under one or more of sections 63 to 66 of the 23006 Act or otherwise) 
if the governing body does not take the required action. 
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In addition to giving the governing body the warning notice, the local authority must also give a copy to the headteacher, and in the 
case of a Church of England Church school or a Roman Catholic Church school, the appropriate diocesan authority, and in the 
case of a foundation or voluntary school, the person who appoints the foundation governors. 
 
All warning notices must be copied to Ofsted at the same time using the email address: warningnoticies@ofsted.gov.uk 
 
Where a performance standards and safety warning notice has been given which has not been complied with to the satisfaction of 
the local authority within the compliance period, the local authority must also give the school reasonable notice in writing that they 
propose to exercise one or more of their powers under Part 4 of the 2006 Act.  When a school has failed to comply with a warning 
notice and the local authority has also given a further written notice, a school is eligible for intervention. 
See section 60(1) of the Education and Inspections Act 2006 
 
Making representations against the warning notice 
 
The warning notice must state that the governing body of a school can make representations in writing to Ofsted.  The 2006 Act 
does not specify the grounds for making representations, but it could be that the school believes that the local authority has: 
 

1. Given the warning notice without sufficient objective evidence. 
2. Proposed action that is disproportionate to the scale of the issues facing the school. 

 
The representations must be made in writing within 15 working days of receipt of the warning notice.  It should be sent to 
warningnotices@ofsted.gov.uk and copied to the local authority. 
 
Ofsted must consider any representations and may confirm the warning notice or not.  This will usually be within a period of 10 
working days after receipt of the representations, although this not set out in the legislation. 
 
If Ofsted confirms the warning notice, the school is eligible for intervention after 15 working day beginning with the day on which 
Ofsted confirms the warning notice. 
 

mailto:warningnoticies@ofsted.gov.uk
mailto:warningnotices@ofsted.gov.uk


7 
 

Irrespective of whether the governing body has made representations to Ofsted, the governing body may make a complaint to the 
Secretary of State under section 496 and/or 497 of the Education Act 1996.  This enables the Secretary of State to make a 
direction, if expedient to do so, where he is satisfied that a local authority have acted, or are proposing to act unreasonably with 
respect to exercising of a power or performance of a duty under the 1996 Act, or certain other acts which are read together with the 
1996 Act (including the 2006 Act) or where the local authority have failed to discharge a duty. 
 
Working day does include the school holidays. See the definition in section 60(10) of the Education and Inspections Act 2006. 
 
Power of the Secretary of State to direct the local authority to consider giving and to give a warning notice 
 
The Secretary of State has the power to direct a local authority to first consider giving a warning notice in specified terms and then, 
to direct the local authority to give a warning notice in those terms where a local authority have decided not to do so. 
 
A direction to give a performance standards and safety warning notice in the terms specified may be given if the Secretary of State 
thinks there are reasonable grounds for local authority to do so and: 
 

1. the local authority have not given a warning notice to the governing body; or 
2. the local authority have done so, but in inadequate terms; or 
3. the local authority have given a warning notice to the governing body but Ofsted have failed or declined to confirm it; or 
4. the school has become eligible for intervention, but the period of two months following the end of the compliance period has 

ended. 
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The local authority may then decide to give the warning notice to the governing body in the specified terms and must give the 
Secretary of State a written response to the direction confirming this within 10 working days beginning with the day on which the 
direction was given.  They must then give a performance standards and safety warning notice to the governing body within five 
working days from the day on which a response is given to the Secretary of State and on the same day give the Secretary of State 
a copy of the notice. 
 
If the local authority decides not to give a warning notice, then they must respond to the Secretary of State within 10 working days 
beginning with the day on which the direction was given setting out the reasons for that decision.  If having considered these 
reasons the Secretary of State believes that a warning notice is still necessary then the local authority will be directed to give a 
warning notice in those specified terms.  The local authority must then give this performance standards and safety warning notice to 
the governing body within five working days beginning with the date when the direction is given. 
 
Once this warning notice has been given, the school has 15 working days to comply with the terms of the warning notice or make 
representations to Ofsted as with any other warning notice given.  The local authority must judge whether the school has complied 
with the terms of the warning notice.  If the local authority concludes that the school has failed to comply with the warning notice 
and has also given written notice to the governing body that they propose to exercise one or more of their intervention powers, then 
it is “eligible for intervention” as set out in Part 4 of the Schedule 6 to, the 2006 Act, and the intervention powers of the Secretary of 
State and the local authority may be exercised. 
 
