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Glossary  

 

CEIAG   Careers Education, Information and Guidance 

CIC    Child in Care 

CIN    Child in Need 

CME    Child Missing Education 

CYP    Child / Young Person 

EAL    English as Additional Language 

EH    Early Help 

EHE    Elective Home Education 

EHN     Early Help Notification 

FLO    Family Liaison Officer 

FSM    Free School Meals 

GRT BME   Gypsy Roma Traveller/Black Minority Ethnic 

IYFA    In Year Fair Access 

LIFT    Local Inclusion Forum Team 

MAT    Multi Academy Trust 

NEET    Not in Education, Employment or Training 

PSHE    Personal, Social, Health and Education 

PIAS    PRU Inclusion and Attendance Service 

SEF    Self Evaluation Framework 

SEND    Special Educational Need and Disabilities 

SENCO   Special Educational Needs Co-Ordinator 

SLTO    School Liaison Officer 

SLT     Senior Leadership Team 

STLS Specialist Teaching & Learning Services 

Vulnerable groups This may include (but is not exhaustive) the following 

pupils: SEND, FSM, EAL, CIC, CIN, young carers, pupils 

persistently absence from school or at risk of exclusion, 

pupils at risk of NEET, pupils at risk of sexual 

exploitation, pupils with mental health issues. 

 



KCC Inclusion Toolkit – Inclusion Workbook 
Information and Intelligence, Children, Young People and Education, Kent County Council 
Copyright © 2020, KCC, All Rights Reserved 

4 
 

 

Inclusion Assessment Criteria  
 

The Inclusion Toolkit identifies three possible levels at which a school may be operating: Emerging, Established and Advanced. It recognises 

that a school may be assessed to be in different categories for different themes. These will ultimately contribute to the overall assessment 

decision. 

 

Criteria Overview 

What does this look like in an 

Emerging School? 

What does this look like in an  

Established school? 

What does this look like in an  

Advanced school? 

Schools in this category demonstrate a 

commitment to continuing improvements 

in the development of inclusive practice, 

but systems and structures are not yet 

fully embedded to show impact on 

inclusivity for all groups.  

 

Policies and systems are in place, but 

further development is required to deliver 

sustained impact over time. 

 

 

Schools in this category demonstrate a 

commitment to continuing improvements in the 

development of inclusive practice, reviewing and 

evaluating regularly to assess progress. 

 

Self-evaluation is accurate and identifies 

strengths and areas for further improvement 

which are shared and understood by staff and 

the school community. 

 

 

Schools in this category have embedded 

policies, systems and staffing structures to 

effectively promote a wholly inclusive ethos 

and practice which is above the national 

standard. The pupil voice is sought, and this 

informs and contributes to practice. 

 

They model best practice which can be 

shared with others. Schools adopt a solution 

focussed strengths-based approach to 

working with pupils, and model positive and 

inclusive language. 

Leaders at all levels, including Governors, 

have high expectations regarding inclusion 

which are communicated to the school and 

wider community and represented in the 

culture of the school. 

 

Statutory duties are fulfilled, the school is 

legally compliant. 

 

Statutory duties are fulfilled and embedded in 

practice. The school is legally compliant and is 

seeking to improve the offer. 

Statutory duties are an integral part of 

practice and systematic review processes are 

in place. The school can evidence continuous 
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improvement to improve outcomes which go 

beyond compliance with legal responsibilities. 

 

There are seven key themes: 

 

 

 

 

 

 

 

 

 

 

 

 

The order of sub points is as follows, any numbers beyond 7 are general points under that theme: 

.1 SEND 

.2 Fair Access 

.3 Transition/Destinations 

.4 Attendance 

.5 Exclusions 

.6 Equality 

.7 Safeguarding 

2 
Data Analysis 

and 

Performance 

 

 

(See Appendix 

2) 

7 
 Wider 

Community 

(including 

collaborative 

work) 

 

5 
Pupils  

 

 

 

 

(See Appendix 

4) 

 

 

 

6 
Parents / 

Carers 

 

 

 

(See Appendix 

5) 

4 
Safeguarding, 

Health and 

Wellbeing 

 

 

(See Appendix 

3) 

 

 

1 
Leadership, 

Governance, 

Structure, and 

Resources 

 

(See Appendix 

1) 

 

3 
Curriculum 

 

 

 

 

(See Appendix 

2) 
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1. Leadership, Management, Structure and Resources 

Resources / support 

available 

 
Where can a school go to 

for more information, 

support and guidance? 

Assessment Criteria 

 
In an Emerging School: 

 

What does this look like? 

What evidence might suggest this? 

In an Established school: 

 

What does this look like? 

What evidence might suggest this? 

In an Advanced school: 

 

What does this look like? 

What evidence might suggest this? 

1.1 

The school’s priorities include a 

focus on specific Special 

Educational Need and Disabilities 

(SEND). 

SLT ensure all staff are made 

aware of the Mainstream Core 

Standards and the SEND Code of 

Practice.  

 

There is a clear commitment to 

identifying and meeting the needs of 

CYP with SEND. Most teachers 

recognise that they are responsible 

for the progress of all CYP in their 

classes and fully utilise the 

approaches, strategies and 

interventions described in the 

Mainstream Core Standards.    

 

There is a strong commitment and 

high priority given to the 

identification of and meeting the 

needs of CYP with SEND. All 

teachers recognise that they are 

responsible for the progress of all 

CYP in their classes and fully utilise 

the approaches, strategies and 

interventions described in the 

Mainstream Core Standards. This is 

reflected in practice throughout the 

school evidenced by CYP with 

SEND making good progress 

towards their identified outcomes. 

 

SEND Code of 

Practice 2015 

 

DfE document: - 

SEND support: 

research evidence on 

effective approaches 

and examples of 

current practice in 

good and outstanding 

schools and colleges 

 

KELSI The 

mainstream core 

standards 

 

 

Senior Leaders are aware of the 

Local Inclusion Forum Team (LIFT) 

Executive.  

 

The school engages in peer-to-peer 

support. 

 

Senior Leaders support SENCO 

attendance and understand that 

there is a district LIFT Executive 

action plan and resources that can 

be allocated via LIFT meetings. 

Peer-to-peer support is embedded. 

 

Senior Leaders have representation 

on the LIFT Executive and/or 

proactively contribute to the LIFT 

Executive action plan. 

Peer-to-peer support is part of 

continuous improvement. The 

school actively seeks opportunities. 

https://www.kelsi.org.uk/special-education-needs/special-educational-needs/the-mainstream-core-standards
https://www.kelsi.org.uk/special-education-needs/special-educational-needs/the-mainstream-core-standards
https://www.kelsi.org.uk/special-education-needs/special-educational-needs/the-mainstream-core-standards
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School resources are specifically 

allocated to SEND, although 

allocation of appropriate time for 

planning, reviewing, thinking and 

sharing ideas is not evident. 

 

There is appropriate resource 

allocation including some allocation 

of time for planning, reviewing, 

thinking and sharing ideas. 

 

There is transparent, informed and 

appropriate resource allocation, 

including allocation of time for 

planning, reviewing, thinking and 

sharing ideas. 

 

There are examples of individually 

tailored packages of support that 

address the whole range of a 

child/young person’s needs. 

There are well planned individually 

tailored packages of support that 

address the whole range of a 

child/young person’s needs. 

There are effective individually 

tailored packages of high-quality 

support that address the whole 

range of a child/young person’s 

needs. 

