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Kent Promising Project Workshop:
15t Class @ Number

FClass@Number

* A workshop to demonstrate how schools in The Stour g’;);:‘"gmw\? ",'effd
Academy Trust have implemented the early number mo,hzmgoﬁcs -
intervention ‘Becoming 15t Class @ Number’ and ‘1%t
Class @ Number’ and the impact this has had on our
younger children.

* |ntroductions

* https://educationendowmentfoundation.org.uk/projects
-and-evaluation/projects/1stclassnumber

‘) The Stour Academy Trust

‘ Education

Endowment
Foundation



https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/1stclassnumber
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/1stclassnumber

15t Class @ Number workshop

agenda:
F'Class@Number
» Welcome and introductions for children who need
a helping hand with
mathematics

 What is 15t Class @ Number?: Jason Horne

* The Rationale & implementation Journey @ Stour: Vicki
Acors

* A Case Study: Richmond Academy: Emily Smith

e A Case Study: Landsowne Primary: Rebecca Sewell

‘) The Stour Academy Trust

‘ Education

Endowment
Foundation




'Class@Number

The Stour Academy Trust for chicren who need
a helping hand with

* https://thestouracademytrust.org.uk/

« The Stour Academy Trust was established in Sept 2012 following
the federation of our two founding schools, Sturry C E Primary
School and Water Meadows Primary School. We are now a Multi
Academy Trust consisting of eight primary schools across three
geographical areas — Canterbury, Ashford and Swale.

« Today, two of our schools in the most deprived areas in Swale
(sittingbourne and Isle of Sheppey) will be presenting to you
about how 15t Class has been implemented in their schools

« Jason will now talk you through the intervention....

‘ Education Kent r\';;i
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https://thestouracademytrust.org.uk/
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1stClass@Number

For children who need a helping hand with mathematics:

Becoming 1s'Class@Number for
children who need further support to access the Year 1

curriculum.

1stClass@Number 1 for children who need further support at the
vel of the Year 1 curriculum.

1stClass@Number 2 for children who need further support at the
level of the Year 2 curriculum.

Led by a teaching assistant.
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How 15tClass@Number 1 works

* 4 childrenin a group * Delivery Driver theme
« 30-minute lessons  real-life scenarios for stimulus and
- 3times a week application
« 10 weeks * enjoyable activities to build confidence
« focus on unglerstanding number, place value
and calculation
* 6 half days for the TA - adaptable to children’s needs

« 2 half days for a Link Teacher
« extensive plans & resources

Children have made an average Number Age gain of 13 months in only 4 months
Edge Hill University data collected using a standardised assessment test
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What does 15tClass@Number look like

TOFIC 1: ALL ABOUT NUMBER LESSON 2 OF 5 | TOPIC 1: ALL ABOUT NUMBER LESSON 2 OF 5

AT B GLANCE Using the cards, create 2 number track within the children’s counting range. EI

The children identify the next 3 numbers in the counting sequence 1-30. They alsa use what they know sbout the Far example, 1-20, 5 - 25, 10- 30.

e e | e alalalaloma
Turn over the cards face down. Then turn one card face up, e.5. 5. e

What iz the next number after 57 5
Howe did o

Number Track jx 5] Making it easier.. ‘What could you look at to check?
Mumber Cards to 30 [x 2) Children use number cards 1 ta 10 ar within their counting ||| Turn aver the card after 5 to chedk it is cormect.
Number Sentences Activity Sheet (x5) rngees 1-12. That's right. 6 iz the next number after 5. The next mariser cfe —| |
Extending the leaming... iz Lmare than 5.
Use number cards beyand 30 or number cards in the range
10-40, 1545, ‘What is the number before 57 4 | | = are e nen
Turn over the card before 5 to check it is correct. -
THINGS TO WITCH OUT FOR ARY That's right. 4 is the number before 5. —
fitlemthans.
Nake sure the children say the teen numbers clearfy: Number names ta 30 & comes after 5 . . —
thirteen, fourteen, fifteen not thirty, forty, fifty. The next number afrer 5iz 6 | 5is 1more than & Pepeat 5 or 6 times with other numbers.
5 comes before § Children then warkin psirs and recond their work on their individual Number I ‘mm,_"—
iz 1lessthan 5 Sentences Activity Sheet. LI
We ; 5 G USING WHAT WE HAWE LEARNT: We are gaing to use wh arder d one more in our
L count song.
Display the Number ide indivic Tracks if Sing the One More Sang. Sam is knacking st the doar
and count and together 25 3 group. Point to each He knocks 5 times
number on the track 25 you count. Choose 2 start nuember within their 1,2,3,4,5 [knocking on the table a3 he counts)
counting range. Ben knocks 5 imes and one more:
Listen carefully. We are going to practice eounting forwards, starting at 1,2,3,4,5, 6, (knacking on the table 23 he caunts)
different numbers. Ben is knocking at the door
We are going to start counting from 4 and stop at 12 He knocks 6 times:
Count tagethes, painting % the Humber Track to suppart their courding. 1,2,3,4,5, & (knocking on the table 25 he counts)
Let's start st 10 and stop =t 17. Kathy knocks § times and one more
Repeat with other starting and finishing paints. 1,2,3,4,5,6,7 (knocking on the wble a5 she counts)
Kathy is knocking ot the door
We are naw going to think about the next theee numbers in our count. She knocks 7 times
Use the Number Track to ilustrate: 1,2,3,4,5,6,7 (knocking on the table a5 she counts)
1§15y 3, 4, 5, yousay 6, 7, 8. Susie knocks 7 times and one more .._..