The Secretary of State may also request Ofsted to inspect and report on a school where there are serious concerns under provision 
in the Education Act 2005. 
 
The 2006 Act states that “working day” means a day other than a Saturday, a Sunday, Christmas Day, Good Friday or a day which 
is a bank holiday under the Banking and Financial Dealings Act 1971 (c.80) in England. 
 
Where a school is eligible for intervention there are a number of powers the local authority or the Secretary of State may use to 
drive school improvement.  These interventions are set out in sections 63-66 of the 2006 Act in respect of local authorities and 
sections 67 to 69 in respect of the Secretary of State. 
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Local authority powers of intervention 
 
1. To require the governing body to enter into arrangements. 
 
Section 63 enables a local authority to require a school which is eligible for intervention to enter into arrangements with a view to 
improving the performance of the school.  The local authority may give the governing body a notice requiring them: 
 

1. to enter into a contract or other arrangement for specified services of an advisory nature with a specified person (who may 
be the governing body of another school); 

2. to make arrangements to collaborate with the governing body of another school; 
3. to make arrangements to collaborate with a further education body; or  
4. to take specified steps for the purpose of creating or joining a federation. 

 
Timeframe 
 
Where the school is eligible for intervention as a result of being given a performance standards and safety warning notice, this 
power must be exercised within a period of two months following the end of the compliance period. If the local authority fails to 
exercise this power within this time, it can no longer be exercised and a new warning notice must be given in order to do so. 
 
Consultation 
 
Before the local authority can exercise this intervention power they must consult: 
 

1. the governing body of the school; 
2. in the case of a Church of England school or a Roman Catholic Church school, the appropriate diocesan authority, and 
3. in the case of any other foundation or voluntary school, the person or persons by whom the foundation governors are 

appointed. 
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A consultation must be undertaken when proposals are at a formative stage and include sufficient detail to allow those consulted to 
give a considered response.  A final decision can only be taken after consideration has been given to any representations received.  
There is no statutory time scale in which the consultation process is to be completed.  We would expect a normal consultation 
process to take about 14 days, but this may vary depending on the circumstances of the case. 
 
2.  The appointment of additional governors 
 
Section 64 enables a local authority to appoint additional governors where a school is eligible for intervention.  The local authority is 
likely to appoint additional governors when they would like a school to be provided with additional expertise and may appoint as 
many additional governors as they think fit.  In the case of a voluntary aided school where the local authority have exercised the 
power to appoint additional governors, the appropriate appointing authority in relation to that school may appoint an equal number 
of governors to those appointed by the local authority. 
 
Timeframe 
 
Where the school is eligible for intervention as a result of being given a performance standards and safety warning notice, this 
power must be exercised within a period of two months following the end of the compliance period.  If the local authority fails to 
exercise this power within this time, a new warning notice must be given in order to do so.  Where the local authority appoints 
additional governors there is no requirement to consult. 
 
3. The appointment of an Interim Executive Board (IEB) 
 
Section 65 of the 2006 Act enables the local authority to apply to the Secretary of State for consent to constitute the governing body 
as an IEB in accordance with the Schedule 6 to the 2006 Act.  An IEB can be used to accelerate improvement in standards and 
attainment and provide challenge to the leadership of the school to secure rapid improvement or where there has been a serious 
breakdown of working relationships within the governing body of the school. 
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Timeframe 
 
This power may be exercised at any time a school is eligible for intervention and is not subject to the time limitation se out above in 
respect of other intervention powers. 
 
Consultation 
 
Before the local authority can exercise this intervention power they must consult: 
 

1. the governing body of the school; 
2. in the case of a Church of England school or a Roman Catholic Church school, the appropriate diocesan authority; and 
3. In the case of any other foundation or voluntary school, the person or persons by whom the foundation governors are 

appointed. 
 