 

Schools have: 

• capacity to meet needs, although 

this may be concentrated amongst 

a few staff who are trained in 

meeting the need of CYP with 

SEND 

• some trained staff delivering and 

overseeing provision (teaching, 

pastoral, leaders and assistants); 

• professional development targeted 

at specialist staff only 

• a lack of clear processes (and the 

appropriate knowledge) for how 

and when to work with specialists, 

both those within the school and 

external; and 

Schools have: 

• invested in training all teaching 

staff in meeting the needs of high 

incidence SEND and the SEND of 

individual CYP with low incidence 

SEND 

• CYP who feel confident that staff 

understand what works well for 

them 

• most staff delivering and 

overseeing provision (teaching, 

pastoral, leaders and assistants) 

are trained so they are skilled and 

equipped to do so 

•  key staff receiving professional 

development that is continuous, 

Schools have: 

• invested in training all teaching 

staff in meeting the needs of high 

incidence SEND and the SEND of 

individual CYP with low incidence 

SEND 

• CYP feel confident that staff 

understand what works well for 

them 

• all staff delivering and overseeing 

provision (teaching, pastoral, 

leaders and assistants) are 

trained so they are skilled and 

equipped to do so 

• all appropriate staff receiving 

professional development that is 
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• a SENCO who is inexperienced 

and/or new to post and may be 

unqualified. 

comes from various sources, and 

covers theory as well as practice 

• expertise that is readily available 

and reactive to need 

• an awareness of processes for 

how and when to work with 

specialists, both those within the 

school and external 

• a SENCO who is qualified and 

being used to coordinate provision 

and advise and support all staff 

• processes in place to ensure that 

CYP and parents/carers are fully 

involved in identifying SEND 

outcomes and reviewing the 

effectiveness of provision; and 

• sought CYP/ parent/carer voice on 

the effectiveness of SEND 

provision.  

continuous, comes from various 

sources, and covers theory as well 

as practice 

• high quality expertise that is 

readily available and reactive to 

need 

• a sound awareness of and clear 

processes in place (and the 

appropriate knowledge) for how 

and when to work with specialists, 

both those within the school and 

external  

• a SENCO and SEND or Learning 

Support team who are being used 

as consultants, to advise and 

support all staff; and  

• sought pupil and parent/carer 

voice proactively to inform and 

contribute to practice. 

 

1.2 

 

Senior Leaders ensure 

responsibilities in relation to casual 

admissions, In Year Fair Access 

(IYFA), Elective Home Education 

(EHE) and Children Missing 

Education (CME) are met. 

Senior Leaders understand and 

adhere to school responsibilities 

and legalities relating to casual 

admissions, IYFA, EHE and CME. 

They monitor this as part of their 

safeguarding and monitoring 

responsibilities. 

Senior Leaders understand and 

adhere to school responsibilities 

and legalities relating to casual 

admissions, IYFA, EHE and CME. 

Processes are followed consistently 

and within timescales with 

appropriate risk assessments. 

 

KELSI In Year Fair 

Access protocol 

 

 KELSI - Children 

Missing Education 

(CME) 

 

KELSI Elective Home 

Education  EHE is not proactively 

recommended as an option for 

EHE is not proactively 

recommended as an option for 

EHE is not proactively 

recommended as an option for 

https://www.kelsi.org.uk/admissions/admissions/in-year-fair-access-protocol
https://www.kelsi.org.uk/admissions/admissions/in-year-fair-access-protocol
https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias/children-missing-education
https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias/children-missing-education
https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias/children-missing-education
https://www.kelsi.org.uk/admissions/admissions/elective-home-education
https://www.kelsi.org.uk/admissions/admissions/elective-home-education
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parents. CYP returning from EHE 

are supported. 

parents. CYP returning from EHE 

have a well-planned reintegration. 

parents. CYP returning from EHE 

have a well-planned reintegration 

considering views of CYP and 

families. 

 

 Number/age/profile of EHE and 

CME pupils are reported to 

Governors. 

 

Governors scrutinise internal data 

and apply appropriate challenge 

around number/age/ profile of EHE / 

CME pupils. They are aware of the 

school position in relation to local 

and national data. 

 

  Senior Leaders scrutinise internal 

data, provide appropriate challenge 

and support to other schools within 

local collaborations with respect to 

IYFA and EHE practices. 

 

  Any CYP who leaves to EHE 

remains on the school roll until the 

LA can confirm that an efficient 

suitable education appropriate to 

age, ability and to any special 

education needs the CYP may have 

is taking place. 

1.3 

There are good planning and 

processes identifying vulnerable 

CYP and families who are more at 

risk for successful transition. SEND, 

vulnerabilities and other 

There is early identification of CYP 

and families who are vulnerable 

during transitions with effective joint 

planning with partners, to include 

CYP and parents. 

Impact reviews of previous 

transitions inform early identification 

of vulnerable CYP in a broad sense. 

There are effective planning 

processes with appropriate 

Destination data 

 

Access to data 

regarding September 

Guarantee 
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characteristics are considered.  monitoring and reviews in place. 

Each partner is clear on roles and 

responsibilities considering the 

multiple factors effecting CYP and 

their families. 

 

 

Profiles of ex-

students who are 

NEET and Not Known  

 

KELSI Guidance on 

tracking young people 

 

Senior Leaders are aware of the 

destinations of their students after 

leaving school. There are 

discussions with Governors 

particularly around SEND, Children 

In Care (CIC) and other vulnerable 

CYP. 

Senior Leaders have identified 

patterns and traits that lead to 

sustained destinations and 

conversely destination breakdown. 

The impact of Careers Education 

Information and Guidance (CEIAG) 

and the curriculum is part of the 

discussion with Governors. 

Senior Leaders ensure that young 

people at risk of NEET are identified 

as early as possible. These 

vulnerable pupils take part in high 

quality CEIAG. Senior Leaders 

monitor the curriculum offer to 

ensure it meets the needs of all 

their students.  

 

  Governors challenge Senior 

Leaders with destination and NEET 

data. 

1.4 

Responsibility for attendance sits 

with a single designated officer. 

Attendance is reported accurately 

but there is limited use of systems 

to identify and monitor vulnerable 

groups.  

There is a wider team responsible 

for monitoring attendance, with 

systems used to identify poor 

attendance with a specific focus on 

vulnerable groups.  

 

Senior Leaders and Governors 

oversee an attendance strategy in 

which all school staff have a shared 

responsibility and clear roles. There 

is a continuous cycle of data 

analysis and strategy review. 

Targeted support for identified 

groups is in place and this is 

monitored for impact with a clear 

link to outcomes.  

 

PRU, Inclusion and 

Attendance Service 

(PIAS) - KELSI 

Attendance is not prioritised. Attendance is prioritised for the Attendance scrutiny is viewed as a 

https://www.kelsi.org.uk/skills-and-employability/14-to-19-25-curriculum-pathways/participation/tracking-young-people
https://www.kelsi.org.uk/skills-and-employability/14-to-19-25-curriculum-pathways/participation/tracking-young-people
https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias
https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias
https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias
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impact on attainment, wellbeing and 

safeguarding. 

learning, wellbeing and 

safeguarding tool. 

1.5 

Senior Leaders and Governors 

have an awareness of exclusions 

process and guidance.   

 

Senior Leaders and Governors are 

trained in exclusion guidance and 

process.  

 

 

Senior Leaders and Governors 

adhere to exclusion guidance. 

There is regular scrutiny of school 

data and this is embedded in 

informing policy and practices.  

 

PRU, Inclusion and 

Attendance Service 

(PIAS) - KELSI 

There is limited use of inclusive 

alternatives. Resource for 

interventions is not prioritised. 

 

The school strives to implement 

internal alternatives and seek early 

advice and support from IAA, STLS 

and EH prior to considering 

exclusion. LIFT is utilised for advice 

and support. Time is given to 

implement strategies. 

 

Creative alternatives to exclusion 

are expected and valued. Exclusion 

is used only in exceptional cases.  

 

Referrals to LIFT and Early Help 

(EH) are undertaken when deemed 

necessary.  Advice is requested 

from the Inclusion & Attendance 

Adviser (IAA) when issues arise.  

School looks to attend training 

sessions via Specialist Teaching & 

Learning Services (STLS) and is 

aware of other resources available 

via KELSI. 

