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Welcome to our Spring edition of The Governor magazine.  As 
governors your role in working in partnership with school leaders 
to ensure the very best possible educational outcomes for 
children and young people has never been more important. We 
are constantly striving to ensure you have up to date, accurate 
information to support your role. Many governors have contacted 
us to tell us how you appreciate the regular briefing notes we 
provide.  I am glad these are useful and on-going feedback will be 
very much appreciated. 

I am aware that recruitment has been an on-going challenge for 
some Governing Bodies. While the team have been undertaking 
several recruitment drives there are still vacancies. This term 
the Area Governance Officer are working directly with SGOSS – 
Governors for Schools in a further recruitment drive to fill as many 
vacancies as possible. It would be helpful if you could ensure your 
clerk has updated your school records on CPD on-line to ensure 
we have an accurate picture of vacancies across the County.

Thank you for your commitment and hard work to ensure Kent 
schools continue to improve. 

We would like to hear from 
you and welcome your 
contributions or suggestions 
for future issues of the 
Governor. Please contact us 
at: the Governor, G54 Sessions 
House, County Hall, Maidstone, 
Kent, ME14 1XQ or email 
leadershipgovernancecentral@kent.gov.uk

Leadership and Governance Team

Contact: For general enquiries, please  
contact us centrally:

Email:leadershipgovernance 
central@kent.gov.uk

TEL: 03000 417979

Sue Tunnicliffe: Senior Improvement 
Adviser – Leadership and Governance

Aileen Cooper: Governor Training and 
Development Co-ordinator
03000 414469

Sue Hill: Clerking Service Manager

03000 412910

Tina Gimber: Area Governance  
Officer (South Kent) 
03000 415030/07712 301352  

Lorraine Monkhouse:  
Area Governance Officer (East Kent) 
03000 414510/07860 704198

Julia Durcan Area Governance  
Officer – (West Kent) 
03000 410298/07860 704200

Suzanne Mayes: Area Governance 
Officer (North Kent) 
03000 416447/07712 301353

Address
Leadership and Governance, Room  
2.18 Sessions House, County Hall, 
Maidstone, Kent, ME14 1XQ
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We are about to publish our Vulnerable Learners 
Strategy, which brings together in one document all 
the actions we are taking in partnership with schools to 
improve outcomes for vulnerable and disadvantaged 
children and young people. It also sets out examples of 
good practice in schools and strategies that are having 
some impact in narrowing achievement gaps and 
promoting greater social mobility. 

Our starting points, both nationally and in Kent, are not 
good. Some argue that social mobility is less in the UK 
now than it was some years ago. This means that the 
circumstances of a child’s birth and the family’s social and 
economic conditions determine more than ever the child’s 
success in the education system and the labour market. 
The fact that this relationship between poverty and life 
chances is more pronounced in the UK than in most other 
European Countries makes it even more unacceptable.   

The school system cannot solve this on its own, but it can 
contribute a great deal to improving life chances. We aim 
to be making more of a difference for those at greatest 
risk of poor outcomes. Schools matter, having access to a 
good school and good teaching matters even more and 
what matters most is that good schools are inclusive places 
which achieve good outcomes for all the pupils. Education 
is the greatest opportunity young people have to achieve 
life- long benefits. At present these benefits are greater for 
some and far too limited for others, often through no fault 
of their own.  

In a recent speech the Prime Minister stated that improving 
social mobility is a priority for the government. He said 
clearly that lack of social mobility is damaging for the 
country’s economic growth and wealth creation, and 
represents a waste of talent which the country cannot 
afford.    

For individual children and young people who live in poor 
and disadvantaged circumstances, the lack of sufficient 
opportunity to make better progress in the education 
system, to have greater fluidity in the pathways that 
they can take and to have the chance to become more 
upwardly mobile, is a double disadvantage. One of the 
biggest challenges for the education system is to change 
this.   

A key policy has been the introduction of the Pupil 
Premium, where the expectation is that this funding 
will be used effectively to raise attainment for pupils 
who are eligible for free school meals and thereby close 
achievement gaps between these pupils and their peers. 
The Pupil Premium has promised much but so far it 
has delivered relatively little improvement in Kent and 
nationally. We are continuing to focus on this challenge 
and to find out more about, and disseminate, what works 
in making a difference. 

The Vulnerable Learners Strategy is our attempt to move 
this agenda forward in Kent in a more significant and 
joined up way.  We expect to publish this document in 
March.  

The Vulnerable Learners Strategy
and the Pupil Premium
Patrick Leeson, Corporate Director, Education and Young People’s Services



Let us consider some of the challenges. In Kent a child or young 
person who is eligible for free school meals is likely to achieve less 
well than similar pupils nationally. Gaps are wider in Kent than 
the national average achievement gaps for the end of Primary 
and Secondary school at ages 11 and 16, and the situation does 
not improve by age 19. While standards of attainment continue 
to improve overall each year, with Key Stage 2 outcomes in line 
with the national average and GCSE outcomes above the national 
average, the outcomes for pupils on free school meals have shown 
limited improvement in the last two to three years. 

In 2015:

• The percentage of FSM pupils in the Early Years Foundation 
Stage achieving a Good Level of Development improved to 
60.1% compared to 57.6% in 2014. Overall 74% achieved a 
Good Level of Development. However, at the same time the 
achievement gap widened to 15%, compared to 2014 when 
the gap had narrowed to 12%. 

• At Key Stage 1, the attainment of FSM pupils improved at 
Level 2B and above and at Level 3 across all subjects. These 
improvements reflect a three year upward trend, which is 
positive.  

• At Key Stage 2, there were very small improvements in the 
gaps in attainment for FSM pupils.  The level 4 attainment of 
FSM pupils in Reading, Writing and Mathematics combined 
improved from 65.5% in 2014 to 67.3% in 2015. Overall 80% 
of pupils achieved this outcome. The gap between these 
pupils and non FSM pupils reduced very slightly for the third 
successive year from 17.8% in 2014 to 17.6% in 2015.  
The national gap is 15%.

• At Key Stage 4, the attainment gap between FSM pupils 
and their peers for 5 or more A*- C grades at GCSE including 
English and Mathematics was 33.8%, compared to 34.3% in 
2014. The national gap is 27%. Overall 57.3% of pupils in Kent 
achieved this outcome. While the gap narrowed slightly 
more FSM pupils achieved this GCSE benchmark, 30.6% 
compared to 26.5% in 2014, and compared to 63.5% of 
non FSM students. At the same time 46 Secondary schools 
reduced the FSM gap compared to 41 schools in 2014. 

• At A Level and Post 16, the level 2 attainment gap for FSM 
students narrowed by 5 points to 20% in 2015 compared 
to 25% in 2014. While this is welcome improvement it is still 
above the latest available England gap of 17% and places 
Kent in the bottom quartile for the country.

• The level 3 attainment gap remained static at 32% for 2014 
and 2015. This is above the latest available England average 
of 25% and places Kent in the second quartile for the 
country.

• The latest Learning Plus UK data set (November 2015) 
shows that FSM students attain on average 15 points 
fewer than non FSM students for each qualification type. 
Overall retention at post 16 for FSM students in Kent is 61% 
compared to a national rate of 68%. The overall retention 
rate is 88% in Kent, which is in line with the national rate.

At the same time pupils on free school meals are 
disproportionately represented in groups that 
require significant additional support. They are 
more likely, than other pupils, to:

• Be excluded from school
• Be taught in lower sets and streams
• Spend more time with Teaching Assistants 
• Have poor attendance 
• Have special educational needs
• Participate less in enrichment activities 
• Have less access to music lessons and school 

trips where cost is an issue
• Attend schools that have greater challenges
• Be involved in youth offending 
• Become NEET
• Have more difficulty finding good employment
• Have less chance of going to university

While these trends exist, they are not pre-
determined and it is vitally important that we 
do not make assumptions about, and have 
lower expectations for, children from poorer 
backgrounds. Children on free school meals are 
not a homogenous group. They are individuals and 
meeting their needs and realising their potential as 
individuals is what matters. 

The tyranny of the average can apply, if we are not 
careful, and our expectations may go no higher 
than what we have come to expect for certain 
groups of learners. It is salutary to remember that 
children form advantaged backgrounds do better 
than expected in relation to their cognitive abilities 
and children from poorer backgrounds achieve 
worse than expected in relation to their potential. 
Schools have to challenge these embedded 
expectations and schools that make the effort 
to have more individualised and personalised 
approaches are more likely to break the cycle of 
disadvantage.
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The Pupil Premium currently delivers £50 million pounds 
‘additional’ funding to Kent schools. How schools use the 
resource makes a difference. Some schools are succeeding 
in narrowing achievement gaps and a good number of 
schools have an impressive trend of reducing gaps for 
the past three years. Pupil Premium funding is now also 
available for Early Years settings.  