1§15y 11, 12, 13, you say . 7
Repeat with 5 or 6 more chains, going above 20 if within their counting range.

Record 3 relevant example of today's lesrning on the Celebrate successes within the lessan for each child
AN . " delivery note o in their book, Discuss: Camplete 3 1%Clazs deffvery note to share with other
o use the words ‘next number’. . we been learning todey? adults and for for the working wall.

Use the Number Cards o 30. Choose cards within the children's counting * What skill did we uze?

sk 3 child to be your parines

1 have chosen the number 8 and | want you to find the next 3 numbers we
say when we count.

sk the rest of the group o help your partner r=a
1 5aid 8 v pa 10,11, and 12. I that right? Shall we check? -
Use the Number Trackto check. -
Repeat. This time your pariner chaases the start card.
Chileiren then do this actvity with each ather in pairs.

range:eg. 1-15,5- 30 etc. have we b ng?
Shuffle the cards and place them face up on the table:




New Training

e 11/ 12t July
e Jason.horne@theeducationpeople.org

 From 6th November 2" Cohort
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Exploring what children already know
Building on what children CAN DO

Applying what they know



Explore what children already know:

What can you see?

How many altogether?

What ¢ | How do you know?
mathe
a card|

How many on the other side?

Which side has the most?

Which side has the fewest?

What happens if | turn the box around?

““Y@u/d
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https://educationendowmentfoundation.org.uk/news/eef-

blog-listening-to-inform-learning



https://educationendowmentfoundation.org.uk/news/eef-blog-listening-to-inform-learning
https://educationendowmentfoundation.org.uk/news/eef-blog-listening-to-inform-learning

The Rationale- why engage with the project?

(Explore stage)

» 1stClass@Number offers schools a choice of three effective, small group

programs for children who need additional support with the KS1 mathematics
curriculum.

» The importance of ensuring the foundations for number and number sense are
built strongly in the younger year groups.

» This was especially important due to disruptions in learning caused by Covid-19.
We did not have a more structured maths intervention for our younger children
at that time. The research we carried out showed clearly that 1st Class is able to
have a high impact, whilst the children also develop an enjoyment and
confidence in number due to the practical, fun nature of the sessions.

‘) The Stour Academy Trust

A Education
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Foundation




e provides targeted use of the Pupil Premium
(we used PP funding initially)

 supports the National Curriculum for
Mathematics

* raises mathematical attainment

* increases enjoyment and engagement in
mathematics

» develops teaching assistants’ subject
knowledge and wider effectiveness

* provides detailed evidence of progress and
impact.
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Sections are colour
coded for ease of
reference

The effective use of TAs under everyday

classroom conditions

1

TAs should not be used
as an informal teaching
resource for low
attaining pupils

The evidence on TA deployment
suggests schools have drifted
into & situation in which TAs

are olien used a5 an informal
instructional resource for pupils
in most need. This has the effect
of separating pupis from the
dassroom, their leacher and
thesr peers.

Although this hes happenesd

with the best of rtentions, this
eidenoe suggests that the stahus
Quo i No longer 3 option.