A fair consultation must be undertaken when proposals are at a formative stage and include sufficient detail to allow those 
consulted to give a considered response.  A final decision should only be taken after consideration of any representations received.  
There is again no statutory timescale in which the consultation process is to be completed and it is likely that this will vary 
depending on the circumstances in which the IEB is required.  We would expect a normal consultation process to take about 14 
days, but this may vary depending on the circumstances of the case. 
 
IEB applications should be made using the form on the Department’s website and should follow the guidance for the completion of 
an IEB application form. 
 
After obtaining consent in writing from the Secretary of State, the local authority must write to the governing body to give them 
notice that the IEB will be established (a  ”notice of establishment”).  This notice should specify a date when the IEB will commence 
and will usually also give a date when the IEB will cease, but may not always. 
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Delegated budget 
 
An IEB has a right to a delegated budget.  If the school’s budget has previously been withdrawn from the governing body, then the 
local authority must restore the budget from the date when the IEB commences its work.  If a notice has been given to the normally 
constituted governing body specifying a date when it is proposed to withdraw the right to a delegated budget, the notice will cease 
to be valid from the date of commencement of the IEB. 
 
The role and duties of the IEB 
 
The IEB’s main function is to secure a sound basis for future improvement in the school and this should include the promotion of 
high standards of educational achievement.  This may include taking decisions on structures that are most likely to secure long 
term and sustainable improvement at the school. 
 
The IEB should be considered as the governing body of the school and any reference in the Education Acts to a governor or 
foundation governor has effect as a reference to an interim executive member.  During the interim period, when the governing body 
is constituted as an IEB, the requirements concerning the governing bodies constitution set out in the School Governance 
(Constitution) (England) Regulations 2012 do not apply. 
 
The IEB will take on the responsibilities of a normally constituted governing body, including the management of the budget, the 
curriculum, staffing, pay and performance management and the appointment of the Headteacher and deputy Headteacher.  An IEB 
may recommend to a local authority, or recommend that the Secretary of State give a direction to a local authority that a school 
should be closed.  However, the IEB cannot itself publish proposals for closure. If, following the statutory consultation and other 
procedures, it is agreed that the school will be closed; the IEB should continue to hold office until the Implementation date of the 
proposal.  The IEB may also seek an academy order from the Secretary of State which enables the school to become an academy.  
An IEB does not need to consider whether to become an academy by law.  However, we would expect this to be considered in 
most cases where a school has had consistently low standards. 
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Membership of the IEB 
 
As set out in Schedule 6 to the 2006 Act the number of interim executive members must not be less than two; once the IEB has 
been established, further interim executive members can be appointed at any time.  An IEB should be a small, focused group 
appointed for the full period which it is expected to take to turn the school around.   Members of an IEB should be chosen on a 
case-by-case basis, depending on the needs of the school and existing governors may be appointed to the IEB.  We expect 
members of an IEB to bring a fresh outlook to the governance arrangements of the school, marking a clear break from the previous 
management of the school.  In most cases, therefore, we would not expect existing governors who are vacating office to be 
nominated as IEB members (although this is not prohibited by the law).  LAs who are considering doing this should contact the 
Department to discuss the particular circumstances of the school. 
 
The IEB may arrange for the discharge of their functions to other people as they see fit (under paragraph 11(2) of Schedule 6 to the 
of the 2006 Act).  In this way the IEB could continue to benefit from the experience of existing governors and help engage future 
governors. 
 
The local authority is able to nominate one of the members of the IEB to act as Chair. 
 
Interim executive members may be removed in limited circumstances.  This can be for incapacity or misbehaviour or where their 
written notice of appointment provides for termination by the appropriate authority on notice.  The appropriate authority may be the 
local authority or the Secretary of State depending on who made the original appointment. 
 
The local authority should produce a written notice of appointment for each member of the IEB.  Copies of this notice should be 
sent to all other members of the IEB; the school’s existing governing body; the Secretary of State; and, in the case of foundation or 
voluntary schools, the diocesan or other appropriate appointing authority.  A local authority or the Secretary of State may choose to 
pay interim executive members such remuneration and allowances as is considered appropriate. 
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4. The suspension of delegated authority of the governing body to manage a school’s budget. 
 
Section 66 of the 2006 Act enables a local authority to suspend the governing body’s right to a delegated budget by giving the 
governing body of the school notice in writing.  This applies where a maintained school is eligible for intervention and the school 
has a delegated budget within the meaning of Part 2 of the School Standards and Framework Act 1998. 
 