While some would argue, with justification, that the funding 
is not entirely ‘additional’ as schools have experienced flat 
cash funding settlements for several years, (and therefore a 
cut in their budgets which is set to continue), the question 
remains about how schools target additional effort and 
some additional resource to improve the opportunities and 
outcomes for the most disadvantaged pupils, with a clear 
target to reduce achievement gaps. 

1. The first strategy is to do the core business well, which 
means ensuring all teaching is good, teachers improve by 
working closely with other teachers and learn from the 
best, and the test of good teaching is the achievement 
of expected and better than expected rates of progress 
for all pupils. Too much variation in the progress rates for 
different groups of pupils would suggest the need to re-
think teaching approaches. 

2. This is best achieved in school cultures that support 
teacher development and improvement, and 
professional learning, where coaching and collaboration 
are given more time than compliance activity and where 
monitoring activities give teachers solutions and ideas for 
achieving a better outcome.  

3. The evidence suggests that schools that avoid in-school 
social segregation achieve better engagement, higher 
levels of motivation and more positive attitudes by 
learners, especially those that are likely to experience 
disadvantage. Social segregation, characterised for 
example by rigid ability and attainment grouping 
with little fluidity, a hierarchy of subjects or curriculum 
opportunities and differences in access to the best 
teaching, limits opportunity and has a detrimental 
impact on engagement and resilience.

4. Increasingly schools are paying more attention to 
character education, that is, focusing on developing 
children’s and young people’s attitudes and aptitudes, to 
improve resilience, self-motivated learning, perseverance 
and ambition. The evidence tells us clearly that social and 
cultural capital, confidence, self-control and self-belief are 
as important or maybe more important than cognitive 
ability for success in education and in the labour market. 
Engagement in enrichment activities that help to 
develop these qualities, including sports, after school 
clubs and trips, are taken for granted by many children, 
but more effort is needed to ensure pupils on free 
school meals participate in them and get the benefits. 
Sometimes this will cost money.   

5. The basics matter. Ensuring pupils attend school 
regularly, are prepared for learning with the right 
equipment, and do not miss learning time because they 
are excluded from class or from the school makes a big 
difference.   When absence and exclusion feature strongly 
for some individuals, schools that provide additional 
support to catch up are less likely to see gaps widen or 
children fall further behind.  

6. Some things are free. Schools that adopt a growth 
culture that embeds the belief that all children can do 
better than expected, that their innate abilities and 
aptitudes can be improved with the right support, and 
that promotes practice that does not give up on any 
child are more likely to get the engagement and effort by 
all children to do well.    

7. The Sutton Trust’s evidence papers, including the most 
effective and low cost strategies in their Teaching and 
Learning Toolkit, are not used as widely and consistently 
as they could be by schools to narrow achievement gaps. 
These proven strategies include the regular use of helpful 
feedback to pupils, peer mentoring and peer assessment, 
the use of meta-cognition which encourages pupils to 
reflect on and develop their learning techniques and 
habits, and the development of mastery learning (which 
involves regular practice) and the use of coaching for 
children and staff.  A recent report by The Sutton Trust 
concluded that while more than 60% of schools had 
accessed and knew about the Toolkit less than 10% of 
schools were using the strategies effectively. 

8. And lastly, some children need more teaching as 
individuals and in small groups in addition to whole class 
lessons and some children need more help and time to 
do homework, often in the school because they cannot 
do it at home. At a time when it is estimated that 50% 
of children are having extra tutoring outside school, it is 
not unreasonable to expect that disadvantaged children 
would need additional teaching and coaching. They are 
also likely to need the support of nurture groups to build 
relationships and attachment to learning. 

So what should we be doing, or doing more of, or more effectively?



I was pleased to meet a number of you at the 
recent Kent Chairs of Governors Conference 
where Sally Lees, Chair of Kent Association of 
Headteachers and I jointly presented an update 
on the development of Kent’s Leadership 
Strategy,  ‘Kent Leaders in Leadership’. The 
strategy has three priorities for leadership:

• Inspiration and support
• Training and development
• Capacity building for the future.

The role of governors both as leaders in 
schools and in supporting the development 
of leadership (in particular, headteachers) in 
schools is of course crucial. The governance 
team are currently reviewing the training offer 
to governing bodies to ensure that it meets both 
current needs and the demands of a changing 
educational landscape.

Kent Leaders in 
Leadership -  
A new Leadership 
Strategy for Kent 
Schools

Gillian Cawley – Director of Education Quality 
and Standards

Some of these strands cost more money but a lot of the work, 
that delivers what the Pupil Premium is there to achieve, is core 
work for schools and if it is not already it should be developing 
as accepted good practice. What stands out, what seems to 
work and is most effective, is the capacity to have more flexible 
and personalised approaches in schools. 

The Local Authority, in trying to support this vital effort to 
narrow gaps and improve life chances and social mobility, has 
also taken steps to use its resources differently. We have:

• Funded and promoted school collaborations and school to 
school support, as one of the best ways to support teacher 
development and spread the influences of the best practice 
in improving teaching and raising standards, including 
narrowing achievement gaps.  

• Devolved resources for special educational needs, including 
the Specialist Teaching and Learning Service, to District 
LIFT (local inclusion forum team) meetings coordinated by 
lead Special Schools and overseen by executive groups of 
Headteachers. These are designed to provide support to 
schools to achieve better outcomes and narrow gaps for SEN 
pupils.   

• Allocated outreach funding to Special Schools, to provide 
more bespoke training and advice to mainstream schools on 
more specialist aspects of SEN, including autism and speech 
and language needs. 

• Rolled out a new system for allocating high needs funding to 
schools, for pupils with special educational needs, to support 
earlier intervention and a more flexible approach to targeting 
the available funding to where it is most needed. 

• Re-organised the Pupil Referral Units, including the Education 
Health Needs Service, and devolved or delegated the funding 
to local management committees run by headteachers, or to 
groups of schools that wished to collaborate on alternative 
provision rather than have a PRU.  This was designed to have 
more local decision making and flexible use of resources to 
support vulnerable pupils at risk of exclusion.  

• Developed and delivered a new Early Help and Preventative 
Service, which is designed to work closely with schools in 
providing more responsive and timely additional support for 
vulnerable and disadvantaged children and young people, 
and their families. This resource should also be used to have 
an impact on improving outcomes for these pupils, on 
removing barriers to their learning and engagement and to 
narrowing achievement gaps. 

I would ask Governors to ensure that your school is engaging 
effectively with these new ways of working and, we think, 
improved ways of using our resources for the most vulnerable 
learners. 

I would also ask Governors to keep under review the school’s 
use of the Pupil Premium and approaches to narrowing 
achievement gaps; to undertake a Pupil Premium review if that 
would be helpful; and to show willingness to learn from other 
schools that are demonstrating success in narrowing gaps.    

Thank you. 
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St Francis Catholic Primary -  
Our Journey from Ofsted 
Inadequate to Good

Case Study 

Sarah Whitbread - Chair of Governors St Francis Catholic Primary, Maidstone

When I reflect on how I led a small, 
inexperienced Governing Body from 
Inadequate to Good in 20 months, I often 
bring to mind that chess adage.  It is 
certainly true that governance is not a 
hard game to learn to play, but it is a hard 
game to play well. 

St Francis Catholic Primary School was plunged into 
darkness in March 2013, with an Ofsted inadequate 
judgement. I say darkness without any sense of 
contrived irony or melodrama, for that is in essence, 
how it felt. A school with a reputation for strong 
Catholic morals and pastoral care, a recognisable 
heart of the parish and local community at which 
generations of the same families would attend; it is little 
wonder that parents, grandparents and those affected 
were visibly livid, feeling bruised, deceived, demanding 
answers. 

Similarly, this was a fact hard to stomach by many ‘on 
the inside.’ Ofsted recognized that pupils’ progress in 
English and Mathematics was slow, ‘leaders did not 
have high enough expectations’ and Leadership and 
Management was judged inadequate. The Governing 
Body fell into disarray. For the four core members that 
remained - shocked, saddened but not completely 
surprised by the judgement - a turbulent, uncertain 
future beckoned; the overwhelming desire to do 
the best for our children usurping any inclination we 
may have had to abandon the school. I found myself 
appointed as Chair with no true understanding of what 
effective governance should be like (although I had 
a firm understanding of what it shouldn’t be) and an 
intangible, daunting task ahead.