 

The school attends Inclusion Panels 

to request Managed Move / Pupil 

Referral Unit (PRU) support where 

an exclusion risk is identified.  

 

The school actively participates in 

local collaborations, in developing 

the local district offer and 

challenging poor practice. The 

school is a leader in driving the 

collective responsibility for pupils in 

the district, contributing to strategic 

oversight and planning of the local 

offer. 

 

 

 Requests for and numbers of 

exclusions are monitored and 

scrutinised by Senior Leaders. 

Good practice is shared with others. 

Consistently appropriate referrals to 

external agencies are made. There 

https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias
https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias
https://www.kelsi.org.uk/pru-inclusion-and-attendance-service-pias
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is regular Governor and school staff 

training. 

 

 Training to support inclusive 

practice is identified and resourced. 

 

 

1.6 

Senior Leaders and Governors 

ensure the school complies with the 

Equality Act 2010.  

 

The equality objectives and 

strategies are clearly reflected 

though the school development 

plan. These are reviewed regularly.  

 

An equality audit has been 

completed and a school action plan 

is in place.  

 

The Equality Act 2010 

and schools  

 

 

The Education people 

Equality and Inclusion 

 

The school complies with their 

General Duty by having due regard 

when making decisions, taking 

actions and developing policy, 

assessing whether there are 

implications for people with 

protected characteristics. 

 

There is robust tracking of 

vulnerable groups and a shared 

responsibility for those with 

protected characteristics.  

 

The school keeps a written record 

to show that they have actively 

considered their equality duties and 

asked themselves relevant 

questions. 

 

The school complies with their 

Specific Duty by publishing equality 

information annually and preparing 

and publishing equality objectives at 

least every four years. 

 

Senior Leaders and Governors 

ensure additional funding i.e. Pupil 

Premium and English as Additional 

Language funding is targeted 

appropriately.   

 

Equality targets are seen as a 

whole school responsibility. Equality 

is threaded through all aspects of 

school business including policy 

and practice. All staff can 

demonstrate how equality 

objectives are addressed in their 

role. 

 

As best practice there is a named 

Governor in place to support the 

As best practice there is a named 

Governor in place to support the 

As best practice there is a named 

Governor in place to support the 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
https://www.theeducationpeople.org/our-expertise/equality-inclusion/
https://www.theeducationpeople.org/our-expertise/equality-inclusion/
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school’s drive for inclusion. 

 

school’s drive for inclusion who is 

regularly updated on developments. 

 

school’s drive for inclusion who is 

regularly updated on developments 

and is confident in the role of critical 

friend. 

 

  Training needs are identified, 

evaluated for impact and resourced 

to ensure that all staff are fully 

aware of their duties under the 

Equality Act.  

 

Staff, pupils with protected 

characteristics and other vulnerable 

learners are identified and 

monitored to ensure discrimination 

is eliminated, equality of opportunity 

is advanced and good relations are 

fostered across the school 

community. 

 

 Evidence of the steps being taken, 

and progress made towards 

meeting the equality objectives are 

an integral part of the school 

development plan and are 

published annually. 

 

  Appropriate stakeholders are 

involved in decision making when 

deciding how to tackle equality 

issues. Appropriate stakeholders 

are the people affected by decisions 

(e.g. parents, pupils, staff and 

members of the local community) 

and people who have special 

knowledge that can inform the 

school’s approach. 
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1.7 

Staff and Governor safeguarding 

training and development is in 

place. 

Staff and Governor safeguarding 

training and development is 

monitored and reviewed. 

 

Staff and Governor safeguarding 

training and development is 

monitored and reviewed regularly. 

The education 

safeguarding team - 

KELSI 

Senior Leaders have an awareness 

of Section 175 of the Education Act 

2002, Working Together to 

Safeguard Children (2015) and 

Keeping Children Safe in Education 

(2016). 

 

Senior Leaders have a sound 

knowledge of 

Section 175 of the Education Act 

2002, Working Together to 

Safeguard Children (2015) and 

Keeping Children Safe in Education 

(2016). 

Senior Leaders and Governors 

ensure that all staff understand their 

roles and statutory responsibilities 

in relation to Section 175 of the 

Education Act 2002, Working 

Together to Safeguard Children 

(2015) and Keeping Children Safe 

in Education (2016). 

 

A Designated Safeguarding Lead 

(DSL) is in place carrying out 

mandatory duties. 

 

The Designated Safeguarding Lead 

is responsible for reporting to Senior 

Leaders and Governors. 

 

Both staff and pupils are aware of 

specific vulnerabilities. 

 

Recruitment procedures begin to 

consider whether potential staff 

(teachers/support staff/Governors) 

subscribe to the inclusive culture 

and ethos of the school, which is 

made clear. The single central 

record is in place.  

 

Recruitment procedures consider 

whether potential staff 

(teachers/support staff/Governors) 

subscribe to the clear inclusive 

culture and ethos of the school.  

There are clear accountabilities for 

maintaining the single central 

record. 

 

Recruitment procedures robustly 

assess/consider whether potential 

staff (teachers/support 

staff/Governors) subscribe and can 

contribute to the inclusive culture 

and ethos of the school. Systems 

are in place for quality assuring the 

single central record. 

 

 There are systems in place to 

effectively identify and monitor 

vulnerable pupils. 

There are systems in place to 

effectively identify and monitor 

vulnerable pupils and to ensure 

https://www.kelsi.org.uk/child-protection-and-safeguarding/the-education-safeguarding-team
https://www.kelsi.org.uk/child-protection-and-safeguarding/the-education-safeguarding-team
https://www.kelsi.org.uk/child-protection-and-safeguarding/the-education-safeguarding-team
http://www.legislation.gov.uk/ukpga/2002/32/contents
http://www.legislation.gov.uk/ukpga/2002/32/contents
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/550511/Keeping_children_safe_in_education.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/550511/Keeping_children_safe_in_education.pdf
http://www.legislation.gov.uk/ukpga/2002/32/contents
http://www.legislation.gov.uk/ukpga/2002/32/contents
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/550511/Keeping_children_safe_in_education.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/550511/Keeping_children_safe_in_education.pdf
http://www.legislation.gov.uk/ukpga/2002/32/contents
http://www.legislation.gov.uk/ukpga/2002/32/contents
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/550511/Keeping_children_safe_in_education.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/550511/Keeping_children_safe_in_education.pdf
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 safeguarding vulnerabilities for 

specific groups are highlighted to all 

staff. 

 

 The school strives to recruit to 
reflect the school and community 
profile. 

The school ensures that the school 
and wider community are reflected 
in the structure of staff and the 
Governing body.  
 

  A safeguarding audit has been 

completed and an action plan is in 

place. 

 

1.8 

• Senior Leaders ensure that school 

websites are compliant with the 

statutory guidance on providing 

information about Pupil Premium 

(PP/PP+). 

• Governors monitor the school 

website to ensure it is compliant 

and highlight any gaps in statutory 

requirements with SLT. 

•  

• Senior Leaders develop an effective 

approach to monitoring and 

evaluating the impact of PP/PP+ 

spending. 

 

 

Governors monitor the school 

website to ensure it is compliant 

and highlight any gaps in statutory 

requirements with SLT. 

Senior Leaders have a robust 

approach to monitoring and 

evaluating the impact of PP/PP+ 

spending. 

 

 

Governors monitor the school 

website to ensure it is compliant 

and highlight any gaps in statutory 

requirements with SLT. 

 

 

KELSI Website 

Guidance for Schools' 

Pupil Premium 

Strategy 

 

KELSI Pupil Premium 

The performance of PP/PP+ pupils 

is monitored. 

•  

• Senior Leaders show their 

commitment to closing the 

attainment gaps by targeting 

interventions and developing robust 

systems. 

•  

The school closes the attainment 

gaps by targeting interventions and 

developing robust systems to 

measure impact. 