Schod kaders shoud
systemrascally neiew he rokes
of both teachers ancd TAs and
tasies & wicker view of how TAs Gn
support ksrning and improve
attanment throughout e school

2

Use TAs to add value to
what teachers do, not
replace them

¥ TAs terve a direct rstructionsl
roke it is importart they add vahe
10 the work of the tessches, not
replace them - the expactation
should be tht the needs of al
pupils are addresond, frst and
foremast, through high quaity
classroom seaching. Schooks
should try and arganise staff

S0 that the pupils who struggle
most herve &s much tme with the
tesscher as others. Breaking anery
from a modd of deployrmesnt
where TAS are asggned to
spechic pupds for long periods
nequines more stralege
approaches 1o dassroom
organsation. nstead, school
sxclers should develop effective
tesuns of taachers and TAS, who
urderstand ther cornplernentary
ok in the dassroom.

Where TAS are working
nckvidually with low attainng
puplds the focus shouk! be

on retaining sccess 1o high-
Guality teaching, for example by
debverng bosl, but nensie,
struciured interventionss (see
Recornmendations 5 and 6L

3

Use TAs to help pupils
deveiop independent
leaming skills and
manage their own
leaming

Research has shown that
improving the nature and
quadity of TAs' talk to pupis
can support the developenent
of ndependent leaming skiis,
which are associated with
improved learming outcomes.
TAs should, for example, be
trained 1o avoid prioctising
task completion and nstead
concentrale an helping pupils
develop ownership of taskces.

Ths shoukd sim o give pupils
the lessst armourt of help first.
They should allow sufficent wait
time, 0 pupis can respond 1o
& question or attempt the stage
of a task independantly. TAs.
shoud niterene sppropnstely

and for teachers 1TAsfo
enabile the
necassary lesse  repanstion
and feediack.

Creative ways ol 1suring
teachers and TA  anve time
tomeel include  usting TAs'
warking hours ¢t early, Srish
earky), usng ass  bly time and
hawng TAs oin | chers for

MAKING BEST USE OF
TEACHING ASSISTANTS

Sumi ary of recommendations

The effective use of TAs in delivering
structured interventions out of class

5

Use TAs to deliver

high quality one-to-

one and small group
support using structured
interventions

adka

Ressarch on TAS defverng
tameted imerventions in one-
to-ooe or srmal group setlings
shows a corsistent impact on
attairenent of spproximanaty
three to four addtional months'
progress (eflect size 0.2-0.9).
Crucialy, these postive eflects
are only cbserved when TAs
work in Structured setings
with high qualty support and
training. When TAS are deployed
n moes inforrmal, ursupported

(part of) Plarming 1
and Assessmen  PA) time.

During lesson pn  wastion fme
ensure TAS have

Need 10 knows':

o Concepts, facts  formation
being taught

o Skils to be learre  appled,
practised or exter  d

® Intended leaming ¢ omes

* Expecledirequired b back

v val roles, they can
mpact negatively on pupits’
leaming oulcomes.

6

Adopt evidence-base
Interventions to suppd
TAs in their small
group and one-lo-one
instruction

Schools shoud use structured
imarventions with refable
evidence of effectiveness. There
are presently only a handful

of prograrmmes in the UK for
which there is & sscure evidence
base, o if schools are using
programenes that are ‘unproven’,
theyy should try and replicate
some comman elements of
eflactive imerventions:

* Sessions ane ofien briel
{20-50mins), occur reguksry
13-5 tirnes par weelq ancd ane
rsrtaned o a sustened
period (8-20 wesesy. Careful
timetabling = in place 1o enable
this conmistent defvery

* TAs rucenve extensive traning
from expanenced traanens and/
or teachers (5-30 hours per
enventon)

* The mensnion has siuctured
Supporting resources and kesson
plars, with clear objectives

TAs dossdy follow the plan and
structure of the ntenenion

* Assessments ae used o
idertify appropeise pupls, guic
aresas for focus and track pupi
progress. Eectve irterverntio
ersure the nght support sb 3
proviced 10 the right chid

o Connections aremade be 2en
the out-of-class leaming . e
mierverton and clasre
teaching e Rec 7).

Integrating learning
from work led by
teachers and TAs

7

Ensure explicitconnections
are made between

learning from everyday
classroom teaching and
structured interventions

Inlerventions are often quile
separate from clessroom
activities. Lack of time for
teachers and TAS 10 ise
alows retutrady litthe connection
between what pupds expenence
n, and awasy, froemn, the
chasroom. The key is 1o ensure
Ihat ksaming in nterventions =
sorsistent with, and extends,
work irsicke the dassroom and
Ihast pupils understand the inks
between thern. &t should not

be assumed that pupils cn
corsistently identify and make
sanse of thess links on their own.