A parent governor for two years, I had become 
increasingly disillusioned with ‘governance.’ Governors 
were not invited into the school in any meaningful 
capacity, monitoring visits, of which I had completed 
just one in all that time, were not conducted with 
rigour. Questions were deftly batted away at meetings 
without reflection, and governors were not encouraged 

to develop their skills. We operated the circle model, 
with an unwieldy structure that did not promote 
valuable enquiry, instead favouring pontification, 
superficial discussion and chocolate digestives. In truth 
we did not hold the school leadership to account, and 
worse still, we did not know how to. 

Our first instinct was to tear up anything we thought 
we knew and begin with a blank canvas. I was 
assigned a National Leader of Governance, a great 
source of expertise, and together we discussed our 
ambition for the school. As I learned, even at the 
lowest point a vision to aim for is essential. Our mission 
was to create a different culture, of accountability 
and transparency, rebuilding lost trust and faith. We 
identified our priorities - the attainment of our children 
was in line with the national average, but historical 
underachievement and desultory ambition meant that 
children left the school as passive learners, ill equipped 
for the transition to Secondary school.  

We identified our priorities, constructing the skeleton 
of three committees, Curriculum, Finance and 
Strategy, with governors from our modest core in 
two or more groups. We drew up a Code of Conduct. 
The Post-Ofsted Action Plan, in which Leadership 
and Management played an integral part became 
a talisman to be referred to at all times. We went 
into the school and began the process of rebuilding 
professional relationships with staff. The Diocesan 
Education Commission sent us two Foundation 
governors and slowly our group expanded, with the 
later addition of three parent governors. 

Special Measures is not the lonely, barren wasteland 
that the media would have you believe it is. When 
the initial fear subsided, I found myself working late 
into the night, researching, reading, sending emails 
and preparing for what felt like weekly meetings and 
training sessions. Juggling working and governance 
was an all-consuming challenge. The more knowledge 
I accrued, the more it became evident of what was 
previously lacking and another challenge would 
present itself. 



Governors improved their skills in safeguarding, data 
analysis, monitoring intervention and provision, book 
scrutiny, SEND, Pupil Premium and FSM, the appraisal 
process, the right questions to ask, to challenge and 
evidence impact. I assigned monitoring roles according 
to the immediate need (Middle Leadership, English, 
SEND for example). The KCC Improvement Adviser led 
termly Progress and Impact meetings in which the SLT 
and I would scrutinise the data, to assess progress and 
identify areas to target for improvement. This informed 
the monitoring schedule and was translated into a termly 
newsletter for parents, providing headlines of where the 
need in school was, and how this would be addressed.  
We commissioned a Teaching and Learning Consultant to 
upskill our classroom teachers.  

The school’s results that year were 
phenomenal. Combined KS2 Reading, 
Writing and Maths improved from  
65.5% in 2013 to 92% in 2014.

In January 2015, twenty long months after being 
placed in Special Measures, and a full seasonal term 
after all external support had been removed; St Francis 
was judged a ‘Good’ school by HMI. The report stated 
‘Governors are astute and challenge school leaders with 
incisive questions. They are committed guardians of the 
vision and values for the school and convey ambition 
and confidence.’ It was an extremely emotional, quite 
overwhelming moment, to have the sustained efforts of 
all involved recognised in such a decisive, unequivocal 
manner. That one statement encapsulated all of our 
visions, achievements and more than we could have 
hoped for.

Sustainability

We drew up the remit to entirely reinvent ourselves, and 
we are still in the process of this. Our work is more refined 
now, cleaner and efficient, but it has taken months to 
arrive at this point, to think strategically, self-reflectively 
and with honest rigour. So what’s next for us and how to 
sustain the momentum?

Our formula now has become relatively simple. At the 
beginning of both this academic year and last our training 
governor ran a skills audit and self-evaluation.  Governors 
have come and gone - this is not a journey for everyone.  
I have found the SEF invaluable, for identifying skills gaps 
and recruiting new governors, who have not only the 
skills but the time, inclination and strategic perspective to 
carry the governing body forward. Ideally this should be 
reflected on at intervals throughout the year. 

Continual Professional Development and 
Becoming Outward Looking

It is easy to forget in the 
midst of great change 
that those who are 
directly affected are 
highly unlikely to have a 
thorough understanding of 
governance. Recognising 
and keeping abreast of 
changes in education 
is essential. We have commissioned two bespoke LA 
training sessions this year in New Methods of Assessment 
and the New Curriculum, and from Good to Outstanding. 
We intend now to share best practice in governance with 
other schools, including visiting a KS3 Curriculum Meeting 
at an outstanding Secondary school, to inform transition. 

Flexibility

The School Development Plan remains integral to our 
function as governors. At the beginning of this academic 
year, a core group of us met to expand, scrutinise and 
reference the SDP to inform our monitoring schedule 
and to ensure that we do not deviate from our priorities. 
Flexibility is key to this, and the ability to recognise when 
priorities have changed. At present our focus is the 
progress and attainment of the more able. The spotlight 
has shifted, enabling us to strategically consider the 
whole child and enrichment opportunities.
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Accountability

An intrinsic part of our development was learning 
that ‘all of us are leaders.’ All of us in education hold 
a privileged position, to be role models for children, 
and to each other. In FGB meetings for example, it is 
important for all governors to reflect on the questions 
they ask, the position they take – are my actions 
strategic or veering into the operational? Understanding 
one’s role and being accountable for this is imperative.  

Challenge, Impact and the Right  
Questions to Ask

Ask yourself what does this look like? This is one of my 
go to questions. You could say, in education, as with the 
best in modernist design, form follows function. At the 
culmination of every governor meeting, we question 
the impact we have made, for simply if we have made 
none why should we continue to meet? 

Refine focus and questioning, develop a governor 
aide memoire to ensure monitoring visits remain on 
track. For example, if the focus of your visit is quality 
of teaching, are you receiving evidence of clear 
triangulated judgements? Discuss as a group how you 
wish to record governor visits. 

Delegation

When I began this journey, it was very easy to become 
consumed by all tasks, and take all praise and blame 
squarely on my own shoulders. A governing body is just 
that, and cannot function without delegation and the 
skilling of all involved.

And so we arrive at my opening quote. To play well at 
governance, it is not enough to have the right skills or 
attributes. Governance is not a ‘tick-box’ exercise, it is 
meaningful, rewarding, challenging, intrinsic to the very 
fabric of your school, and when played well, it has a 
great impact for the pupils of your school, community 
and ultimately the wider world. 

‘It is not enough to be a good player, 
you must also play well.’ -  Savielly Tartakower

Case Study 

Top Tips for Rapid 
Improvements in Governance

Entirely re-invent your team constructing a 
structure to focus on priorities

Ensure all governors are aware of 
expectations and there is an agreed code  
of conduct 

Ensure everyone has a shared vision 
and mission – ensure that the GB is also 
outward looking

Learn that all governors are leaders and 
ensure delegation and upskilling of all 
involved

Rebuild professional relationships



King’s Farm School is a two form 
entry Primary school with Early Years 
Foundation Stage provision in both 
Nursery and Reception. The proportion 
of pupils with learning difficulties 
and disabilities is much higher than 
average. Many pupils have speech, 
language and communication 
difficulties or need additional support 
in order to achieve.  Following an 
Ofsted inspection in October 2014, 
King’s Farm School was judged 
inadequate and placed into Special 
Measures.

Ifield School is a Foundation Special 
School with 223 pupils with profound, 
severe and complex learning 
difficulties from Year R to Year 14.  The 
school gained National Support School 
status in June 2013, Teaching School 
status in September 2014 and was 
judged Outstanding by Ofsted in June 
2011. This judgement was retained 
subsequently in February 2014.  

The federation is led by Executive 
Headteacher, Mrs Pam Jones OBE, a 
National Leader of Education who 
was first asked to provide King’s Farm 
School with leadership support for 
school improvement in September 
2014, under a Memorandum of 
Understanding drawn up between the 
Governing Bodies of each school and 
the Local Authority.  

While the federation of a Special 
School and a Primary School may 
appear unusual, there are a number 
of factors which make the federation 
positive and beneficial for both schools 
to secure the very best educational 
provision and outcomes for pupils.  