 

https://www.kelsi.org.uk/policies-and-guidance/pupil-premium/website-guidance-for-pupil-premium-strategy
https://www.kelsi.org.uk/policies-and-guidance/pupil-premium/website-guidance-for-pupil-premium-strategy
https://www.kelsi.org.uk/policies-and-guidance/pupil-premium/website-guidance-for-pupil-premium-strategy
https://www.kelsi.org.uk/policies-and-guidance/pupil-premium/website-guidance-for-pupil-premium-strategy
https://www.kelsi.org.uk/search?mode=results&queries_exclude_query=no&queries_keyword_query=pupil+premium
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 • The systems and procedures for 

supporting disadvantaged pupils are 

audited and evaluated. 

•  

• The systems and procedures for 

supporting disadvantaged pupils at 

key points of the school year are 

audited and evaluated, and a clear 

action plan put in place to address 

gaps. 

 

•  Senior Leaders challenge and 

support middle leaders about the 

performance of disadvantaged 

pupils. 

•  

Senior Leaders challenge and 

support all staff about the 

performance of disadvantaged 

pupils. 

1.9 

The school seeks support for pupils. 

 

 

 

 

The school is proactive in seeking 

and providing support for pupils and 

families, making appropriate 

referrals and being aware of the 

outcome. 

 

 

 

The school is proactive in seeking 

and providing support for pupils and 

families, both in-house and from the 

local community and the LA. Follow 

up is robust and impact measured. 

Early identification of need prior to 

transition is embedded.  

 

Early Help and 

Preventative Services 

- KELSI 

There is limited investment in staff 

resource and services to support 

pupils and families. 

 

There is some investment in staff 

resource and services to support 

pupils and families. 

 

The school invests in staff 

resources and services to support 

pupils and families. 

 

The school is not fully aware of the 

Early Help offer and has limited 

knowledge of referral criteria. 

 

The school is aware of the Early 

Help offer and encourages and 

supports pupils and families to 

access this offer appropriately. 

The school is aware of the full Early 

Help offer (including HeadStart) and 

encourages and supports pupils 

and families to access this offer. 

 

 

https://www.kelsi.org.uk/earlyhelp
https://www.kelsi.org.uk/earlyhelp
https://www.kelsi.org.uk/earlyhelp
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2.  Data Analysis and Performance 
Resources / support 

available Assessment Criteria 

 In an Emerging School: In an Established school: In an Advanced school: 

2.1 

Data is collected but is not routinely 

used to help identification of need. 

 

Data is collected in an appropriate 

way to facilitate the identification of 

need.  

 

Data is analysed and used to 

identify need early. 

SEND Code of 

Practice 2015 

 

DfE document: - 

SEND support: 

research evidence on 

effective approaches 

and examples of 

current practice in 

good and outstanding 

schools and colleges 

 

Internal assessments are 

undertaken to identify a specific 

child’s SEND needs. 

The school uses external 

professionals to support in providing 

assessments that provide a full 

rounded picture of a specific child’s 

SEND needs. 

 

Assessments provide a holistic 

picture of a specific child’s needs to 

ensure a personalised approach. 

 

Progress data is appropriately 

collated, monitored and usually 

used to underpin decisions. 

 

Progress data is appropriately 

collated and monitored and 

routinely used to underpin 

decisions. 

 

Progress data is appropriately 

collated, monitored, reviewed, 

quality assured and routinely used 

to underpin decisions. 

There are clear systems of 

accountability for progress of pupils 

with SEND for all teaching staff. 

 

There is an expectation of class 

teacher accountability for progress 

of pupils and students with SEND.  

 

Classroom teachers are aware that 

they are accountable for the 

attainment and support of pupils on 

SEND support and demonstrate this 

effectively and consistently. 

 

Accountability for the attainment 

and support of pupils on SEND 

support is consistently embedded in 

classroom practice and monitored. 

There are some systems in place, 

using data to identify, assess and 

There are consistent systems in 

place, using data to identify, assess 

There are robust systems in place, 

using data to identify, assess and 
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review impact/progress. 

 

and review impact/progress.   

 

review impact/progress. There is 

detail on all the strategies being 

used at individual, cohort and whole 

school level and accountability for 

providing and using the data and 

strategies. 

 

Schools have teaching staff who:  

• are informed by the SENCO about 

supporting individual needs (i.e. 

they need support to identify 

barriers to learning, match needs 

to appropriate support and 

effectively monitor and review 

progress) 

• are developing skills to adapt and 

differentiate whole class teaching 

to meet individual needs 

• can oversee interventions 

organised by the SENCO to 

ensure they have the desired 

impacts; and 

• take responsibility for all pupils’ 

progress but require support with 

understanding appropriate 

progress for those with SEND. 

 

Schools have teaching staff who:  

• are informed about supporting 

individual needs (i.e. with support 

from SENCO, can identify barriers 

to learning, match needs to 

appropriate support and effectively 

monitor and review progress) 

• can adapt and differentiate whole 

class teaching to meet individual 

needs 

• with support from the SENCO, can 

use the graduated approach 

across the entire SEND cohort, 

that ensures the ‘right’ pupils are 

on SEND support, and the support 

they receive is appropriately 

tailored 

• once proposed by the SENCO, 

can implement and oversee 

interventions to ensure they have 

the desired impacts; and 

• take responsibility for all pupils’ 

Schools have teaching staff who: 

• are knowledgeable and well 

informed about supporting 

individual needs (i.e. who can 

identify barriers to learning, match 

needs to appropriate support and 

effectively monitor and review 

progress) 

• are adept at adapting and 

differentiating whole class 

teaching to meet individual needs 

• use the graduated approach 

across the entire SEND cohort, 

that ensures the ‘right’ pupils and 

students are on SEND support, 

and the support they receive is 

appropriately tailored 

• can propose, implement and 

oversee interventions to ensure 

they have the desired impacts; 

and 

• take responsibility for all pupils’ 
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progress including those with 

SEND. 

 

progress including those with 

SEND. 

 

2.4 

Attendance and Persistent Absence 

(PA) figures are below 

Kent/National Average. There is 

little focus on outcomes for pupils 

identified with low attendance. Data 

is shared with limited staff. 

Attendance and PA figures are 

broadly in line with Kent/National 

average. There is some analysis to 

identify outcomes for pupils 

identified with low attendance but 

no overall strategy for targeting. 

Data is shared with all staff. 

Attendance and PA figures are 

better than the Kent/National 

Average with plans to improve 

further. There is systematic data 

analysis with targeted support which 

is monitored for impact. All staff are 

aware of their contribution. There is 

early identification of attendance 

concerns. 

 

 

2.5 

School exclusions are recorded and 

reported. There is a basic 

awareness of the range of data in 

the district and the need to develop 

a local strategy accordingly. The 

school is aware of the district 

picture re. exclusions. 

 

School exclusions are monitored. 

The school is involved in processes 

which scrutinise local data to 

identify gaps in 

provision/training/resources using 

the local resource.  School attends 

LIFT Exec and Inclusion Steering 

Groups (ISG) where data is 

regularly reviewed. The school 

contributes to and shares a district 

ethos of exclusions as a last resort. 

There is an understanding of how 

the school and district compares 

with others across the county. 

 

School exclusions are recorded with 

an ethos of prevention. The school 

is actively involved in local forums 

where data is scrutinised rigorously 

to identify gaps in provision, training 

and resources. The school requests 

information from external bodies to 

support a continued drive for 

improvement.  Data is used to 

inform strategies within school and 

local partnerships to ensure a 

collaborative inclusive approach.  

The school gives direction and 

recommendations for best practice 

at ISG based on district data 

provided. The school contributes to 

and shares a district ethos of 
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exclusions as a last resort. There is 

an understanding of how the school 

and district compares with others 

across the county. 

 

2.6 

Senior Leaders collect attainment 

and inclusion data by vulnerable 

groups and protected 

characteristics.  

 

 

Senior Leaders analyse attainment 

and inclusion data by vulnerable 

groups and protected 

characteristics. There is close 

tracking and monitoring of groups 

with actions to close gaps. 