The effective use of TAs in delivering
structured interventions out of class

6

Use TAs to d Adopt evidence-based
high qu M-t interventions to support

one and gro TAs in their small
support using structured group and one-to-one
interventions instruction

afka

Reassarch an TAS delsering Schools should s structured
langeted imerventions in one- irferventions with refable
1o-ore or smal group setlings evidernce of effectivenass. Thers
shows a corsistent impact on ane presently only & handful
attairrnent of appnoxirmately af pragrarmmes in the LK for
thres o four addiional months” which there is & Sacure evidenos
progress (edec size 0.2-0.3). b, o if schools are using
Crucially, these positiee effects programmes hal e urprovern’,
are only observed when Ths thesy should try and replicate
work in struchured seltings SONTHE COMIMan ekements of
with high quality support ard eflactive imerventions
training. When TAs ane deployed » Bessirs ans oflen briel
i moes nforrnal, ursupgariesd [20-Ediring), oesur reguirky
nstructional mies, they can {35 tirness preer vk ared are
mpact regatively on pupils” martaned o 3 sustared
learning cultomes. peericrd (B-20 wessdos), Carssfud
tirmestabling & in place 10 enable
this corsistent defwery
= TS receive encensie raning
frewm epesnienced trarens and’
o leactens (500 hours per
rierserton

= The imerenion has stnuciuned
Supporting resources and koo
plare, with clear objectives

T closasty follow the plan and
Struciure of the imerenion

AssEoaments are used 1o
ichertify appropriste pupids, guide
aresas for focus and track pupl
progress., Effecte rerwentions
ersure the rght suppaon & being
prowaded o the right child

= Conreclions ans made betwesn
e cut-of-clags keaming in the
riervertion and dassmonm
tesachirg (e Rec T)L




Treat scale-up as a new l Identify a key priority that is
implementation process amenable to change

Systematically explore
programmes or practices
to implement

Continuously acknowledge
support and reward good
implementation practices

Plan for sustaining and
scaling the intervention
from the outset

STABLE USE
OF APPROACH

Use implementation data
to drive faithful adoption
and intelligent adaption

Reinforce initial training
with follow-on support
within the school

SUSTAIN EXPLORE

Examine the fit and
feasibility with the
school context

ADOPTION
DECISION

Develop a clear, logical
and well specified plan

NOT READY
- ADAPT PLAN

Assess the readiness of
the school to deliver the
implementation plan



How do we know it works?

T1stClass@Number

Edge Hill University

* We used the Early Sandwell test to baseline

our children and then used it at the end of Implementation cost @ Evidence strength @ Impact (months) @
the interventionto check impact. The impact

of 1stClass@Number 1 was impressive. @ +2  months

Educati Kent P
A Endowment ‘ The Stour Academy Trust County

Foundation

Council

kent.gov.uk




A Case Study:
Richmond
Academy

F\/\



The Context of the Academy

e Large primary school with the capacity for two form entry in every year group.

 There is a Nursery on site that is fully subscribed with a waiting list.

* Richmond transferred leadership to the Stour Academy Trust in Jan 2017 and the
headteacher was appointed in April 2017. The school has 1 fulltime deputy headteacher
and 2 assistant headteachers. Richmond was awarded Microsoft Schools Status recently,
which we have been working towards since 2020.

* The school's FSM is at 61% which is significantly higher that national average.

* Nearly half, 48%, are eligible for additional government funding for disadvantaged
pupils.

* Pupils receiving SEN support are significantly above average, with this increasing.

* 12% of our pupils have a EHCP.

Education
A _ducation ‘ The Stour Academy Trust
Foundation




What did we do?

* We identified at the start of Sept 2022 that a small number of children in year 2 had
significant gapsin their number knowledge, which was holdingthem backin all areas of
the maths curriculum.

* We identified a strong TA and delivered training to support with the delivery of the
programme.

 The DHT and the skilled TA gathered baseline assessments using the Sandwell
Assessment tool.

e Childrenwere placed into the correct group depending on the need. Did they need
Becoming 1st class or 1st class?

* Giventhe need, we opted to deliver this intervention as the building blocks to their
maths learning.

A Education
Endowment
Foundation

The Stour Academy Trust County §

Council

kent.gov.uk




What has been the impact?