A copy of the notice to suspend the right to a delegated budget must be given to the Headteacher of the school and the governing 
body.  If the local authority has appointed an IEB, during the period when the governing body is constituted as an IEB (the interim 
period), the LA cannot suspend the school’s right to a delegated budget. 
 
Timeframe 
 
Where a school is eligible for intervention as a result of being given a performance standards and safety warning notice, this power 
must be exercised within a period of two months following the end of the compliance period.  If the local authority fails to exercise 
this power within this time, a new warning notice must be given in order to do so.  There is no requirement for the local authority to 
consult before exercising this power. 
 
Except where a maintained school is eligible for intervention under section 60A of the 2006 Act. 
 
Secretary of State’s Powers of Intervention 
 
1. Power to appoint additional governors 
 
Section 67 of the 2006 Act allows the Secretary of State to appoint additional governors at any time a maintained school is eligible 
for intervention; the Secretary of State may appoint any such number of additional governors as he sees fit. 
 
Before making any appointment, the Secretary of State must consult: 
 

1. the local authority; 
2. the governing body of the school; 



15 
 

3. in the case of a Church of England school or a Roman Catholic Church school, the appropriate diocesan authority; and 
4. in the case of any other foundation or voluntary school, the person or persons by whom the foundation governors are 

appointed. 
 

The Secretary of State may pay any governor appointed such remuneration and allowances as is considered appropriate.  Where 
the Secretary of State has exercised this power, the local authority may not exercise their power to suspend the governing body’s 
right to a delegated budget.  In contrast to the local authority’s power, the legislation provides that a voluntary aided school is not 
authorised to appoint foundation governors for the purpose of outnumbering the other governors appointed by the Secretary of 
State. 
 
2. Power to direct the closure of a school 
 
The Secretary of State may direct a local authority to cease to maintain a school where that school is eligible for intervention other 
than by virtue of section 60A of the 2006 Act (non-compliance with teachers pay and conditions). 
 
This will usually be done where there is no prospect of the school making sufficient improvements.  Before this power can be 
exercised the Secretary of State must consult: 
 

1. the local authority; 
2. the governing body of the school; 
3. in the case of a Church of England school or a Roman Catholic Church school, the appropriate diocesan authority; and 
4. in the case of any other foundation or voluntary school the person or persons by whom the foundation governors are 

appointed. 
 

This requirement to consult the bodies in 2, 3 and 4 above does not apply if the local authority has already done so in respect of 
their own proposal to appoint an IEB or if an academy order has effect in respect of the school. 
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4. Power to make an academy order 
 
Section 4 of the Academies Act 2010 permits the Secretary of State to make an academy order in two circumstances: firstly, on the 
application of a school’s governing body; or secondly, if the school is eligible for intervention within the meaning of Part 4 of the 
2006 Act. 
 
Before making an academy order in respect of a foundation or voluntary school with a foundation that is eligible for intervention, the 
Secretary of State must consult: 
 

1) The trustees of the school 
2) The person and persons by whom the foundation governors are appointed; and  
3) In the case of a school which has a religious character, the appropriate religious body. 

 
If an academy order is made in respect of a school, the Secretary of State must give a copy of the order to: 
 

a) The governing body of the school; 
b) The Headteacher; 
c) The local authority; and 
d) In the case of a foundation or voluntary school that has a foundation: 

 
i. The trustees of the school; 
ii. The person and persons by whom the foundation governors are appointed; and  
iii. In the case of a school which has a religious character, the appropriate religious body. 

 
 
Under section 5 of the Academies Act 2010, before a maintained school can convert into an academy, the governing body must 
consult on the question of whether conversion should take place. 
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In the case of a school eligible for intervention under Part 4 of the 2006 Act, the consultation may be carried out by the governing 
body of the school (or an IEB where appointed) or the person with whom the Secretary of State proposes to enter into academy 
arrangements in respect of the school or an educational institution that replaces it. 
 
The expectation is that a persistently underperforming school or a school that is in Ofsted category will become an academy.  Any 
such academy would be a “sponsored” academy, meaning that the school would adopt governance arrangements, involving a 
strong external body, that will ensure that the school is supported in turning its performance around (an organisation or a 
sponsoring school). 
 