These include:
• The close proximity of the two 

schools
• A history of strong collaboration 

between the schools in the 
operation and management of 
the Kings Farm Nursery

• Development of a curriculum 
which is broader and richer 
than that offered by a 
single institution, allowing 
improvements in learner 
outcomes to meet a diverse 
range of learning needs 

• Sharing of staff and resources to 
enrich opportunities for pupils 

• Development of current 
school leadership and aspiring 
leaders to secure the long term 
leadership of both schools

• Development of leadership and 
governance models determined 
by the need of the federation 

• The opportunity to promote 
inclusion on a wider scale to 
break down barriers 

• Achievement of economies 
of scale through the joint 
purchasing of goods and 
contracting of services

• The capacity to be able to 
dynamically respond to 
Government policy and look 
confidently to the future

Working with the two schools to 
secure a new federation was an 
exciting prospect and one which 
required sensitivity and understanding.  
From the initial consultation process, 
Governors were clear that both schools 
would benefit from the federation 
and clear advantages were identified 
for both schools, while remaining 
confident that each school would 

retain their own budgets and school 
individuality.

To ensure that the Federated 
Governing Body had the combination 
of skills required, all Governors were 
asked to undertake a skills audit.  This 
was an excellent opportunity to seek 
new Governors who could bring fresh 
eyes, valuable skills and experiences to 
this exciting phase of development.  

It was important for existing Governors 
to feel that their position was not 
being undermined or threatened in 
any way when considering the option 
of federation.  It was made clear to all 
Governors that they could continue 
to serve on the Federated Governing 
Body should they wish to do so.  As a 
federation there is no limit to the size 
of the Governing Body.

A Joint Governing Body Executive 
Committee was formed to undertake 
the background administration work 
crucial to the implementation of the 
federation.  Good clerking skills were 
also important to the process working 
smoothly.

Federations and collaborative working 
are a powerful way forward for schools 
to support one another.  Teaching, 
support staff and the Governing Body 
all benefit from the sharing of good 
practice.  A range of leadership and 
management qualities associated with 
project management and adapting 
to change were also developed 
throughout the process.

If you would like further information 
about our exciting partnership please 
don’t hesitate to contact us at  
CShed@ifield.kent.sch.uk

Becoming a Federation
Pam Jones OBE - Executive Headteacher

The Ifield School and King’s Farm Primary School Federation was formed in September 2015.   
The schools are located on adjacent sites in Cedar Avenue, King’s Farm, in Gravesham.
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Understanding School Budgets and Monitoring

11

As stated in the Governance Handbook 
(November 2015) the government is 
encouraging governors to focus on 
three core strategic functions.   
 

They are:

• Ensuring clarity of vision, ethos, and strategic 
direction

• Holding the Headteacher to account for the 
education performance of the school and its 
pupils

• Overseeing the financial performance of the 
school and making sure its money is well 
spent

It is vital that Governors hold the Headteacher to account 
for all finances and the effective management of financial 
resources to raise standards.

When setting a three year budget plan it is important to 
understand how the budget is made up, where all the 
income comes from and what factors affect both the 
current year and future years’ funding.  The Dedicated 
Schools Grant (DSG) funding is initially allocated by the 
Education Funding Agency (EFA) to the Local Authority 
(LA) and then the LA allocates it to schools.  This funding 
is allocated in two ways, through formula factors that are 

mostly based on pupil numbers and secondly through 
named pupil funding (high needs).  This information can 
be found on the KELSI website and is available for each 
school.  

The DSG is only part of the income received from the 
LA, the rest will be made up of funding for the Pupil 
Premium, Universal Infant Free School Meals, and Special 
Educational Needs. The school may also receive regular 
income from lettings, grants etc and there may be one-off 
income that year that the school is aware of. Once all the 
income streams have been identified they need to be 
included in the budget. 

Most of the school’s expenditure (generally 75-80%) 
will be spent on staffing so it is important to ensure the 
staffing structure is annually reviewed and fit for the 
strategic direction of the school.  A larger percentage of 
the budget spent on staffing may indicate some over 
capacity and possible inefficiencies. Once the staffing 
has been agreed the other costs to run the school need 
to be considered (generally 20-25% of the total income), 
including utilities, and curriculum requirements which 
should be in line with the School Development Plan.  
Using the previous years’ expenditure is a good place 
to start, but this may also embed historical patterns of 
spending which should be challenged and changed 
to achieve better outcomes.  All contracts should be 
reviewed when they come up for renewal as well as year 
on year costs, for example,  energy and other utilities 
should be regularly reviewed to ensure they are value for 
money.

Siobhan Cheeseman - Business Manager Schools Financial Services



Financial 
Management 
and Efficiency 
for Schools
The Department for Education 
have recently introduced a 
webpage for financial health and 
efficiency for schools. 

Good financial health and 
maximising the efficient use of 
funding is essential to delivering 
educational excellence. The 
economic climate means there is 
more impetus than ever for schools 
to become as efficient as they can. 
For schools to deliver the high 
standards we expect of them, they 
must start from a position of strong 
financial management.

The link below provides governors, 
headteachers, CEOs of multi-
academy trusts, and school 
business managers involved in the 
financial management of schools 
with relevant information, tools, 
guidance, and links to external 
resources in one easily accessible 
place. 

www.gov.uk/government/
collections/schools-financial-
health-and-efficiency

FINANCE

Capital income has been reduced over the years but the school may 
wish to contribute some of their revenue income to support a capital 
project.  KCC also offers loans to help with capital projects.

When essential costs have been determined, the school must look to its 
School Development Plan for any new projects aimed at improving the 
quality of provision and outcomes for pupils. 

Only the local knowledge of the Headteacher, Finance Officer, other 
staff and governors will ensure the budget is based on the most 
accurate up to date information available.  

Budget details need to be collated for three years and the Budget 
Planning Software (BPS) tool is available from Schools Financial Services 
for this purpose.  

The three year budget plan needs to be continually monitored 
and developed. For instance, the change to National Insurance 
contributions from April 2016 is an increased cost for all schools with no 
additional income to cover this.   The BPS also facilitates monitoring and 
can be used to create different scenario budgets to help with future 
planning.

The LA requires monitoring returns to be sent in after six and nine 
months of the financial year.  It is good practice for the Headteacher 
and Finance Officer to monitor more frequently, ideally monthly, to 
ensure the school’s expenditure is in line with the budget and any 
reasons for budget differences can be explained.  The appropriate 
governor or committee should monitor the budget on a regular basis. 
Governors are responsible for the proper financial management of the 
school and the appropriate use of public funds.

Included in the Core Financial Package from Schools Financial Services 
is a helpdesk for schools. We encourage governors to contact us by 
phone 03000 415415 or email at schoolsfinancialservices@kent.gov.uk.  
Our support to schools also includes checking financial returns, carrying 
out Compliance visits and training for Headteachers, finance staff and 
governors through a programme of training sessions and on a bespoke 
basis.  

To ensure sound financial management please refer to the Scheme 
for Financial Management in Schools and the associated documents.  
These can be found on KELSI under the Schools Financial Services 
pages at www.kelsi.org.uk

Schools Financial Services offer all of our services, including training to 
schools outside of Kent and all academies, as part of our traded services.   
For any enquiries please contact: Yvonne King or Siobhan Cheeseman, 
03000 415 415 
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Every Child Counts (ECC) helps schools to raise 
achievement through a range of interventions to 
support learners in Key Stages 1, 2 and 3 who struggle 
in mathematics and to develop teaching standards to 
sustain high achievement for all learners. 

Over 100,000 learners have been supported nationally in 
6,000 schools since 2008. In Kent, Staplehurst School is 
the local provider, in partnership with Edgehill University. 
Training takes place locally, in host schools throughout 
the year and can be accessed by individual schools, or 
larger groups of schools.  Interventions are delivered by 
fully trained teachers or teaching assistants, with regular 
sessions for a limited period (usually 2 terms) ensuring 
rapid growth of understanding, skills and confidence. 

One pupil told his parent: “Going to Numbers Count 
was like when I got my glasses. Now I can see how maths 
works, just like everyone else!” 

Learners make average progress of 14 months after  
3.5 months of ECC support.

Benefits to Schools: ECC mathematics interventions 
help schools to ensure lower attaining learners are able 
to catch up with their peers, and continue to make good 
progress in the future. 

One teacher commented: “Success@Arithmetic’s use of 
apparatus alongside the written method for subtraction is 
nothing short of inspirational. In over 20 years of teaching 
I’ve never seen such rapid progress!”

Bench marked termly progress reports enable schools to 
measure the impact and provide evidence of effective 
use of the Pupil Premium. The skills and effectiveness of 
teaching staff is also improved through increased subject 
knowledge, pedagogy and accreditation opportunities, 
so that attainment for all learners is raised. 

