
The EEFective Kent Project

Making it Work for All:  

Moving from Implementation to Impact 



Evidence Based Training Workshop:



Formative Assessment





Overview





The principle
"If I had to reduce all of educational psychology to just one principle, I would say this: The most 
important single factor influencing learning is what the learner already knows. Ascertain this and 
teach him [or her] accordingly” (Ausubel, 1968)

The uncomfortable fact:
Students do not learn what we teach

What is learning?



2+ months additional progress on 

Attainment 8 is equivalent to a 

25% increase in learning 

Dylan Wiliam 2018

The EEF also reported that progress made 
by children in the lowest third for prior 
attainment was even greater than that 
made by children in the highest third

25,000 students

140 schools

1% of teachers time

Report by NIESR





Kent’s Local EFA Network

Network of schools sharing successes and challenging along with collaborating on 
implementation ideas.



Implementing EFA in Primary

Case Study:

Mersham Primary School
1 Form Entry
Rural context



Implementing EFA in Primary

Reasons for choosing EFA:

• Impact of the pandemic

• Small groups of children not achieving the expected standard at end of KS2

• Formative assessment as key

• Workload implications



Implementing EFA in Primary

Working with EFA Mentor to launch the programme:

• Initial training – involving those leading the programme

• Understanding the ‘Why?’

• Structure of the programme

• The role of the TLC leaders



Implementing EFA in Primary

Monthly TLC workshops – teacher perspectives:

• Value the opportunity to reflect and discuss

• Hearing other’s perspectives and ideas

• Permission to experiment

• Leadership opportunities



Implementing EFA in Primary

Challenges in implementation:

• Peer observations - scheduling

• Staff departures



Implementing EFA in Primary

Outcomes so far:

• Pupils’ involvement and engagement in learning increased

• Toolkit of subject specific strategies for ‘in-the-moment’ assessment

• Greater understanding of effective assessment practice across the team

• Reduced workload

• Taken on TLC structure



Assessment is only for the teacher 

True False



Assessment increases workload

True False



Assessment slows down my teaching

True False



Students can provide me with the information 
they have understood 

True False



Statements are better than questions

True False
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