The expectation would be that any strong school which was proposing to act as a sponsor would themselves also be an academy 
or willing to become an academy in order to take on the sponsorship role.  Being an academy will allow the sponsoring school to 
use its academy freedoms to secure rapid improvement in both the school it is sponsoring, as well as its own school. 
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Appendix 4  
Policy Context for the School Improvement Strategy 
 
This Strategy is set in the context of extensive and widespread reform to the education system since the election of the Coalition 
Government in May 2010. Notable amongst the reforms is the Government’s aim of more school academies, a clearer role for local 
authorities (LAs) in school improvement, and the emergence of a self-determining, self-sustaining school improvement system.   
 
Changing Landscape 
 
The context in which LAs support school improvement is rapidly changing.  Schools are more autonomous and are expected to 
take more responsibility for their own improvement.   
 
The key features of the emerging system are: 
 

• A rapidly changing relationship between schools and LAs, with more Academies 
• A continuous move towards autonomy alongside partnership 
• The growth of collaborative arrangements amongst schools 
• A sharper focus on accountability in an autonomous school system 
• A changing school improvement market emphasising the importance of LA and school and school-to-school partnerships, to 

reach local solutions about the issues and challenges faced 
• Improvement increasingly driven by schools, facilitated and supported by LAs as partnerships develop 

 
The Academies Act 2010  
 
The Academies Bill was introduced into the House of Lords the following day and received Royal Assent on 27 July 2010.  
The new academies that this Act heralded (whether it be the sponsored or converter academy programmes or the introduction of 
free schools) accelerated the growth of the autonomous school system. In Kent there are now 64 (out of 100) secondary school 
academies, 52 primary academies (out of 400), 1 special school academy (out of 24) and 5 Free Schools. (November 2013)  
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The Importance of Teaching 

In November 2010, the Schools White Paper, The Importance of Teaching, was published. It set out the government’s reform 
programme for the schools system. It proposed to place teachers and teaching schools at the heart of the school improvement 
system.  

Drawing heavily on evidence from the world’s best education systems, The White Paper set out:  

• A school-led, self- improving school system where autonomous schools, individually or as part of networks  are responsible 
for their own improvement, using processes that they choose, drawing support from wherever they decide to raise standards 
to the best in the world 

• Initiatives to develop school leaders  such as National Leaders of Education (NLEs) and Local Leaders of Education (LLEs) 
and improve teaching quality that emphasize school based learning delivered through Teaching Schools 

• a vision for a transformed school curriculum supported by rigorous assessment and qualifications  

• more academies and free schools and a strong strategic role for local authorities  

• changes to school performance tables and floor targets, a greater focus in Ofsted inspections on teaching quality, attainment 
and progress, pupil behaviour and leadership and governance  

• a fairer funding system including a pupil premium to channel more money to the most deprived children  

 
A Self-improving School System 

The White Paper was clear that: ‘The primary responsibility for improvement rests with schools, and the wider system should be 
designed so that our best schools can take a greater responsibility, leading improvement work across the system.’ 
 
This reflected the view that schools not only have to take responsibility for their own improvement but also play a role in supporting 
the improvement of other schools. 
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Changing Role of the LA  
 
The White Paper also detailed the view of the Government on the role of Local Authorities: 
 
Our approach will ‘Give Local Authorities a strong strategic role as champions for parents, families and vulnerable pupils. They will 
promote educational excellence by ensuring a good supply of high quality places, coordinating admissions and developing their 
school improvement strategies to support local schools.’ 
 
Therefore as local leaders of school improvement the question is how we can most effectively discharge our responsibility to 
champion the achievement of all children by raising standards in schools? 
 
Focused Framework for School Inspection 
 
In January 2012, the Ofsted Framework for the inspection of schools became more rigorous. This was further revised in September 
2012 to establish the inspection judgement of ‘requiring improvement’ with the expectation that all schools in this category should 
become good schools within two years. These schools are now monitored by Regional HMI teams to ensure they improve 
sufficiently rapidly with the DfE pledging to inspect all satisfactory schools by September 2014. 
 
Ofsted Inspection of LA School Improvement arrangements 
 
In November 2012, Her Majesty’s Chief Inspector published his Annual Report 2012 drawing attention to the marked inequality of 
access by children and young people to a good education across England.   
 