At Staplehurst School we make links between the 
interventions and day to day teaching by ensuring 
familiar resources used during interventions are available 
in classrooms. Year 2 pupils use the hundred square plus 
from 1stClass@Number, as it helps them to see patterns 
in the number system and understand that numbers do 
not stop at 100!

The interventions meet the recommendations of the 
Education Endowment Foundation’s Making the Best Use 
of Teaching Assistants guidance report and use 9 out of 
the top 11 strategies recommended by the Sutton Trust – 
EEF Teaching and Learning Toolkit for Primary Schools. 

For further information about Every Child Counts 
Interventions in Kent, please contact:

Lisa Carr, ECC Lead Trainer      
E Mail: Lisa.carr47@ntlworld.com  Mobile: 07757 942798
Twitter: @ECCinKent               
www.everychildcounts.edgehill.ac.uK

Every Child Counts Mathematics –
Edge Hill University’s programmes, backed by the DfE:  
www.everychildcounts.edgehill.ac.uk

Lisa Carr - Staplehurst Primary School

EVERY CHILD COUNTS:

Mathematics interventions 
that work

FINANCE



Diana Robinson - Consultant

The majority of governors and 
governing bodies will never be called 
upon to form a Governor Discipline 
Panel to hear a parental appeal 
about the headteacher’s decision to 
permanently exclude a pupil from 
school because permanent exclusions 
are rare.  However, when they do occur 
the timeframe for holding the appeal 
(15 days) means there is little time to 
access training on how to fulfil this 
function, although the DfE Guidance 
(Exclusion from maintained schools, 
Academies and pupil referral units in 
England) is very clear.

If the Governor Discipline Panel 
upholds the Headteacher’s decision the 
parents may ask for an Independent 
Review Panel to consider whether the 
Governor’s decision was illegal (acting 
outside the scope of their powers), 
irrational (the decision not to reinstate 
the pupil was so unreasonable that it 
was not one a sensible person could 
have made) or procedurally incorrect 
(the Governor Discipline Panel’s 
consideration was so unfair or flawed 
that justice was clearly not done).

In some Independent Review Panels the 
parents exercise their right to ask for a 
SEN Expert to advise the Independent 
Review Panel.  It is during these 
panels that we have become aware 
that sometimes the governors on the 
Governor Discipline Panels are not as 
aware as they should be about the SEN 
responsibilities of governing bodies (see 
section 6.4.1 Governance Handbook, 
Nov 2015) and therefore do not 
undertake their appeal role with those 
responsibilities held firmly in mind.  

We would like to recommend that if 
you are called upon to be a member 
of a Governor Discipline Panel you re-
acquaint yourself with section 6.4.1 of 
the Governance Handbook.

GOVERNOR  
EXCLUSION 
RESPONSIBILITIES

Gaining Governor  
Mark Accreditation – 
Our Experience
Joe Bathurst - Vice Chair St Crispin’s CEP School

Our Governing Body had been working hard to develop effective 
processes and systems.  We wanted to know how else we could 
improve and felt that the Governor Mark would be a good way to find 
out. The whole process took about 18 months – for us it was a gradual 
process and a great exercise in maximising our impact.

Our first step was to consult with other schools that had been 
through the process to find out more about what it would entail. We 
then established a working group open to all Governors. This group 
started meeting regularly to complete an evidence matrix around 
areas such as Strategic Leadership, Statutory Responsibilities and 
Support and Challenge. 

Over the next few months, we built up a really good evidence base 
and highlighted areas where we were working well, and also (more 
importantly) those where we were falling short of the expectations. 
As a result, some minor but important improvements in our working 
practices were made. 

Next, we divided up the writing of three impact statements about 
the work of the Governing Body in the areas of Pupil Safety and 
Wellbeing, Partnership Working and School Improvement. Having 
completed the evidence grid, we found it easy at this stage to focus 
on impact.

Through the hard work of Governors along with some exemplary 
work by our Clerk, we then reached a point where we felt ready to 
apply.

The final step was an interview with two Governor Mark assessors 
who went through our application and asked some testing questions 
about our ways of working. An absolutely essential tool in this part 
was the evidence file. Thanks to the efficiency of our Clerk who 
cross-referenced all our meeting minutes, we could easily find all the 
evidence to back up our answers. A few weeks later, we were told we 
had passed and we now proudly display our Governor Mark.

The whole process was very enlightening. Firstly, our meetings are 
now a lot more structured around the actions we can take to have 
a positive impact. It was also an excellent opportunity to assess our 
ways of working, strengthen our procedures, highlight our strengths 
and weaknesses and discover what we can do to move forward as an 
effective, cohesive Governing Body.

We are all very proud of the outcome. It was not an easy process, 
but we all got a lot out of it and would certainly recommend it to 
other Governing Bodies. Three things are essential: teamwork, the 
willingness to change and a good Clerk!

Information and downloadable guidance documents can be found 
at http://glmpartnership.org/governor_mark
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Recruiting to a leadership position 
is one of the most important and 
challenging tasks that a Governing 
Body will undertake.  In particular 
for Headships, finding the right 
person to lead the school is a 
critical task for the success of the 
school. Governors can find this to 
be a stressful and uncertain time.  
Having the right support can make 
all the difference, which is why KCC 
Improvement Advisers, Kent-Teach 
and the Schools’ Personnel Service 
(SPS) work in partnership to provide 
you with end-to-end recruitment 
support for the entire process.

Preparation is key to a successful 
appoinment.  To recruit the right 
candidate it is helpful to consider the 
following questions:

• Where has our school been and 
where is it going?

• What is working well and what 
needs to be improved?

• What characteristics should a 
successful leader in our school have 
to ensure its success?

Having a well thought out advert and 
person specification help to attract the 
right candidate and make the process 
of shortlisting much easier, using the 
agreed criteria. 

The School Improvement Adviser, 
or Senior Adviser,  should work 
with the governors to develop the 
recruitment process and is there to 
advise throughout the selection and 
appointment of the right candidate for 
headship or other senior posts in KCC 
maintained schools . 

Kent-Teach can offer advice on where 
and when to advertise as well as 

assist in writing the advert wording 
and information for candidates.  
This can all be put together into 
one of our unique microsites for 
candidates to access the information 
easily and securely online.  Your SPS 
Consultant can help develop a person 
specification which is right for your 
school and can lead you through the 
process. 

Kent Teach can also offer:

• Support with administration
• Assessment centres
• Interview support
• Psychometric testing
• Induction programmes
• Training courses

Whether you are a Kent maintained 
school, an academy or an 
independent school we have a 
range of flexible packages. Working 
in partnership with the School 
Improvement Team we can guide 
you through the process from 
planning and preparation, through the 
recruitment campaign, right up to a 
successful appointment and beyond.

To talk to us about your leadership 
recruitment please give us a call on 
03000 410203 or email  
Kent.Teach@kent.gov.uk. 

FIND SKILLED VOLUNTEERS 
TO FILL VACANCIES ON YOUR 
GOVERNING BODY

Do you have a school governor 
vacancy?  
Looking to plan ahead for when a 
governor’s term ends? 

We are working in partnership with 
SGOSS – Governors for Schools in a 
recruitment campaign across Kent 

with local businesses, the press, 
universities and community groups, 
utilising existing connections and 
forming new partnerships across 
the county with a focus on forming 
sustainable relationships to gain 
volunteers to fill our vacancies.

SGOSS are focused on finding the best 
volunteers to support schools across 
England, and as a National Governor 
Recruitment Charity they do it for free, 
with no hidden charges for any of 
their services and this applies for any 
type of school including academies, 
free schools, and nurseries.

SGOSS are the recruitment specialists 
and they either have volunteers on 
their database ready to appoint, 
or the know-how to go and find a 
governor with the right skills and 
experience. Their online Governor 
Recruitment Service means you 
can register your school governor 
vacancies directly with them. Signing 
up with SGOSS allows you to create a 
school profile, add or remove and edit 
your vacancies, list any specific skills 
requirements that your governing 
body has identified, and gain access to 
additional resources and guidance to 
help with staff and parent vacancies. 
All vacancies are dealt with by a 
dedicated Area Manager who will 
work with you to find a volunteer with 
the skills you need. 

“Thanks to SGOSS’ work we have two 
new co-opted governors offering 
different and complementary skills and 
we have benefitted enormously from 
their contributions.”

Log on to www.sgoss.org.uk/schools. 
to register your school and to find 
out how SGOSS can help you.

LEADERSHIP RECRUITMENT
Samantha Vandersteen - Kent-Teach Manager, Strategic and Corporate Services KCC
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Electing a Chair
Aileen Cooper - Governor Training Co-ordinator

The focus of appointing a chair 
and vice chair should always be on 
appointing someone with the skills 
for the role, as well as the willingness 
to serve.