Staff are aware of data and 

implement strategies and are 

accountable. 

 

Trends identified are addressed 

through targeted support and whole 

school strategies. Impact is reported 

on regularly.  

 

 All aspects of school life are 

scrutinised from the perspective of 

those with protected characteristics 

and from vulnerable groups. 

 

Seniors Leaders view responses 

holistically to include links with 

curriculum, language, parents, 

participation, bullying, 

extracurricular activities, 

communities etc. 

 

2.7 

Safeguarding and wellbeing data is 

collected by vulnerable group and is 

regularly monitored by the 

governing body to plan 

interventions. 

Safeguarding and wellbeing data is 

scrutinised by vulnerable group to 

identify trends and regularly 

monitored by the governing body to 

inform timely actions. 

Approaches to safeguarding and 

wellbeing are modified to address 

trends . Concerns are highlighted 

through robust data scrutiny and 

analysis, and monitored by the 

governing body. The impact of 

interventions is reviewed regularly. 
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2.8 

Data is used to inform discussions 
with Governors and Senior Leaders. 
Tracking systems are in place. 
Outliers are identified, and case 
studies produced. 

Analysis and case studies are used 
to shape the future curriculum offer. 
Wraparound support is identified. 
Progress 5 and transition years will 
be considered.  

There is a personalised curriculum 

for potential outliers to enable them 

to achieve at least maths and 

English qualifications. 

 

 

 

  Progression is considered to ensure 

that all students have the correct 

qualifications to enable them to 

progress appropriately. 

 

2.9 

The school is working towards 
developing reliable and efficient 
systems and processes for tracking 
and analysing a range of pupil 
information including attendance, 
progress and attainment. 

• The school has reliable and efficient 

systems and processes for tracking 

and analysing a range of pupil 

information including attendance, 

progress and attainment. This 

information is used at a strategic 

and operational level to inform 

planning. 

•  

The school has reliable and efficient 

systems and processes for tracking 

and analysing a range of pupil 

information including attendance, 

progress and attainment. The 

school explores new and innovative 

ways of capturing and analysing 

data, including the pupil voice. This 

information is used effectively at a 

strategic and operational level to 

inform planning. 

 

 

 •  Information is used dynamically to 
predict and identify vulnerable 
pupils and cohorts, and evaluate 
interventions. 
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3. Curriculum 
Resources / support 

available Assessment Criteria 

 In an Emerging School: In an Established school: In an Advanced school: 

3.1 

School leaders and subject leaders 

understand and can articulate the 

intent of the curriculum in 

addressing social disadvantage, 

and plan accordingly with some 

knowledge of the local context.  

 

School leaders and subject leaders 

understand and can articulate the 

intent of the curriculum in 

addressing social disadvantage. 

The curriculum implementation 

clearly reflects the school’s 

knowledge of the local context. 

 

All staff understand and can 

articulate the intent of the 

curriculum in addressing social 

disadvantage. There is regular 

review of the curriculum 

implementation to ensure it 

addresses needs associated with 

the local context and has the 

intended impact. 

 

 

There is a broad curriculum offer to 

meet needs, demonstrating high 

aspirations for all. 

 

There is a broad and strong 

curriculum offer for as long as 

possible for all students, so that 

vulnerable pupils are not further 

disadvantaged. 

 

There is high 

academic/vocational/technical 

ambition and the school does not 

offer disadvantaged pupils or pupils 

with SEND a reduced curriculum. 

 

School leaders can demonstrate 

how the intended curriculum will 

address social disadvantage by 

addressing gaps in pupils’ 

knowledge and skills. 

 

Curriculum leaders can 

demonstrate how the intended 

curriculum will address social 

disadvantage by addressing gaps in 

pupils’ knowledge and skills. 

All teaching staff can demonstrate 

how the intended curriculum will 

address social disadvantage by 

addressing gaps in pupils’ 

knowledge and skills. 

Governors understand the rational 

for curriculum choices and how it 

ensures all pupils, including those 

with SEND, will gain the knowledge 

Governors understand and can 

articulate the rational for curriculum 

choices and how it ensures all 

pupils, including those with SEND, 

Governors understand and can 

articulate the rational for curriculum 

choices and how it ensures all 

pupils, including those with SEND, 
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and cultural capital they need to 

succeed in life. 

 

will gain the knowledge and cultural 

capital they need to succeed in life. 

 

will gain the knowledge and cultural 

capital they need to succeed in life. 

They ensure there is a regular 

review cycle. 

 

The curriculum implementation is 

such that disadvantaged pupils and 

pupils with SEND do not always 

benefit from a good quality 

education. Their needs are not 

accurately identified, assessed or 

met, hindering their progression to 

next stages of education. 

 

Leaders and all staff implement a 

curriculum that is ambitious and 

designed to give all pupils, 

particularly disadvantaged pupils 

and including pupils with SEND, the 

knowledge and cultural capital they 

need to succeed in life. 

 

The school’s curriculum intent and 

implementation are embedded 

securely and consistently for all 

learners. The curriculum 

implementation and aspirations 

support pupils to consistently 

achieve highly, particularly the most 

disadvantaged. Pupils with SEND 

achieve exceptionally well. 

 

The extended curriculum considers 

the personal development of CYP. 

The extended curriculum considers 

the personal development of CYP, 

promotes wellbeing and is of good 

quality. 

The extended curriculum considers 

the personal development of CYP, 

promotes wellbeing, is of good 

quality, is diverse and prepares 

them for future personal success. 
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4. Safeguarding, Health and Wellbeing 
Resources / support 

available Assessment Criteria 

 In an Emerging School: In an Established school: In an Advanced school: 

4.1 

Curriculum delivery regarding 

safeguarding and wellbeing 

sometimes considers learning 

needs of pupils with SEND and 

other protected characteristics. 

 

 

Curriculum delivery regarding 

safeguarding and wellbeing 

routinely considers learning needs 

of pupils with SEND and other 

protected characteristics. 

 

 

Curriculum delivery regarding 

safeguarding and wellbeing always 

considers individual learning needs 

of pupils with SEND and other 

protected characteristics. 

 

 

 

Safeguarding identification and 

assessments are carried out with an 

awareness of the specific needs of 

vulnerable groups. 

Safeguarding identification and 

assessments are planned and 

carried out with a full awareness of 

how the specific needs of 

vulnerable groups can impact on 

assessment outcomes. 

Safeguarding identification and 

assessments are planned and 

carried out with a full awareness of 

how the specific needs of 

vulnerable groups can impact on 

assessment outcomes. Staff are 

fully trained to identify need. 

 

4.2 

Safeguarding concerns regarding 

any CME or EHE requests are 

shared appropriately. 

Safeguarding concerns regarding 

any CME or EHE requests are 

shared appropriately and followed 

up. 

 

 

Safeguarding concerns regarding 

any CME or EHE requests are 

shared appropriately and any 

patterns regarding siblings/family 

groups are monitored and reported. 

 

Information regarding KS4 EHE 

pupils is shared with KCC to reduce 

risk of NEET. 
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4.3 

Transition planning considers health 

and wellbeing and safeguarding. 

 

Health and wellbeing and 

safeguarding is embedded in any 

transition planning. 

 

The school reviews transition 

processes regularly to assess 

safeguarding and wellbeing issues. 

 

www.Readytoworkke

nt.com  

 

Participation forums 

chaired by The 

Education People’s 

Deputy Area Leads 

 

 

Schools can access 

support for SEND 

learners looking for 

employment 

opportunities as an 

alternative to FE 

through the Specialist 

Employment Service -

Kent Supported 

Employment via The 

Education People 

 

Support packages recognising 

pastoral and health and wellbeing 

needs are provided for pupils 

starting school mid-term, particularly 

for hard to place children including 

previously EHE and managed move 

pupils, and children known to Early 

Help and Social Care. 