To address this variability in the quality of schools across LAs, HMCI announced proposals to implement a new inspection remit of 
local authority arrangements to support school improvement, effective from June 2013.   
 
A single judgement will be made as to whether a local authority’s arrangements are effective or ineffective.  Ofsted have 
acknowledged that the LA landscape is diverse and that there is no single model of arrangements to support school improvement.  
Ofsted have stated that they will ‘work with the grain of what they find’.  
 
The criteria for judging the effectiveness of LA school improvement arrangements will focus on the areas of: 
 

• Corporate leadership and strategic planning 
• Monitoring, challenge, intervention and support 
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• Support and challenge for leadership and management (including governance) 
• Use of resources 

 
Kent County Council’s Model of School improvement  
 
To support the building blocks of a self-improving school system, KCC’s model of school improvement involves: 
 

• Providing strong leadership and a compelling shared vision for promoting high standards in education through sponsoring 
effective school-to-school collaborative partnerships 

• Providing an intensive support and challenge programme for schools requiring improvement and those in a category of 
concern 

• Employing a commissioning model for school improvement, utilising  and growing system leaders (NLEs, LLEs), 
Teaching Schools, Academy chains and commercial school improvement providers 

• Encouraging schools in taking more responsibility for their own improvement 
• Strengthening and deepening the working relationship with all schools, building mutual understanding and respect , to 

enable the LA to promote good practice and challenge areas of weakness and under-performance 
• Maintaining internal capacity to monitor, support, challenge and intervene in schools, whilst the self-improving school 

system embeds itself fully.  
• Utilising the opportunity to support schools on their school improvement journey and become self-sustaining by 

generating  maximum traded income is also a feature of the model.  
 

Data Usage Principles 

• The analysis and evaluation of educational data is a central facet of improvement processes. The responsible sharing of data 
and information strengthens these processes and provides the basis of support for partnership workings and added 
improvement capacity for schools supporting each other. 

• Data that can identify an individual child is only be shared with the school the child is attending, or is transferring to, or, under 
the terms of the Data Protection Act, will be shared with those officers who need the data to perform their professional duties. 

• Data at school level is shared within KCC with those staff and teams that require the information to carry out their duties. This 
may include the responsible, non-pejorative, discussion of school level information by school improvement advisers working in 
schools. 
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• Data at school level is shared with the public when requested through Freedom of Information Requests, as it is the council’s 
duty to use the data it holds to respond to such requests. 

• Some data at school level is shared on the KCC website as part of the government’s open data agenda, as there is a 
requirement to make regularly requested data available to all, and this may reduce the volume of FOI requests being made to 
KCC. 

• Aggregated data from which it is not possible to identify schools or pupils is freely shared as required. 
• All data recipients are required to ensure that the data they use, download, store or print is appropriately protected. 

 
All legal and governmental requirements supersede these principles. 
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Appendix 5  
 

SAFEGUARDING CHILDREN IN KENT SCHOOLS 
 

SELF REVIEW TOOL (PART 11) 

 

 
 
Annual Report to Governing Body on Safeguarding Children 
 
This document serves three purposes: 
 
1. To provide a report to the Governing Body on Safeguarding practice that enables the Governing Body to 

monitor compliance with the requirements of ‘Safeguarding Children and Safer Recruitment in 
Education’ (DCSF 2007) and to identify areas for improvement.   Governing bodies are … accountable for 
ensuring their establishment has effective child protection policies and procedures in place that are in accordance 
with guidance issued by the Secretary of State, any LA guidance, and locally agreed inter-agency procedures). 

 
2. To enable the Governing Body to assure itself that the school is discharging its safeguarding 

responsibilities effectively whilst providing corroborative evidence for Ofsted Inspectors when 
safeguarding practice is being assessed under the section 5 Inspection Framework which applies a 
limiting judgement to safeguarding. 

 
3. To be forwarded to the Area Safeguarding Adviser (Education) of the LA so that Safeguarding practices 

in schools can be monitored and areas for support identified.  LAs should … monitor the compliance of 
maintained schools with this guidance, in particular in regard to the existence and operation of appropriate 
polices and procedures, and the training of staff, including the senior person with designated responsibility for 
child protection.  Bring any deficiencies to the attention of the governing body of the school and advise the action 
needed to remedy them. 
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A copy of the completed document should be appended to the minutes of the Governing Body meeting where the 
Safeguarding Report is given.  
 