It is helpful for the Governing Body to have 
a programme of succession planning which 
develops governors’ skills and knowledge, 
and understanding of the responsibilities 
of the chair.  Opportunities to chair 
committees, shadow the chair and vice 
chair, and receive regular reports from the 
chair on what he or she has undertaken 
between meetings help to promote 
successful succession planning.

It is important the vice chair has a ‘real role’ 
with delegated leadership responsibilities 
of the governing body. This helps to lighten 
the chair’s role and can provide succession 
planning and sharing of expertise.    

Whilst the School Governance Regulations 
2013 state the governing body should 
appoint a chair and a vice chair, 
departmental non-statutory advice states 
that  ‘if the governing body believe it is 
necessary and in the best interest of the 
school’ suggests appointing more than one 
person to the role to ‘co-chair’ or ‘co-vice-
chair’.  

In most schools this would not be 
appropriate, but a co-vice chair 
arrangement, can be effective for example 
where a long standing chair wishes to step 
down and a new less experienced person is 
willing to step up.  

SUCCESSFUL 
PROCUREMENT 
C. Ajayi - KLS Contracts and Procurement Team

PLANNING
An effective plan helps schools to ensure that they are 
spending their money on services and equipment that is 
needed. The best advice is to take time to effectively plan what 
is needed and then follow this plan throughout the year. 

COMPARE AND CONTRAST 
Market testing is key and you should test the market to 
compare quality and pricing of suppliers for your school 
requirements in order to ensure cost effectiveness, efficiency 
and Best Value. 

WORK TOGETHER 
Cluster purchasing could be the way forward for you. Join 
forces with other schools to maximise your school’s spending 
power to get the best deals.

SEEK OUT FUNDING
Shop around for different funding options and grant availability 
to maximise your school’s finances. 

GET INVOLVED 
Use your community connections to save money by working 
with local businesses and letting equipment from them.

EFFICIENCY SAVINGS 
Spending money in a way which enhances the sustainability of 
your school helps to achieve long terms savings.  

TO LEASE OR TO BUY 
Leasing can be a good way of ensuring your school has the 
right ICT equipment but on a lower budget. However you 
must ensure that you are entering into a Rental Agreement 
/ Operating Lease and not a Hire Purchase Agreement / 
Finance Lease as schools are not permitted to enter into such 
agreements

CONSULT YOUR STAFF   
Understand the procurement needs of your staff and pupils 
through consultation. This enables a better understanding of 
the priorities of the school and how best to achieve them. 

WORK WITH YOUR PTA 
PTAs often generate alternative funding for the school, and 
working closely with them helps to ensure that any money 
raised is spent in the way that they wanted the school to 
benefit.
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Governors Use of a 
School Email Account
Debbie Hayes – Business Services Manager,  
Education iT Services

When representing the school and 
communicating with companies and individuals 
on school business it is advisable to use the 
school’s email address rather than a personal 
email account.  Over 80% of Kent Primary 
schools subscribe to KLZ which means it is easy 
to create the governor email accounts that you 
need.  Another advantage of using a KLZ email 
account is that schools retain control of that 
mailbox and its contents as Governors join and 
leave the school.

Once accounts have been created, you will also have 
access to log into KLZ SharePoint where you can share 
school policies, meeting minutes and agendas. This can 
save schools time and money.

KLZ can enable Governors to have access to all the 
school information that they need securely and 
conveniently – anytime - anywhere. 

If you would like to find out more information, please 
call the EiS service desk and ask to speak to a member 
of the dedicated KLZ support team –  
0300 065 8888 www.eiskent.co.uk

Provisions of the 
Deregulation Act 2015
The Deregulation Act received Royal Assent 
in March last year, and the following two 
provisions for governing bodies came into 
effect from January 2016: 

• The requirement to have a Home School 
Agreement will be abolished although 
governing bodies can continue to adopt 
one if they choose.

• There is no longer a requirement for 
governing bodies of maintained schools 
to set annual targets for the performance 
of pupils in public examinations or 
assessments under the National Curriculum. 
However it is good practice for governors 
to agree expectations for the school’s 
improvement in pupil outcomes. 

The following provisions will NOT 
commence 

• Behaviour Policy:  
The provision which removes the 
requirement of governing bodies of 
maintained schools, to produce a written 
statement of general principles which the 
Headteacher must have regard to when 
setting out the school’s behaviour policy.  
Governing bodies will still have to produce 
a written statement of general principles 
on behaviour and set out in writing the 
principles on which the Headteacher should 
base that policy.

• School Term Dates:  
The provision which gives the Governing 
Bodies of community, voluntary controlled, 
community Special schools, and 
maintained Nursery schools in England 
the responsibility for setting their own 
school term and holiday dates will not 
be commenced. These schools will not 
therefore be given the power to set their 
own term dates. 



February 2016 is the NGA’s 10th Birthday 
and beginning in February, they will be 
celebrating governance.  They propose to 
use their anniversary year to:

1. Celebrate the difference made by this 
volunteer force, the possibilities for the 
current year and the future.

2. Increase education sector and 
parliamentary awareness about the roles 
and responsibilities of school governors 
and trustees, establishing them as strategic 
and generative thinkers and leaders who 
act in the children’s interests.

3. Challenge governors and trustees to step 
up, change gear and embrace the ability to 
take charge of the educational offer, using 
any flexibilities and freedoms we have got.

4. Counter the prevailing opinion that schools 
are always ‘done to’; to turn expectation 
away from the top-down to setting the 
agenda at school level, while still being 
part of local collaborations and a national 
movement.

5. In short, the campaign will celebrate 
governance by a volunteer workforce, 
raising its profile but also challenge 
governors to change gear and use the 
freedoms and flexibilities we have been 
given in the interests of pupils.

The NGA Campaign to 
Celebrate and Improve 
School Governance in 2016

New Departmental 
Advice on Parental 
Complaints
In January the Department for Education (DfE) 
released new departmental advice in regard to school 
complaints, entitled Best Practice Advice for School 
Complaints Procedures 2016.  

This departmental advice is non statutory and is 
designed to help governors understand their obligation 
and duties in relation to section 29 of the Education Act 
2002 to comply with the law.  It sets out best-practice for 
creating and revising complaints procedures and how 
to deal with complaints explaining what policies mean 
in practice.  This advice replaces the ‘School Complaints 
Toolkit 2014’.

The 2016 advice goes into much more detail about 
how schools can deal with unreasonable or vexatious 
complaints.

The advice was released alongside re-issued guidance 
in relation to parental responsibility which provides 
an overview of the legal framework for determining 
who has parental responsibility for a child. It also 
outlines how schools can ensure that individuals with 
parental responsibility have appropriate information 
and involvement in their child’s school-life, as well as 
ensuring individuals without parental responsibility are 
not involved in a way that they are not legally entitled  
to be.  

You can access and download both documents on the 
DFE website at the following                           

www.gov.uk/government/publications/school-
complaints-procedures

www.gov.uk/government/publications/dealing-with-
issues-relating-to-parental-responsibility

advice
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Following the OFSTED inspection 
which placed Reculver Primary 
school in Special Measures the 
Local Authority and the Diocese 
acted quickly and decisively to 
remove the Governing Body and 
put in place alternative governance 
arrangements. I was contacted by 
the Diocese and the Local Authority 
and asked to sit on the IEB and to 
chair it. I was happy to agree to this 
and was able to be present at the 
parent’s meeting with the LA and 
Diocese where the future direction 
of the school was discussed. 

My involvement with the school 
started from that meeting.  Being 
new in post the Headteacher needed 
governor support, and this need was 
particularly crucial as he had to deal 
with a number of difficult personnel 
issues. The Senior Improvement 
Adviser and LA were extremely 
supportive throughout.

The other members of the IEB 
were identified quickly. Each came 
with their own set of skills and 
experiences which complemented 
each other.  It was important that the 
IEB met quickly and determined how 
we would work.

The IEB agreed to have individual 
areas of responsibility and to be 
able to make decisions within those 
areas of responsibility. Members 
would inform other members of 
decisions made and provide written 
documentation as appropriate. 
Members agreed to focus on moving 
the school out of Special Measures 
before fully engaging in the process 
to convert the school to an academy. 
This meant that our efforts were not 
diluted. 