Date of Baseline raw Baseline Age End of End of KS1 SATs Score
Baseline score Equivalent intervention intervention Arithmetic
raw score Age Equivalent /25

Child A Sept 2022 14 4y 2m 26 5y 2m 9/25
Child B Sept 2022 15 4y 4m 35 5y 10m 15/25
Child C Sept 2022 12 4y Om 28 5y 4m 9/25
Child D Sept 2022 22 5y 1m 35 5y 10m 13/25

Council

kent.gov.uk

A Education
Endowment
Foundation

The Stour Academy Trust CKoeur‘I]tE ?‘)%




What does it look like In practice?
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What has been the impact?

The Stour Academy Trust cKerQtE )

A Education

Endowment
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What do the children and TA's have to say?

These children can access arithmetic at year 2 level
with a little scaffolding. At the start of the year 1-10
was a difficulty. | have loved seeing the maths
confidence grow! -Year 2 Teacher
First class takes the
stress away from

resourcing. It’s all The confidence in the
there | just like to children has been amazing.
add and changeit They enjoy maths more as
up!-Year 2 TA we have removed those | can count all the way to 50
gaps! -Year 2 TA now but | used to get stuck
stuck on number 9! -Year 2
child

Council |

kent.gov.uk

A Education
Endowment
Foundation

The Stour Academy Trust CKoEr?tE .;)%
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A Case Study:
Lansdowne
Primary School
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What Is the context of the school?

Lansdowne Primary School is a bigger than average-sized primary school, from a predominantly
white British background. The school converted to an academy in November 2014 under the
leadership of the Stour Academy Trust, and at this time began to grow from a one-formentry to a
two-form entry school. A significant number of mobile children have come from other schools in
the Sittingbourne or wider Swale area. More recently families have requested places from further
afield; London boroughs and Medway.

A Education

Endowment
Foundation

There are currently 414 children on roll.

The number of pupils eligible for additional government funding for disadvantaged pupils (32%)
is significantly higher than the national average (22.5%).

The number of pupils with English as an additional language (20.8%) is slightly higher than the
National average (19.5%), and the percentage is continuingto slightly increase year on year.
Pupils receiving SEND support (15%), is roughly in line with National (13%), with a further 12%
being monitored and this number is increasing. Those with an EHC plan (2.8%) are roughly in
line with National (2.3%)

The mobility of pupils in the school is high.

‘) The Stour Academy Trust




What did we do?

» Started using as an intervention Summer term 2021 for pupils
in year 1 and 2 to secure number knowledge for the next year.

» This year it has been used as a maths lesson for pupils in year 2
and 4 to secure number knowledge.

»Year 1 are currently trying this approach in some of their
enhanced provision lessons.

Education
A _ducation ‘ The Stour Academy Trust
Foundation




1st year of runningintervention

2" The Stour Academy Trust
Taputhas st parvin (> ccalircs

Tracking the impact of 1% Class @ Number

mpact

Date of baseline

g" The Stour Academy Trust
Tagether oun ey S excelerse

Tracking the impact of 1% Class @ Number

15 Class @ Number 1

1% Class @ Number 1
Date of baseline
Name Date of | Baseline Baseline Baseline Baseline End of End of Difference | Difference
and Year | baseline | Raw Score | Age confidence | confidence | intervention | intervention | inraw score | inage
Group equivalent range: range: raw score age equivalent
lower score | higher score equivalent

Child A 16.06.21 | 36 Sy 1lm Sy 6.5m 6y 3.5m 41 6y 4m 5 5m
Year 2
Child B 17.06.21 | 36 Sy 11m Sy 6.5m 6y 3.5m 45 6y 7m 9 8m
Year 2
Child C 16.06.21 | 38 6y 1m Sy 8.5m 6y 5.5m 53 7y 3m 15 1y 2m
Year 2
A Education

Endowment

Foundation

Name Date of | Baseline Baseline Baseline Baseline End of End of Difference | Difference

and Year | baseline | Raw Score | Age confidence | confidence | intervention | intervention | inraw score | in age

Group equivalent | range: range: raw score age equivalent
lower score | higher score equivalent

child A 01.0421 | 15 4y 4m 4y Om 4y 8m 28 Sy 4m 13 1y|

Year 1

Child B 01.04.21 | 26 Sy 2m 4y 9.5m 5y 6.5m 34 5y 9m 8 7m

Year 1

child € 01.0421 | 11 4y Om 3y 8m 4y 4m 35 5y 10m 24 1y 10m

Year 1

Child D 25 5y 1Im 4y 8.5 5y 5.5m 35 5y 10m 10 9m

Year 1

The Stour Academy Trust

Kent

County

Council

kent.gov.uk




Year 2 intervention

Date of baseline

Tracking the impact of 1* Class @ Number

K“ The Stour Academy Trust
Togethor ow jourvey Erescllonce.