Support packages recognising 

pastoral and health and wellbeing 

needs are provided for pupils 

starting school mid-term, particularly 

for hard to place children including 

previously EHE and managed move 

pupils, and children known to Early 

Help and Social Care. 

 

Support packages recognising 

pastoral and health and wellbeing 

needs are provided for pupils 

starting school mid-term, particularly 

for hard to place children including 

previously EHE and managed move 

pupils, and children known to Early 

Help and Social Care. 

 

 Any support is planned 

collaboratively with the pupil and/or 

family/carer and appropriate 

services. 

 

Any support is planned with the 

pupil and/or family/carer and 

appropriate services, and the plan is 

monitored and reviewed regularly 

with the family. 

 

The school keeps Leavers and 

Joiners data up to date and 

accurate and recognises this is a 

safeguarding and wellbeing 

responsibility. 

The school recognises those young 

people that are at risk of leaving 

and supports them into another 

provision. 

 

 

The school proactively identifies 

those young people at risk of 

leaving and works with them to 

support them into another provision. 

 

 The school keeps KCC informed of 

destinations of students. 

 

The school keeps KCC informed 

and updated of the destinations of 

all students. 
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 The school understands the 

safeguarding and wellbeing 

implications of those pupils not 

engaged in education who go on to 

become NEET. 

 

The school fully understands the 

safeguarding and wellbeing 

implications of those pupils not 

engaged in education who go on to 

become NEET and works to ensure 

early identification of those at risk. 

 

 The school ensures that young 

people without a September 

Guarantee are supported across the 

summer period into a destination in 

September. 

 

The school ensures that all young 

people without a September 

Guarantee are actively supported 

across the summer period into a 

destination in September and 

signposted onto additional support 

mechanisms such as Youth Hubs. 

 

  Mediation (or other support, 

including Early Help) is offered and 

provided to returning CME or EHE 

pupils to support re-integration to 

school. 

 

4.4 

When authorising or analysing 

absence, there is limited 

consideration of safeguarding and 

wellbeing vulnerabilities. 

When authorising or analysing 

absence, potential safeguarding 

and wellbeing vulnerabilities are 

routinely considered and explored 

with appropriate staff. Staff have 

expertise and provide opportunities 

to identify risk factors.  

 

When authorising or analysing 

absence, potential safeguarding 

and wellbeing vulnerabilities are 

routinely considered, explored and 

investigated by well trained staff 

and with a range of partners. 

Appropriate referrals are made to 

PIAS, Early Help or SCS. 

Curriculum and pastoral processes 
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are reviewed to provide 

opportunities to identify 

vulnerabilities.  

 

4.5 

There is a basic awareness of 

safeguarding practices, and the 

school takes safeguarding and 

health and wellbeing issues into 

account with a risk assessment 

before considering an exclusion. If a 

child or young person is open to 

Specialist Children’s Services 

(SCS), the school advises the social 

worker of the exclusion. 

The school considers the impact of 

pupils known to SCS when 

considering an exclusion and avoids 

this strategy as a sanction if 

possible where safeguarding 

concerns are identified. The school 

liaises with a safeguarding officer 

and a social worker when required 

and carries out a risk assessment. 

Other contextual safeguarding and 

health and wellbeing issues are 

considered. 

 

In prioritising safeguarding, the   

school seeks internal or alternative 

sanctions for all students where 

exclusion could be a consideration. 

The underlying issues regarding 

behaviours are understood and any 

sanction is used to address 

contextual and health and wellbeing 

issues internally and with partner 

services and agencies. 

 

 

 

 

 The school undertakes advice to 

implement robust risk assessments 

with accompanying Pupil Support 

Plan where appropriate. The school 

regularly monitors and reviews 

pupils’ wellbeing. 

 

The school undertakes advice to 

implement robust risk assessments 

with accompanying Pupil Support 

Plan where appropriate. The school 

regularly monitors and reviews 

pupils’ wellbeing. 

 

4.6 

The school has a clear anti-bullying 

strategy and the curriculum 

addresses bullying.  

 

 

All staff are fully trained to 

recognise and address bullying, and 

there are good systems in place for 

identifying vulnerabilities.  

 

 

There is a whole school approach to 

safeguarding with specific focus on 

additional vulnerabilities for those 

with protected characteristics or 

from vulnerable groups. 
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Staff are aware of guidance for 

radicalisation and Prevent, Child 

Sexual Exploitation (CSE), forced 

marriage, trafficking and Female 

Genital Mutilation (FGM). 

 

Strategies and school policies are 

impact assessed to identify any 

additional vulnerabilities for 

identified groups. 

There is regular review of the 

impact of the school’s approach to 

identifying risks. There are targeted 

responses to these. 

4.8 

Wellbeing feedback is sought from 

pupils and staff, and information 

captured is used in terms of 

planning and development. 

 

The school seeks to improve 

engagement with pupils and staff 

regarding their wellbeing. Feedback 

is used to inform planning and 

development and resource 

allocation. 

 

Pupil and staff wellbeing levels are 

routinely sought through a variety of 

mediums. The feedback is used to 

inform the school action plan and 

staff development. The impact of 

any actions is fully evaluated. 
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5. Pupils 
Resources / support 

available Assessment Criteria 

 In an Emerging School: In an Established school: In an Advanced school: 

5.1 

All pupils are aware of expectations 

in terms of progress, achievements 

and outcomes, regardless of need. 

 

 

 

 

 

All pupils are involved with setting 

good expectations in terms of 

progress, achievements and 

outcomes, regardless of need. 

 

All pupils are proactively involved in 

setting high expectations in terms of 

progress, achievements and 

outcomes, regardless of need. 

 

 

 

Participation forums 

chaired by The 

Education People’s 

Deputy Area Leads  

 

Schools can access 

support for SEND 

learners looking for 

employment 

opportunities as an 

alternative to FE 

through the Specialist 

Employment Service -

Kent Supported 

Employment via The 

Education People 

 

There is a developing focus on the 

pupils’ strengths, abilities and 

successes as well as their needs 

and barriers. 

 

There is good understanding of 

pupils’ strengths, abilities and 

successes as well as their needs 

and barriers, taken from a variety of 

sources. 

 

There is sound understanding and 

celebration of pupils’ strengths, 

abilities and successes as well as 

their needs and barriers. The 

multiple aspects of the needs of 

pupils are addressed and 

considered together. 

 

The school is developing ways for 

pupils to contribute to the 

development and implementation of 

support. 

• CYP feel confident that staff 

understand what works well for 

them as individuals. 

 

 

Pupils are routinely asked for their 

contribution to the development and 

implementation of support.  

 

•  CYP feel confident that staff 

understand what works well for 

them and involve them in 

planning. 

                   

Pupils are treated as partners, with 

their contribution to the 

development and implementation of 

support respected and valued. 

• CYP feel confident that staff 

understand what works well for 

them and involve them in planning 

and reviews. 
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5.2 

The views of the pupil are sought 

for Elective Home Education (EHE) 

referrals and hard to place   

placements. 

The views of the pupil are routinely 

considered for EHE referrals and 

hard to place placements. 

 

The pupil voice is sought, formally 

recorded and taken into 

consideration for EHE referrals and 

hard to place placements. 

 

 

   

5.3 

The school strives to develop pupil 

independence and transition 

planning between settings and into 

adulthood. 

 

Pupils are fully supported to 

develop independence and there is 

some transition support between 

settings and into adulthood. 

 

Pupils are supported to develop 

independence and transition 

smoothly between settings and into 

adulthood. 

Kent Choices Live 

events 

 

Access to Career 

Enterprise Advisors 

 

Access to TEP 

Participation forum 

meetings 

 

Access to Made in 

Kent 

 

School access to four 

hours apprenticeship 

or transition support 

from TEP 

 

Access to TEP 

CEIAG district cluster 

meetings 

 

All pupils including disadvantaged, 

vulnerable pupils and those with 

SEND have clarity on how to 

achieve next steps to reach their 

goals and are encouraged to 

consider career options at all key 

stages. 