The IEB, with the Headteacher and 
the LA, was focused primarily on 
the school action plan. Key to the 
success of the plan was to ensure the 
school focused on ensuring good 

teaching and learning and strong 
leadership.  This required the HT to 
have some difficult discussions with 
some staff about performance and 
the IEB needed to ensure that these 
discussions did take place.  The need 
for strong leadership was clear and 
while the HT provided this, he was 
not able to take on the sole burden. 
The LA provided strong support and 
identified two interim Deputies to 
share the work load, one of whom 
was eventually appointed to the 
substantive post. 

The IEB worked closely with the LA, 
attending all progress meetings 
and met with HMI on all of her 
monitoring visits.  This allowed the 
IEB to gain the trust and respect 
of these individuals.  For most of 
the first year the Diocese kept a 
low profile and it was only when 
the school was approaching its 
OFSTED inspection that the process 
of academy conversion began in 
earnest. 

Throughout the lifetime of the IEB 
the Headteacher was relying on 
the LA, myself and the Diocese for 
pastoral support. The pressures 
on the Head were immense and 
these were compounded when 
the conversion process began. We 
all found it a bit disjointed from all 
bodies involved, the Diocese, LA 
and DfE. Most frustrating was the 
continual change of conversion 
dates and the IEB found this the 
most difficult aspect to deal with as 
we had no control over it. 

Lessons learnt from the IEB can be 
summed up as follows

• Identify members early
• IEB to meet as soon as possible 

even if not formally constituted
• Delegate areas of responsibility 

based on members’ experience 
and expertise. If appropriate 
delegate decision making to 
individuals in key areas.

• Require all members to 

communicate with each other and 
provide written reports on their 
actions and areas of responsibility.

• Work closely with LA, School 
Leaders and HMI to rapidly 
establish and deliver an action 
plan.

• Focus on the important areas, don’t 
get side tracked.

• Ensure members are kept fully 
informed on all school issues so 
that they can provide advice and 
support

• Ensure the School Leaders tackle 
the ‘difficult’ issues quickly and 
robustly  (eg staff capability, pupil 
achievement, etc,)

• Attend all progress meetings and 
HMI visits

• Meet frequently as an IEB (we 
met monthly to start with but 
occasionally needed to meet more 
often)

Lessons from the Academy 
conversion process can be summed 
up as followed

• Don’t get fully involved in the 
academy process until the school 
action plan is well on the way to 
being fulfilled

• Make sure the DfE broker meets 
with the IEB to discuss timescales

• Have regular meetings with the 
sponsor and ensure that they 
understand the school and IEB’s 
position and requirements.

• Get land issues sorted out early.
• Have sponsor identify ‘governors’ 

who will sit on the GB post 
conversion at least 3 months 
before conversion and invite them 
to IEB meetings to shadow IEB 
business. This makes hand over 
easier.

• Understand what the sponsor will 
be providing the school and the 
terms under which the school 
and its governors will operate. 
Challenge this as necessary

• Offer to provide ad hoc support, if 
required, post conversion
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Timelines for schools mandatory  
and useful information

The DfE provides updated information in Spring, Autumn 
and Summer on Timelines of forthcoming mandatory legal 
requirements to be implemented.  Accessing the timeline 
will help Headteachers, Principals and Governors plan for 
the forthcoming academic year and beyond.

Other useful dates are included in 
separate information timelines.

Please ensure you review these in preparation for your 
agenda setting each term – you can find them at  
www.gov.uk/government/collections/mandatory-and-
useful-timelines-information-for-schools

The following items may also be useful for your agenda 
setting meetings for Spring and Summer 2016

Aileen Cooper, Governor Training and  
Development Co-ordinator

SPRING ACTION POINTS

KEY TASKS

• Agree curriculum plans for next academic year
• Review School Improvement Plan progress
• Review Equal Opportunities policy
• Receive and review teacher/governor reports/SIP update
• Receive RAISEonline and analyse data 
• Receive Headteacher’s report

STATUTORY TASKS

• Review pay policy
• Agree budget and staffing structure
• Review clerk’s pay
• Publish proposals and admission arrangements for the fol-

lowing Autumn
• Review Special Educational Needs policy

FINANCE REQUIREMENTS

• Provisional budget approval [budget received from  
LA in March]

• Discuss unspent balances
• Present and discuss latest Budget Monitoring; Formula and 

Devolved Capital
• Review Staffing Structure
• Review of pay of non-teaching staff
• Review and discuss the Schools Financial Value Standard 

(SFVS) return (return by 31st March)

SUMMER ACTION POINTS

KEY TASKS

• Review arrangements for parents to receive reports about 
pupil performance in National Curriculum subjects

• Review of governing bodies’ performance/procedures
• Review attendance of pupils/staff and governors
• Review pupil exclusions for the year
• Review School Improvement Plan progress
• Review governors’ visits
• Review careers advice/guidance
• Receive and review teacher/governor reports/SIP update
• Receive Headteacher’s report

STATUTORY TASKS

• Review the performance appraisal and pay of teachers  
and staff

FINANCE REQUIREMENTS

• Review analysis of year-end budget figures.
• Agree budget and submit to LA [end of May]
• Present and discuss latest Budget Monitoring; Formula and 

Devolved Capital
• Internal financial controls Self Evaluation
• Review of School Asset Register

AUTUMN ACTION POINTS

KEY TASKS

• Complete/review School Self Evaluation / receive updates 
of SIP priorities

• Organise support and training for governors
• Curriculum area reports
• Arrange governors’ monitoring timetable
• Review Health and Safety items (report from HT 3X year)
• Review Safeguarding Policy

STATUTORY TASKS

• Review committee structures and terms of Reference  
delegation

• Update Register of Business Interest
• Review Governors Allowances Policy
• Review Business Continuity Plan
• Review policies according to cycle
• Complete SEN report 
• Review and publish required information on school website

FINANCE REQUIREMENTS

• Review Finance Policy regularly (no longer an annual 
requirement)

• Review ‘Whistle Blowing’ Policy
• Review Lettings Policy
• Review of LA contracts i.e. Finance and Personnel
• Review of Quotes and Tenders
• Presentation of Voluntary Fund Audit Certificate to the 

Governing Body
• Review Governor Self Evaluation of Competencies Matrix
• Benchmarking Comparison
• Review of Banking signaturies

CLERKS PAGES
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Advice on Statutory 
Polices and Documents  
for Schools
The DfE provides a list of the policies and documents that 
Governing Bodies are required to have in place.  As good 
practice it is advisable to keep a list of school policies 
and documents that the Governing Body holds, with the 
review dates and which committees are delegated to 
review these.  In this way you can agenda the review to 
the appropriate committee at the appropriate time.

Check your GB has and reviewed the required statutory 
policies and documents at www.gov.uk/government/
publications/statutory-policies-for-schools

Information about  
Governors on the  
Website 
The requirement to publish governors’ details on 
the school website came into force in September 
2015.  We have received enquiries regarding the 
format that this information should be uploaded 
to your website.  The published information for LA 
maintained schools should include:

The structure and remit of the Governing Body any 
committees, and the full names of the chair of each 
committee.  

For each governor and associate member (making 
clear their voting rights on committees) who has 
served at any point over the past 12 months and:

1. Their full names, date of appointment, terms 
of office, date they resigned if applicable, the 
appointing body according to the instrument of 
government

2. Relevant business interest and pecuniary interests 
declared in the register of business interest form 
including 

a. Governance roles in any other organisation

b. Any material interest arising from relationships 
between governors or relationships between 
governors and school staff (includes spouse 
partner or close relative)

3. Their attendance record at governing body and 
committee meetings over the last academic year

You should also ensure that the Governing Body 
has made it clear in the code of conduct that this 
information will be published on governors and 
associate members.  Any governor failing to provide 
information to enable the Governing Body to fulfil 
its responsibility may be in breach of the code of 
conduct, and in these cases the Governing Body could 
consider suspending the governor.

Handbook
Governance

Updated November 2015
The Department for Education publish an online 
Governance Handbook which provides advice to 
clerks, governors and members of academies and 
free schools on their role and responsibilities.  

It explains their roles and functions, their legal 
duties and where they can find support

It is a vital document to help governors comply 
with the law, and explains what policies mean in 
practice.  It also provides vital links to other useful 
information and documents to enable governors 
to undertake their roles effectively. 

The handbook can be found on the DfE website 
at www.gov.uk/government/publications/
governors-handbook--3.  

Please ensure that your governors are aware of 
the latest publication. 



We need to communicate with Chairs 
and governors on a regular basis 
therefore it is important that the 
information we have on your GB is 
accurate and up to date.  We rely on you 
to provide us with that information.  In 
November we provided you with access 
to the CPD online database and asked 
you to amend your Governing Body 
details direct on CPD online.  

