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Things to be aware of:
e 19th November: Communities of Practice-

_ Emotional Regulation
Partnership for

the Inclusion of - .
Neurodiversity in « 25 February: Communities of Practice-

Schools Supporting Communication

Medway Updates

 Medway Menu of Support
* Core offer (mandatory organised with schools
already) available to year 2 schools
 Wider Menu of Support available to PINS
Year 1, Year 2, This is Me schools
 Teams Channel “PINS Schools”
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Kent Updates

Menu of Support Calendar of events - KELSI

Paul Dix - When Adults Make the Change 6 month programme
« 18" September 2025 — 8am and 4pm

Kingsnorth Literacy Hub - Reading Ambition for All
« Enghubadmin@kingsnorth.kent.sch.uk

There are six modules:

* Guiding principles of SEND in mainstream schools — in person

« Understanding children’s needs; ensuring access to learning

« Adaptive teaching and appropriate adaptations to use in class
Neurodiversity: increasing understanding and supportive strategies
for teachers and pupils.

« Leading reading: High expectations for every child; using
assessment to create specific and effective support using your SSP
programme.

« Supporting children with a more complex SEND

Parent SEND Day 16" October 2025


https://www.kelsi.org.uk/special-education-needs/special-educational-needs/partnerships-for-inclusion-of-neurodiversity-in-schools-pins/calendar-of-events
https://www.kelsi.org.uk/special-education-needs/special-educational-needs/partnerships-for-inclusion-of-neurodiversity-in-schools-pins/calendar-of-events
https://www.kelsi.org.uk/special-education-needs/special-educational-needs/partnerships-for-inclusion-of-neurodiversity-in-schools-pins/calendar-of-events
mailto:Enghubadmin@kingsnorth.kent.sch.uk
mailto:Enghubadmin@kingsnorth.kent.sch.uk
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Lorraine Lewin
Fortis Trust Outreach Lead



Developing an Inclusive
Culture




Inclusive education can be defined as...

“an on-going process aimed at offering quality education for all while respecting
diversity and the different needs and abilities, characteristics and learning
expectations of the students and communities, eliminating all forms of discrimination”.

» (UNESCO, 2009, p.126).
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Expectations

High Teacher
Expectations

Everything You Need to Know

hy do high teacher
pxpectations matter?
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eochers with high expectations aencrally believe thot
all pupis are capabile of signficant progress despite

hes storting points. Fundamaeantolly, pupils make maone

rogress when teocher expectotions are high.

What are teacher
expectations?

Teacher expectations are beliefs that teachers
hold about pupils that affect their nteractions:
pupils interpeet teachers' expectations through
these interpretations and behave accordingly.

Characteristics of High Expectation Teachers
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The Expectation Effect

~yr 14



Practices of High Expectation Teachers

Jse positive baady longuoge ond focksd
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Expectation Interventions

Whilst tehoviours of high expectotions cannot be
completely embodied ond distilled into g list, teacher
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High Expectation Teaching

Dan't limit the learming of
pupss by selecting
challenges and level of
work Based an prior

attamment

Teacher Self-Efficacy

There're hints in the research Berature that a teacher's self-
efficacy - their belief in their own ability - affects their
expectations aof the potentiol progress pupds can maoke. By
supporting teachers to build ther self-efficacy, through
professional leaming n their subjects. it is likely that thair
expectations of puplls' potential wil increase. Teachers
bellefs In their own abdity 1o make o difference matters,

School Culture and Practices
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Adaptations

High quality teaching benefits pupils with SEND
The ‘Five-a-day’ principle

The ressarch underpinning the EEF's guidance report ‘Special Educational Needs in
@ Mainstream Schools’ indicates that supporting high quality teaching improves outcomes
for pupils with SEND. Five specific approaches—the ‘Five-a-day’ indicated below—are
particularty well-evidenced as having a positive impact. Teachers should develop a repertoire

2
@ of these strategies, which they can use daily and flexibly in response 1o individual needs, using
; them as the starting point for classroom teaching for all pupils, including those with SEND.

