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How evidence-
informed is your 

school?
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Evidence Champions
WHY?
• To ensure school improvement priorities are framed in research evidence
• To find and assimilate relevant evidence.
• To contextualise evidence to suit the needs of the school.
• To act as a ‘filter’ – or an ‘engine’.
• To ‘mobilise’ the evidence across the school in a strategic way.
• To help dispel prevalent myths and dead ends.
• To encourage rigourous evaluation of current policies and innovations.
• To ask the difficult questions.
• To support and encourage disciplined enquiry across the school.
• To ‘reprofessionalise’ a teacher workforce that has been dominated and
the whims of external bodies.
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Evidence Champions
WHAT?
• Have a good working knowledge of the best available research evidence - and 
the limitations too.
• Ensure school improvement priorities and approaches are shaped by research 
evidence.
• Know the best available evidence to use and signpost colleagues to this.
• Help teachers and leaders to mobilise this evidence in classrooms.
• Help leaders to evaluate the impact of these approaches.



@EducEndowFoundn

Use of Evidence
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Having reflected on the ‘red flags’ and ‘bad science’:

– Have you used evidence previously that is not robust? 
What was it?
– Is this always a ‘bad thing’?
– In hindsight, would you still use this?
– How could you use these documents to support
decision making in your school?
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Mistakes to avoid
• Evidence-informed, not evidence-based.
• A scattergun approach.
• Sharing the evidence without practical examples.
• Not selective enough – it should fit the needs of the school.
• Not giving people enough time to translate into the context.
• Sharing partially understood evidence.
• Disregarding the practical wisdom of teachers.
• Evidence only tells us what has worked, not what will work.
• Research role becomes one person’s “hobby”



Case Study - East Farleigh Primary

Started ‘the 

journey’ 

Identified strengths 

and weaknesses

Took stock and 

prioritised

Devised a plan… 

changed THE PLAN

How do I - secure buy in?

- mobilise the research?

- implement evidence-informed practice?

- achieve sustainable change?

Will this drive rapid enough improvement?



‘Treat implementation as a process, not an event: plan and execute it in stages’

Journey of Implementation

EXPLORE
Define the problem you want to solve and identify programmes or practices to implement



Whole school focus

New initiatives – linked to EEF toolkit

Active ingredients

Golden thread linking research

Create a leadership environment and school climate that is conducive to good implementation

‘A leader takes people where they 

want to go. A great leader takes 

people where they don’t 

necessarily want to go, but ought 

to be.’

Evidence 
Informed 
Practice

Self-
Evaluation

IDENTIFY 
SINGLE 

PRIORITY

School 
development 

plan

Curriculum 
action plans

Monitoring 
schedule

Capture and 
celebrate 
progress

Clarity, consistency and collective 

responsibility:

• Governors

• Senior leaders

• Curriculum leaders

• Learning support staff

• Parents

• Pupils



Management and Delivery

 Build a case for change

 Create a systematic plan

 Involve all stakeholders

 Revisit, reinforce and review 
regularly

 Plan for the long-term and 
celebrate the wins, however 
small

 Start too late

 Lose focus or momentum

 Ignore internal resistance

 Assume it is being done as 
intended

 Expect to see immediate 
evidence of impact

“Change is hard at first, messy in the middle and gorgeous at the end.”

What did we learn?



To this… 

Impact

From this… 



Case Study - Fulston Manor

Non-selective 1400 pupil secondary 
school

Whole School Priorities/SIP 
• Attendance – post pandemic

• Culture - safety

• Curriculum – broad, balanced & progress



Journey of Implementation – Fulston Manor

• Problem – improve awareness and 
use of research, use of ‘best bets’

• Interventions
• Check for understanding – questioning 

& Recall
• Modelling – scaffolding & stages of 

practice
• Metacognition

• Implementation
• Circulate research to SLT/HoDS
• Staff CPD – training days weekly 

sessions
• Developing common language

• Professional development
• EEF, KAH research, BERA, Google 

Scholar
• Motivate teachers – weekly sessions, 

from HoD, sharing good practice and 
sources of research

• CPD/Research Newsletter



Management & Delivery 

• Problems
• Initial enthusiasm provided too 

much information 
• Research for all points of view 

therefore had opposing idea
• Identifying ‘quality’ research

• Solutions
• Use research for current problems
• Review research and decide on a 

Fulston appropriate approach
• Use of the Chartered College of 

Teaching crib sheet 

• Successes
• Research considered approach by 

staff
• Greater awareness amongst staff
• Common language
• Lasting impact of approaches
• More than planned impacts



Impact – Fulston Manor

Planned for 

• Increased discussion, 
acceptance & use of research

• Use of Rosenshine consistently 
and later narrowed

• Knowledge retrieval in all 
lessons, greater understanding

• Subject knowledge, schema 
development and reduced 
misconceptions

Additional

• Assessment – mixed approach

• Behaviour – in response to in 
year 

• Wellbeing – ‘mass hysteria’

• CPD – EEF approach 

• Literacy focus – Tier 2& 3 
language, reading of students & 
to students



Questions
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