Thank you to all those clerks who have 
accessed their establishments on CPD 
and updated the governing body 
information.

If you have not yet checked and updated 
the details we hold on the governors we 
would appreciate you doing this as soon 
as possible.

For all new governor appointments 
you will still need to use the online 
appointment form so that we can add the 
governor to the database, ensuring it is 
accurate. Many thanks for your continued 
attention to keeping us up to date. Please 
remember to also ensure the school web-
site is updated with any new information 
too.

GOVERNING BODY DATABASE

The Clerk is a vitally important person 
for the governing body and in liaison 
with the Chair enables its smooth 
running. It is helpful for the Clerk to 
have a background understanding 
of each item on the agenda. Do your 
research and if in doubt consult the 
Chair or headteacher. 

Why are minutes so important?
Minutes are an official and public record 
of a meeting and decisions made. They 
record the governing body’s work for 
present and future reference. They 
demonstrate the governing body’s 
competency and effectiveness and 
will be examined by Ofsted inspectors 
and compliance auditors. As part of the 
governing body’s accountability they 
are open to wider public scrutiny. 

Minutes are also a tool and:- 
o remind governors to do the tasks they 

have been delegated responsibility for
o help the next meeting to pick up 

matters arising and monitor their 
progress

o inform those who were absent from the 
meeting and other interested persons as 
to what decisions were taken

Before the meeting
· Good minutes that reflect an effective 

governing body depend on a well 
structured agenda that addresses the 
important issues to be discussed! Use 
the meeting agenda to formulate the 
outline of your minutes. 

During the meeting
· Ensure the previous meeting’s minutes 

are signed by the Chair as a true record 
and are available for inspection, if 
required. 

· Ensure that governors declare any 
pecuniary or other interest at the start  
of the meeting

· Do not try to write down every single 
comment, just the main ideas

· If you are not clear about a point or 
decision ask the chair for clarification

The minutes should record:
· Who attended, who sent apologies and 

whether these were accepted

· When and where  the meeting was  
held and at what time

· The agenda of the meeting

o Whether previously decided actions 
were implemented and, if so, the 
outcomes–

o What was discussed in brief but 
highlighting any significant points, 
challenges, questions. This is very 
important in demonstrating the 
governing body’s competence for 
Ofsted. 

o Outcome of the discussion and the 
decisions taken

o What action the meeting decided to 
take, by whom and by when

o Time the meeting ended and the date, 
venue and time of the next meeting 

After the meeting
· Type up the minutes as soon as 

possible - clearly numbering the 
minutes in line with the agenda will 
make them easy to refer to. 

· Submit to the Chair of Governors for 
comment / approval. This should be 
done reasonably quickly – preferably 
within a week of the meeting and 
certainly no later than two weeks after

· Minutes remain draft until agreed at a 
meeting of the governing body and 
signed by the Chair. However, the draft 
minutes should be distributed to a 

timescale and as soon as possible after 
agreement by the Chair.

Confidential Items
Agree with your governing body how 
confidential matters should be recorded.  It 
is common practice for confidential matters 
to be printed on different coloured paper to 
indicate matters not for general sharing.  

Working with the Chair
The Clerk should sit next to the Chair at 
the meeting. This means s/he can assist 
the Chair at the meeting e.g. as a prompt if 
the agenda is not being followed, or with a 
suggestion that a lengthy matter could be 
delegated to a committee. The Clerk may 
also need to ask for clarification if there is 
a point that they do not understand or to 
summarise an action point for the purpose 
of the minutes.

What can make minute writing  
so difficult?
· You do not understand what is going on
· The meeting does not have a clear 

specific agenda
· There is no set structure to the meeting 
· The meeting is poorly chaired or 

governors are undisciplined in their 
contributions.

In summary an effective Clerk is able to:

· Listen carefully
· Identify the essential information to be 

captured in the minutes 
· Summarise issues to agree upon and the 

decisions made
· Work well with the Chair
· Follows up any matters that were 

delegated to them and reports back to 
the relevant person. 

 

MINUTING MEETINGS – GUIDANCE 
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We have been very pleased to provide a successful year 
of governor training, 88% of Governors reporting that 
sessions were good or better and had impact to their 
practice. 

We extend our thanks to our valued pool of trainers for 
their continued support and enthusiasm.  If you have the 
training skills with current knowledge of governance 
and would like to join our pool of governor trainers, 
please contact aileen.cooper@kent.gov.uk.

Many of our training events book up quickly therefore it is 
advisable to review your training and development needs 
promptly and book any events at www.kentcpdonline.
org.uk  

The remaining training in our current programme is set 
out below. The April 2016-17 training programme will 
be available shortly.  We look forward to your continued 
support and meeting you at our future events.

South Ashford Tues 23 Feb Developing Professional 
Clerking Skills 

5-7pm GV16/045 Kent Invicta Chamber of 
Commerce, Waterbrook 
Avenue, Sevington, Ashford 
TN24 OLH

South Shepway Thurs 25 Feb The Role of the 
Governing Body in Early 
Years

7-9pm GV16/047 Pent Valley Leisure Centre 
(Bistro), Tile Kiln Ln, Folkestone 
CT19 4PB

West Maidstone Thurs 25 Feb The Role of Governors 
in Safeguarding

6-8pm GV16/075 East Borough Primary School 
Vinters Road, Maidstone, Kent, 
ME14 5DX

East Canterbury Sat 27 Feb New Governors’ 
Induction

9:30-
3:30 
pm

GV16/025 Thanington Resource Centre 
Thanington Rd Canterbury CT1 
3XE

North Sevenoaks Mon 29 Feb Clerk’s Role in 
Managing a Panel 
Hearing

12-3.00 
pm

GV16/048 Holiday Inn Wrotham, London 
Rd, Wrotham Heath TN15 7RS

GOVERNOR AND CLERK TRAINING PROGRAMME



East Canterbury Tues 01 March Managing Parental 
Complaints

7-9pm GV16/014 The CCW, Whitstable CT5 1PX

South Ashford Thurs 03 March The Governing Body 
Responsibility in SEN

7-9pm GV16/049 Great Chart Primary School, 
Hoxton Close, Ashford TN23 
5LB

Central  Mon 07 March KGA County Assembly 7-9pm GV16/020 Oakwood House, Maidstone 
ME16 0JP (Sat Nav Postcode)

West Maidstone Tues 08 March Governing Bodies 
Responsibility in School 
Finance

7-9pm GV16/033 Oakwood House, Maidstone 
ME16 0JP (Sat Nav Postcode) - 
Billiard Room

North Dartford Wed 09 March The Role of Training & 
Development Governor

7-9pm GV16/050 Dartford Science and 
Technology College, Heath Ln, 
Dartford DA1 2LY

North Gravesham Thurs 10 March Effective Chairing - New 
Chairs

7-9pm GV16/051 Riverside Community Resource 
Centre, Dickens Road, 
Gravesend, Kent, DA12 2JY

East Thanet Thurs 10 March Narrowing the Gap in 
Pupil Outcomes

7-9pm GV16/027 St Georges Foundation School, 
Westwood Road, Broadstairs 
CT10 2LH 

West Tunbridge 
Wells

Sat 12 March New Governors’ 
Induction

9:30-
3:30pm

GV16/034 Hadlow Manor, Hotel, 
Maidstone Rd, Hadlow  
TN11 0JH 

West Tonbridge & 
Malling

Mon 14 March The Governing Body 
Role in Safeguarding

7-9pm GV16/035 Hadlow Manor Hotel, 
Maidstone Rd,Hadlow,  
TN11 0JH

South Ashford Wed 16 March New Governors’ 
Induction

9:30-
3:30pm

GV16/052 Holiday Inn, Ashford Central  
Canterbury Road, Ashford,  
Kent TN24 8QQ

East Thanet Thurs 17 March What does Challenge 
and Impact look like

7-9pm GV16/028 St Georges Foundation School, 
Westwood Road, Broadstairs 
CT10 2LH 

West Tonbridge & 
Malling

Mon 21 March Managing Parental 
Complaints 

7-9pm GV16/029 Holiday Inn Wrotham, London 
Rd, Wrotham Heath TN15 7RS

Central  Tues 22 March 
2016

Clerks’ Conference 9-4pm GV16/053 Ashford International, Simone 
Weil Avenue, Ashford TN24 8UX

South Dover Wed 23 March 
2016

Effective Governor 
Monitoring Visits to 
School

7-9pm GV16/054 Whitfield & Aspen School, 
Smile Centre, Mayfield Road, 
Dover CT16 3LJ 