EXp"C“ Teacher-led approaches with a focus on clear explanations, modeiling
instruction and frequent checks for understanding. This is then followed by guided
practice, before independent practice.

Cogr"tlve and Managing cognitive load is crucial if new content is o be transferred into
metacognitive students’ long-term memory. Provide oppartunities far students fo plan,
strategies monitor and evaluate their own leaming.

Scaffolding When students are working on a written task, provide a supportive tool
or resource such as a writing frame or a partially completed example.

Airm to provide less support of this nature throughout the course of the
lesson, week or term.

Flexible Allocate groups temporarily, based on current level of mastery. This
grouping could, for example, be a group that comes together to get some

additional speling instruction based on current need, before re-joining
the main class.

Using Technology can be used by & teacher to mode! worked examples; it can

technology be used by a student to help thern to fearn, to practice and to record
their lsarming. For instance, you might use a class visualiser to share

studlents’ work or to jointly rework an incorrect mocled.




A positive and supportive culture

» Culture is difficult to see and is different in every setting, but it is core to a successful
organisation. It is a set of expectations and beliefs which all members of the community
have agreed and bought into. They are at the forefront of every decision and are
continually referred to. Relationships are based on this mutual understanding of what is
expected of everyone and how this should be modelled.

» Culture is about “the way we do things”- the practices and procedures which set high
expectations. Colleagues should be able to see everyone working in the same way,
setting the same high expectations for all. It is about the strategic direction of a school
with everyone on board sharing the same values and expectations (Bennett, 2017).

» BEING aware of language —e.g. not making comments :he is a little bit autistic




Logan Tyrrell
SEND Information Hub
Coordinator



Inclusive education

An insight into growing up with SEND through school
Presented by Logan Tyrell
September 2025
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Primary School

Glue ear at age 4-5

Autism Diagnosis at age 10-11

Isolated from other students

Loss of lunch break

Seen as a troublemaker



Secondary School and Sixth form

TEACHERS NOT 1-2-1 WELLBEING
MADE AWARE OF SUPPORT EVERY
MY DIAGNOSIS 1 TO 2 WEEKS

HIGH SOCIAL
ANXIETY

ORGANISED
AUTISM
AWARENESS

SOCIAL
ISOLATION
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Support that could have provided a better
start in education...

InClUSIVe * Wellbeing checks
Support N + Listening to the child

. * Included with other students rather than
Primary ... segregated

No ‘quick fixes’




I n C lu S ive Proactive rather .than. fe.active: if a.child IS
known to have disabilities meet with them and
. . blems don’t arise
i practices in
d * 1-2-1 meetings
SeCO n a ry e Support with studying

SC h OOl. .o * Supportin managing anxiety
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Activity
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lcebreaker

Share with the table an example of a whole school inclusive approach in
your school that is effective and consistent?

« Why did you implement this?

« What impact was there following implementation?

* How did you bring all stafff’community onboard?

Where are you now?

Using the coloured cards and the grid, answer these questions about
your setting.

Do these stakeholders have an understanding of neurodiversity, types of
need and how these can impact learning?

Can these stakeholders identify, develop and evaluate reasonable
adjustments based on children’s needs?

Are stakeholders able to understand and manage their own reactions to
ND pupils and their behaviours?
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Where are you now?

Using the coloured cards and the grid, answer these questions about your setting.

Do these stakeholders demonstrate a knowledge and understanding of
neurodiversity, types of need and how these can impact learning?

Can these stakeholders identify, develop and evaluate reasonable adjustments
based on children’s needs?

Are stakeholders able to understand and manage their own reactions to ND
pupils and their behaviours?

Do these stakeholders demonstrate an understanding and knowledge about
intersectionality, such as ND and race, in their role?

Do these stakeholders understand the difference between equality and equity
and how this can influence policy making?

Do these stakeholders support children with speech and language needs in
teaching, unstructured times and within the school environment?

Do these stakeholders support parents and pupils through discussion,
coproduction, and review?
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What are the strengths that you already have within your
stakeholders?

How can these be utilised to create consistency within the
whole schools approach?

What needs to happen to move your answers to the left?