1% Class @ Number 1

Name Date of | Baseline Baseline Baseline Baseline SATs
and Year | baseline | Raw Score | Age confidence | confidence
Group equivalent | range: range:

lower score | higher score
Child A 13/3/22 33 Sy 8m 5y 3.5m by 0.5m 26/60
Year 2
Child B 13/3/22 35 S5y 10m 5y 5.5m| by 2.5m 31/60
Year 2

A Education

Endowment
Foundation

Date of baseline

Year 4 intervention

" The Stour Academy Trust
Tapithar ein

mapmn

Tracking the impact of 1% Class @ Number

1% Class @ Number 1

Name Date of Baseline Raw | Baseline Baseline Baseline End of End of Difference | Difference
and Year | baseline Score Age confidence | confidence | intervention | intervention | inraw score | in age
Group equivalent range: range: raw score age equivalent
lower score | higher score equivalent

Child A 11/11/22 25 Sy 1m 4y 8.5m 5y 5.5m 40 &y 3m 15 1y Zm
Year 4

Child B 11/11/22 a7 By Om 5y 7.5m By 4.5m 52 7y 2m 15 1y 2m
Year 4

The Stour Academy Trust

County

Council

kent.gov.uk




What do the children and TA's have to say?

It's been great to have the children so

excited about maths, they wantit to | found the program easy to follow and simple to delivery. The

carryon and some children tried to results speak for themselves, both my students | worked with made
sneak out with us! - Mrs Hudson — 18 month Both the children enjoyed the sessions and were engaged
trained TA for Becoming 1st class at with the teachingtechnique used. Mrs Andrews — Year 4 TA

number delivering 1st class @ number

Current year 1 child - Thisis a fun

| loved a small group and all the fun way to learn about numbers.

activities. Going back over my number
facts has really helped me with other

work — Year 4 child. ]
| can now countin my tensand |

couldn'tdo that before! - current

year 1 child
A Eoucation The Stour Academy Trust Kent §
Endowment Y Eg:’n:‘t:ﬂ
kent.gov.uk

Foundation




Some examples of work

Setting
the scene

Lesson 1

Lesson 2

Lesson 3

Lesson4

Addingtwo numberunderten, T was able to do these simple calculationsin his
head. When subtracting T struggled to visualise the calculation in his head and
needed manipulative to support.

T was able totell me he had 4 cars and 8 pebbles, so 12 altogether. Twas able to
counton froma setnumber, he knew to have the largest numberin his head and to
counton using the smaller number, this willgive us the number ‘all together’.

Counting forward and backwards in 10’s, T was able to do this, though he used the
hundred square to support him when counting backwards, after his first go he
removed hisfingerand only glanced atit for support. Counting forwards in ten he was
secure, including crossing 100. Counting on from a number he did easily, giving the
answer quickly, when asked how to work it out he simply said, ‘I know it."|
encouraged himto counton one at a time, but he did not voice this, if he used this
technique, itwasin his head.

T was able to count forward and backwards to 20 with no supportor visual aid. He
neededanumberline to go backwards from 30 but was able to go forwards to 30
independently.

Tindependently found all the ways to make 5, nd was able to tell me whata plusand
equal sign look like and mean. He was able to record these numbersentences

Asyesterday T can independently countto 30 but needed the numberlinefor
support with counting backwards from 30.

T was able toidentify house no.4 by counting backwards from house no.8. When
playing ‘5nice things’ he was able to write the number sentences to match the game
as we played and worked out the mathsin his head without having to count each
item.
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Further information

Further information about 1stClass@Number is available on Edge Hill University's website.

For more information about current and future funding opportunitiesfor Kent schoolsand academies
from the EEFective Kent Project visit the project's web page or contact the project team directly
(EEFectiveKentProject@kent.gov.uk).

Charges:

Each local provider determines their own charges to schools depending on local circumstances. The

charge for 2022/23 for a new 1stClass@Number teaching assistant, with their Link Teacher, will be in
the region of £990.

How do | Access the Training?

Schools can access 15tClass@Number from local ECC providers. Click here to find your nearest
provider.

A Education
Endowment
Foundation

The Stour Academy Trust County §

Council I
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https://sites.edgehill.ac.uk/everychildcounts/provider/

New Training

e 11/ 12t July
e Jason.horne@theeducationpeople.org

 From 6th November 2" Cohort
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