 

 

All pupils including disadvantaged, 

vulnerable pupils and those with 

SEND have well-planned 

opportunities to consider career 

options and aspirations at all key 

stages. Pupils feel confident they 

can achieve the next steps with 

appropriate support and challenge. 

All pupils including disadvantaged, 

vulnerable pupils and those with 

SEND benefit from a well-planned 

careers programme at all key 

stages. They feel confident they can 

achieve the next steps with 

appropriate support and challenge 

and have high aspirations. 

 

All students achieve at least 

Progress 5 including English and 

Maths. 

 

All students have access to a career 

inspiration curriculum. 

Pupils are involved early on (Yr. 8 

and 9) regarding next steps and 

pathway options post-16. 

 

All students are supported to make 

informed applications for post 16. 

All students take part in options 

events within school and the local 

community. 

 

Appropriate transition activities are 

developed to support all pupils to 

access post-16 provision. 

 

 Pupils (and families) are offered 

appropriate transition support 

Pupils (and families) are offered 

appropriate transition support 
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(including Early Help). 

 

(including Early Help) and 

supported to access this. 

 

 Any students without September 

Guarantees are supported to 

achieve one. 

 

All Students have a September 

Guarantee by the end of June.  

 

 Vulnerable students are monitored 

until November to ensure 

attendance at their chosen provider. 

 

All students have a minimum of four 

good experiences with an employer 

as part of their career inspiration 

agenda. 

 

5.4 

Pupils are aware of their own 

attendance, the school expectation 

regarding attendance and the 

impact of poor attendance on their 

learning. They feel able to discuss 

reasons for non-attendance. 

 

 

 

 

 

 

Pupils are clear on their own 

attendance figures and understand 

any improvement targets. They 

understand the impact of non-

attendance. They are aware of the 

school’s position regarding 

attendance. They know that they 

will be supported when they discuss 

reasons for non-attendance. 

 

 

 

Pupils are fully aware of their own 

attendance figures and are involved 

in the review of any targeted 

intervention. They understand the 

impact of non-attendance. They are 

aware of and understand the 

school’s position regarding 

attendance. The school supports 

young people with issues impacting 

on non- attendance in a solution- 

focused way. 

 

Rewards and sanctions are in place 

and consistently applied. Pupil 

views are sought. 

Rewards and sanctions are clear to 

all and consistently applied. Pupils 

are involved in target setting and 

personal plans. 

 

The pupils are consulted on reward 

systems and policy and able to 

describe a fair and transparent 

system. 

 

Some pupils are highlighted for There is good data scrutiny and The school has developed good 
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support and/or intervention with 

systems developing. 

 

this, along with local knowledge, 

results in more individuals targeted 

as part of a broader strategy. 

practice based on outcomes for 

individual pupils as part of its overall 

strategy. Individual targeted support 

is regularly monitored and reviewed. 

 

  The school uses networks to 

develop further. 

 

5.5 

The best interests of the child are 

considered against the impact of the 

cohort when taking the decision to 

exclude. 

The voice of the child helps to 

inform the most effective sanction 

given, which may not be an external 

exclusion.    

 

The voice of the child is taken into 

account at all times. 

 

 

 Consideration is given as to 
whether the pupil may have unmet 
needs (such as mental wellbeing 
and environmental factors) which 
have led to challenging behaviours, 
and therefore exclusion is not 
deemed appropriate. 
 

The school is fully aware of all 

aspects of pupils’ profiles to enable 

most appropriate sanctions to 

change behaviours.  

 

  External exclusion is not seen as a 

favourable option.   

 

5.6 

New pupils starting at the school 

receive good induction and 

assessment. 

Pupils are appropriately supported 

with learning based on good 

assessment and pastoral 

knowledge, and make good 

progress. 

 

Pupils are tracked and monitored to 

ensure progression continues 

beyond initial language stages.  

 

 

Pupils who are vulnerable or with Pupils who are vulnerable or with Pupils who are vulnerable or with 



KCC Inclusion Toolkit – Inclusion Workbook 
Information and Intelligence, Children, Young People and Education, Kent County Council 
Copyright © 2020, KCC, All Rights Reserved 

33 
 

 

protected characteristics feel safe 

and are able to learn and achieve. 

protected characteristics feel safe 

and are able to learn and achieve. 

 

protected characteristics feel safe 

and are able to learn and achieve. 

 

All pupils are protected and 

supported. 

All school staff are aware of how 

they can support pupils with 

individual needs. 

 

Strategies are in place for advanced 

learners of English to maintain 

progress. 

 Pupils are confident in approaching 

anyone in the school. 

The curriculum and other school 

policies reflect the needs of a 

diverse and changing population.  

 

 Pupil wellbeing is assessed. Policies are reviewed to ensure they 

do not impact negatively on 

identified groups. 

 

 Pupils from vulnerable groups are 

equally protected. 

Strategies are in place to enhance 

wellbeing. 

 

  There are comprehensive systems 

in place to ensure that pupils with 

multiple vulnerabilities are not 

disadvantaged by a limited 

understanding of vulnerability. 

 

5.8 

The school is developing a 
curriculum to raise pupil awareness 
around safeguarding which 
considers needs including SEND. 
Pupils understand how to safeguard 
themselves. 

There is an age appropriate 
curriculum to raise pupil awareness 
of safeguarding issues including 
themes such as Prevent, CSE, 
FGM, mental health and emotional 
wellbeing, etc.  Pupils understand 
how to safeguard themselves. 

There is an age appropriate 

curriculum to raise pupil awareness 

of safeguarding issues including 

themes such as Prevent, CSE, 

FGM, mental health and emotional 

wellbeing, etc. Pupils understand 
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how to safeguard themselves. 

 

  The pupil voice is sought in the 

development and delivery of this 

curriculum. 
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6. Parents and Carers 
 

Resources / support 

available Assessment Criteria 

 In an Emerging School: In an Established school: In an Advanced school: 

6.1 

Families can contribute to the 

development and implementation of 

SEND support. 

Families are routinely asked for 

their contribution to the 

development and implementation of 

SEND support. 

 

 

Families are treated as partners, 

and their contribution to the 

development and implementation of 

SEND support is respected and 

valued. Co-production is embedded. 

 

SEND Code of 

Practice 2015 

 

DfE document: - 

SEND support: 

research evidence on 

effective approaches 

and examples of 

current practice in 

good and outstanding 

schools and colleges 

IASK on Local Offer 

page 

Understanding of the role of the 

wider family unit in pupils’ success 

is evident and developing. 

 

There is great awareness of the role 

of the wider family unit in pupils’ 

success and this is utilised. 

 

The role of the wider family unit in 

pupils’ success is paramount and 

given high value. 

 

Governors are aware of parent and 

carer engagement in school life. 

 

Governors promote parent and 
carer engagement in school life. 

Governors promote further 
engagement and participation 
including co-production in all 
aspects of school life. 

6.2 

Parents are signposted to 

information regarding EHE and the 

In-Year Admissions Process. 

Parents are actively provided and 

supported with information 

regarding EHE and the In-Year 

Admissions Process in an impartial 

way. 

Parents are proactively provided 

and supported with information 

regarding EHE (process and offer) 

to manage expectations and limit 

number of inappropriate EHE 

referrals through making informed 

decisions. 

 

 

  Parents are advised regarding the 

In-Year Admissions process, 

waiting lists and the LA is notified. 
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  The number of inappropriate EHE 

referrals is considered and used to 

inform advice and guidance shared 

with parents about this option. 

 

6.3 

Parents are always informed 

effectively regarding next steps and 

options for any transition. 

 

Parents have good information 

regarding steps for any transition 

and pathway options at the end of 

Key Stage 4. 

 

Parents are involved early on for 

any transition and in Yr. 8 and 9 

regarding next steps and pathway 

options post-16. 

 

 

Parents are involved in discussions 
around career aspirations at all key 
stages. 