Kate Le Page
Headteacher Wells Free School,
Inclusion Champion KCC
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Data:
Can it help us better

support our
Neurodivergent pupils?

There are many different types of data that
we can use but they should all be used
cautiously and in a way that never loses
sight of the individual in front of us

The quality of questions that lead from the
data you collect will be key to working with
young people or groups of young people and
their families in working out the best plan for
support and outcomes

Looking for patterns in academic
assessment, relational reactions, attendance
and lateness are important; always apply
your knowledge of an individual child and
how their needs could impact on these



Final Thoughts

* Focus on the information you hold and consider your
ND children as a separate group and individually

* Truly see these children as you use the data you hold
on them

* Any plan which uses the data you hold should be
formulated by as many stakeholders as possible and
never in isolation — professional dialogue and
challenge is important as there are often complex
issues to consider



Refreshment Break
15 minutes



Domain 1:
Leadership, culture and
values

What next?

What is coproduction?

A process in which people use their lived and
learned experience and

knowledge to make decisions together, on an
equal power sharing basis:

e Co-design

e Co-decision making

e Co-delivery

e Co-review

What might it look like? Examples include:
Workstreams for large projects,

inclusion in steering groups from inception,
inclusion at the same point as

those with learned experience.

Kent and Medway Lived Experience Engagement
and Employment Framework



Coproduction

“Parents and carers of neurodiverse children have
opportunities to input into school practice and
policy at the school, such as through parental voice
DorEirsiE or a parent carer forum.”

Leadership, culture and e \What does coproduction look like in your school?

values How can schools ensure parents and children are a

What next?

meaningful part of the decision-making process-
not just consulted?

e \What are the barriers within your control and what
are the external constraints?

e How do we know co-production is working and how
do we show pupils and families that their voices
have made a difference?




Policy

“We are committed to the inclusion of neurodiverse
children through the development of school policy
and practice, including making reasonable

i »
Domain 1: adjustments where necessary.

Leadership, culture and e How are policies in your school supporting ND pupils?
values E.g. SEND, behaviour, bullying, attendance, uniform

What next? e How do policies demonstrate equity as well as
equality for ND pupils?

e Are there contradictions between policies that create
challenges for ND pupils (e.g., uniform vs sensory
needs)?

e How is coproduction used to develop policies in your
school?




Needs Led Provision

“We support needs-led SEND provision within our
school, rather than waiting for an EHCP or

Domain 1: diagnosis.”

Leadership, culture and . What are the challenges to implementing a needs-
values led approach for ND pupils?

What next?

What can be done to overcome these barriers?

What factors are within your control, and what are
external constraints?

What role does leadership play in embedding a
needs led culture?




e  Schools to promote and develop an inclusive whole school culture, ensuring they have appropriate skills
to engage with neurodiverse children.

o Schools to articulate a plan that embodies a whole school approach to neurodiversity.

o Leadership teams to understand the value of reviewing their policies and guidance to support inclusivity in
their schools.

Domai 1] 1 - e  SLT, governing bodies, SENCOs and whole school staff to sustainably create inclusive schools, including
] influencing teaching
Leaders h | p, Ccu Itu re and Action What will | Why are we Expected Expected changes for Expected changes for
Values change? |changingit? | changes for | the staff practice and the school and wider
the language community
Wh at next? children/you

ng people?




Domain 1:

Leadership, culture and Reflections

values

What next?
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Future Dates.

Dates Dates Topic
10th September Kent and Medway Whole School
2025 PINS 1 and 2 Approaches
15% October 2025 |PINS 2 Swale Environments
19th November Kent and Medway | Policy Writing —
2025 PINS 1 and 2 Relational
Approaches
14% January 2026 |PINS 2 Swale Supporting Mental
Health for staff and
pupils

25t February 2026

Kent and Medway
PINS 1 and 2

Communication
and Language

25t March 2026

PINS 2 Swale

Celebration
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ICB Update

Questions?



Partnership for
the Inclusion of Next Meeting Swale PINS Schools:

Neurodiversity in 15t October 2025
Schools Hempstead House Hotel
8.30am — 12.30pm

Relational Approaches
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