Name of School  

 
Annual Report to Governing Body on 
Safeguarding Children  

Date: 

This report is for the period: 
 
Date:                                      to: 
 

 
N.B. Details of this information are confidential – names and specific circumstances cannot be shared more widely. 
 
 
 
Author: 

 
Designation: 

Name of Designated Child Protection 
Co-ordinator: 

Deputy DCPC (if applicable) 

Nominated Governor for CP (if 
applicable): 

Date: 

 
1) Summary of Safeguarding Training: 
 Designated lead for Safeguarding (DCPCs), must undertake training consistent with DfE/Local Authority and Kent 

Safeguarding Children Board Guidance*.  (Training must be updated every two years). 
 Teaching and other staff should have training updated every 3 years. 
 List of register of attendees at whole staff group training event and certificate of validation (this should encompass all staff 

who have access to children. 
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 Details of Senior Manager and/or Governor who has undertaken Safer Recruitment Training in line with DfE/NCSL model. 

It is now a requirement that any selection panel appointing staff to work with children has at least one member who has 
undertaken this training  

 
      
      
      
      
 
2) Additional training undertaken by DCPC (e.g. KSCB courses or Refresher Training Events provided by Children’s 

Safeguards Unit) 
 
3) Report on induction of new staff in safeguarding policy and procedures: 
 
Staff Overall Numbers in school Safeguarding induction 

given Y/N 
Initial training Y/N 

Teachers    
Governors    
Support    
 
4) Policies and other documents relating to safeguarding: 
 
Policies & procedures for Safeguarding  Date in place Next review date 
Anti-bullying   
Behaviour management   
Child Protection (based on LA Exemplar) & 
Recording and Retention of CP Records 

  

Single Central Record (staff vetting) *   
Drugs and Substance Misuse   
Equality Statement   
E safety   
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Extended school/before and after school activities   
First Aid (including management of medical conditions, 
intimate care) 

  

Health & Safety (including school security)   
Internet e-Safety   
Management of allegations against staff   
PSHE schemes of work to empower young children to better 
protect themselves (eg Kidscape) 

  

Racial Incident (Recording/Reporting)   
Safe Recruitment and selection   
Safeguarding statement in school prospectus   
Screening Searching and Confiscation   
Sex and Relationship Education   
Staff Handbook – guidance on conduct in line with DCSF 
Safer Working Practice Guidelines 

  

Use of Force and Restraint    
Use of photographs/video (LA PICs Policy)   
Whistle blowing   
Work placement Protocols   
Work Experience Protocols   
Risk Assessment (off site activity)   
MARAC Protocol (Multi-Agency Risk Assessment Conference 
re Domestic Abuse) 

  

KSCB Safeguarding Procedures (Purple Book) Copy available on site  
Working Together to Safeguard Children (HM 
Government 2010) 

Copy available on site  

Safeguarding Children and Safer Recruitment in 
Education (DCSF 2007) 

Copy available on site  

Safeguarding Children and Child Protection – LA 
Guidelines Leaflet for School Staff 

Copy available on site  

What to do if you think a child is being abused (DCSF 
Guidance) 

Copy available on site  
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*To include audit of CRB checks undertaken, List 99 check, references and validation of qualifications etc as referenced in 
DfE and KSCB Safe Recruitment guidance  
5) Number of referrals made to CSS during Academic year: 
 
Are any cases outstanding in terms of a response? 
6) Categories: 
 
 Number No. Case 

conferences 
No. attended No. reports 

submitted 
Physical     
Sexual     
Emotional     
Neglect     
     
 
 
7)    Number of pupils on subject of a Child Protection Plan 
       (at end of Summer term) 
 
 
8) Number of Looked After Children: 

(at end of Summer term) 
 
 
9) Number of allegations made against staff: 

(during Academic year) 
 
 
10) Number of reported racial incidents 

(during Academic year) 
 
 
11) Number of reported bullying incidents 
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(during Academic year) 
 
 
12) Other comments on safeguarding issues 
 
 
13)  Actions to be taken: 
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