Parents are encouraged and 
supported in exploring career 
options at all key stages. 

Parents are proactive in exploring 
career options and are involved in 
curriculum planning, mentoring and 
used as role models at all key 
stages. 
 

6.4 

The school has limited engagement 

with families regarding attendance 

concerns. School expectations 

regarding attendance rates are not 

clearly identified. 

 

Good and poor attendance is 

discussed when in contact with 

parents in a range of situations to 

emphasise importance. 

 

The school proactively engages 

with parents to address any 

concerns early on in a supportive 

way.  

 

 

 

Parents aware of absence reporting 

mechanism. 

 

Parents use reporting mechanisms 

well and are able to have 

discussions regarding any 

attendance issues they may have. 

 

Attendance is included as a context 

at parents’ consultations/school 

events etc. 

 

 

Parents are aware of rewards and 

sanctions. 

Parents are consulted on the range 

of rewards and sanctions. 

Parents have a named contact to 

discuss issues relating to non-

attendance. 
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  Parents are involved in policy 

development. 

 

6.5 

There is regular contact with 

parents when issues arise. Parents 

are informed when exclusion is 

used together with the reasons for 

it, both verbally and in writing. 

 

 

There are regular meetings in 

school with parents, and external 

agencies where involved, to review 

progress and look to implement 

additional support and strategies to 

maximise pupils’ chances of 

success.   

 

The school proactively engages 

with parents to address any 

concerns early on. 

 

 

 

 

Schools identify and signpost 

parents to appropriate support. 

Relationships with parents are 

valued and the school works hard to 

build rapport and provide consistent 

messages. 

 

The school works hard to ensure 

good working relationships with 

parents.  

 

 The school identifies and signposts 

parents to appropriate support.   

Parents are fully engaged with the 

approach needed and decision-

making process to provide 

consistent response when dealing 

with challenging behaviours.   

 

  There is regular home/school liaison 

and strategies are identified in 

partnership.   

 

  Schools identify and signpost 

parents to appropriate support and 

remain a key professional in 

coordinating a joined-up approach. 
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6.7 
 

Parents have information about how 
children are safeguarded in school. 

Parents are well informed about 
how pupils are safeguarded in 
school and have confidence in the 
processes.  

Parents are consulted and involved 

in the development of safeguarding 

strategies in school. 

 

 

6.8 

The school demonstrates signs of 

success with parents and 

community involvement in school. 

 

 

The school is aware of barriers to 

engagement. Strategies and 

resources are targeted at engaging 

with families and communities, 

including exploring creative ways to 

involve them. 

 

There is a good understanding of 

communities. The school goes into 

the communities to engage with 

them.  

 

 

  Families feel part of the school 

community. The school are involved 

in addressing some of the external 

issues with other local schools. 
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7. Wider Community and Collaborative Work 
 

Resources / support 

available Assessment Criteria 

 In an Emerging School: In an Established school: In an Advanced school: 

7.1 

Staff (internal and external), other 

agencies, pupils and families share 

information and strive to build 

trusted and supportive relationships. 

 

 

 

 

 

 

There is good information sharing 

between staff (internal and 

external), other agencies, pupils 

and families. 

There are some trusted and 

supportive relationships between 

different stakeholders including the 

pupil and family. 

 

 

 

There is regular, up to date 

information sharing between staff 

(internal and external), other 

agencies, pupils and families. There 

are mechanisms in place to 

facilitate and support information 

sharing with external stakeholders. 

There are trusted and supportive 

relationships between different 

stakeholders including the pupil and 

family. 

 

SEND Code of 

Practice 2015 

 

DfE document: - 

SEND support: 

research evidence on 

effective approaches 

and examples of 

current practice in 

good and outstanding 

schools and colleges 

 Collaboration to address the same 

goals within the school community 

is developing (e.g. regarding 

attendance). 

 

 

Systems for collaboration within the 

school community are well 

developed with clear individual 

accountabilities.           

The impact of collaborative working 

in the school community is 

monitored and reviewed to inform 

future work. 

7.2 
 

School is aware that KCC’s Fair 

Access Teams can signpost 

families to support and networks 

where appropriate when children 

are out of school. 

Links are made with other services 

to provide onward pathways for 

support for EHE pupils (e.g. Early 

Help Open Access). 

Links are made with other services 

to provide onward pathways for 

support for EHE pupils both within 

KCC (e.g. Early Help Open Access, 

health) and other voluntary and 

charitable organisations. 
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7.3 
 

The post-16 school offer meets the 

needs of the school population. 

Students are encouraged to use the 

UCAS website. 

 

 

The post-16 school offer meets the 

needs of most of the school 

population.  

 

 

There is pathway and provision 

planning with other schools and 

providers post-16 to provide a 

diversity of options for all pupils. 

 

 
 

 

Access to 

Ready2work and 

Apprentice Kent 

websites 

 

Diagnostics on local 

offers from UCAS 

website to highlight 

gaps  Courses are developed to meet the 

needs of the students both within 

the school and in collaboration with 

other providers. 

 

Pupils at risk of NEET are identified 

and details shared with KCC Early 

Help teams and TEP’s Skills and 

Employability Service. 

 

 Students are encouraged to use the 

UCAS website and visit other 

providers. Providers come into 

school for information sessions. 

 

Students are supported to use the 

UCAS website and visit other 

providers. Providers are invited into 

school for information sessions. 

 

7.4 
 

The school addresses attendance 

issues independently and is 

developing awareness of local 

services to support families to 

improve attendance. 

 

The school is outward facing and 

links well with other schools and 

services to improve practice. It has 

good knowledge of support services 

locally. 

The school is outward facing and 

contributes to networks where good 

practice locally and nationally is 

shared.  

 

School is developing relationships 

with LA services for advice and 

support. 

The school proactively seeks advice 

and support from LA services at 

appropriate times. 

The school seeks creative solutions 

to support families with poor 

attendance, and proactively seeks 
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 advice and support from LA and 

other services at appropriate times. 

 

7.7 
 

The school safeguarding practices 
are sound and consider the wider 
community context. 

The school is well informed of 
external factors that may present 
safeguarding concerns/issues, and 
is beginning to amend practice in 
response. 

The school is fully aware of external 

factors which influence 

safeguarding practice, and updates 

this knowledge to inform its own 

practice and responses. It sees 

itself as a community resource. 

 

 

7.8 

The school is aware of external 

agencies available to support a 

wide range of challenges/issues 

and will regularly refer/signpost 

families to them. The aim is for a 

wraparound approach, leading to an 

inclusive outcome. 

The school is supportive of working 

with external agencies in order to 

provide a collaborative approach to 

a wide range of challenges/issues.   

 

 

The school proactively seeks to link 

with external agencies in order to 

develop a collaborative inclusive 

approach which also supports 

families and crosses transition 

boundaries. 

 

 

 The school supports families in 

accessing appropriate groups and 

activities. It remains in regular 

liaison to monitor and review 

strategies/interventions for noted 

improvements which can be 

recognised/utilised in school. 

The school remains in regular 

liaison with external agencies and 

the family to monitor and review 

strategies/interventions for noted 

improvements which can be 

recognised/utilised in school. 

 

  The school provides opportunities 

for parents and wider community 

practitioners to use school facilities 

for network /support groups. School 
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staff participate in these for greater 

understanding of the issues families 

are dealing with which impact on 

children’s behaviour. 

 

7.9 

The school has a basic knowledge 

of the communities it serves. 

 

The school has a good 

understanding of the communities it 

serves and is considering these in 

aspects of school organisation.  

 

School is continually developing its 

understanding of local communities 

and responding to needs in all 

aspects of school organisation.  

 

 

Extra-curricular activities consider 
the community context. 

Extra-curricular activities consider 
the community context and support 
local needs. 
 

There is strong inter-agency 
working to provide appropriate 
extra-curricular activities meeting 
local need and having a positive 
impact. 
 


